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Abstract

Racism, as a covert but pervasive presence in teacher training in England, remains a
major structural issue and its effects on student teachers,Btack and Minority

Ethnic groups, are real and troubling. This Study asserts that they face multiple
challenges in the Initial Teacher Education process which has implications for the
teaching workforce and for pupils in schools. While national stgifir recruitment

of BME applicants onto Initial Teacher Education courses are at good levels, in
proportion to the BME population in general, their numbers are not viable because the
drop-out rate between starting and completing courses, and becomirigyeth@as
classroom teachers, is significant. Furthermore the numbers of BME qualified
teachers are small in relation to both the BME and white populations in England.
This Study, which focuses on 32 BME student teachers at four universities across
Englard, looks at how they journey through and negotiate obstacles and
microagressions on their ITE courses. It shows that for those who choose to continue
on their teaching course, their responses and modes of coping are complex and varied.
Using Critical Race Theory to analyse their stories and make visible the way that
hidden racisms within ITE can silence and disesmpower BME student teachers, the key
ILQGLQJY UHYHDO WKDW WKH\ PD\ DGRSW IRXU pFXOWXUDO SRVLW
Position, Vibrant Cultual Position, Discerning Cultural Position, Stagnated Cultural
Position. These demonstrate whether they are managing, struggling, culturally visible
or culturally invisible. This study has implications for teacher educators and senior

managers in univeidés involved in Initial Teacher Education in England.
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INTRODUCTION

Racism, as a hidden and pervasive presence in Initial Teacher Education (ITE) in
England, remains a major structural issue and its effects on students from Black and
Minority Ethnic (BME) groups are real and troubling (Bhopal, 2015; Laditimgs,

2016). While national statistics for BME student teachers are at good levels in
proportion to the BME population, they are not viable because theoditopate
between qualifying and getting into the classroom, is higher than for white student
teachers (Lande® Zaheerali, 2016; Haque & Elliott, 2017). This PhD. study
examines the journey of 32 Black and Minority Ethnic student teachers, from four
Higher Education Institutions (HEIs) across England, as they journey through Initial
Teacher Education (ITE). Theye on fulitime primary teaching courses and come
IURP D YDULHW\ RI UDFLDO DQG HWKQLF EDFNJURXQGV uHu&KDSWH
discuss my motivations for the study and my position as a critical BME researcher,
situate the topic within national edticanal policy, defend the need for further

UHVHDUFK LQ WKLV ILHOG DQG RXWOLQH WKH VWXG\TV DLPV DQG RII

1.1 Being a black researcher
Early on in my career as a black tutor in a white university | wrote an
autobiographical piece published in Lettw(2011, pp.17879) about challenging

racial and ethnic ignorance among my white student teachers (Fig.1.1).



Diane Warner September 2018
Thesis submittetbr the degree of Doctor of PhilosoptoyLancaster UniversitgUniversity of Cumbria)
A Study of how som@8lack and MinorityEthnic Student Teachers face tBallenges of Initial Techer (GXFDWLRQ LQ (QJODQGTY

Fig. 1.1
Challenging white student teachers as a black ITE tutor
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In this extract | show realisation that my role is key to enablimgdiscriminatory
thinking and practices among the white student teachers so that they could educate
children similarly. | was one of a handful of BME staff at the university and felt
justified in this endeavour because | saw racism as embedded in tyrejbriic
thinking and wanted to explore that. The responses of these white student teachers,
also documented in Warner (2010) and Warner & E@tialcraft (2018), helped me

to grasp that researching race is compléfound that these white student ¢bars,

chosen randomly from the student teacher cohort at the university, were not narrow or
closed in their thinking about race, even though | found them to have some
stereotypical ideas and minimal knowledge about other cultures. They showed some
undersanding of racism in school and were aware of becoming teachers in a multi
racial society. My stereotypical thinking of them being unaware and dismissive of
racial issues, was therefore partly unfounded. In this PhD study | take my
understandings of rada ITE further, this time with BME students because | see, to
some extent, in the BME participants of this study, a mirroring of myself because |
too was once a BME student teacher in England. These participants showed that they
are pushing within and aiyet constraints in ITE which leaves little room for them to

express themselves as raced beings (Warmington, 2008).

Through compiling and listening to the voices of BME student teachers, through their
stories, this study will raise questions, challenged insights abouhow ITE in
England carpose problems for BME student teach€Basit et al, 2006; Basit et al,
2007 Cunningham & Hargreaves, 200®eny their history and cultures through
standardised and majorigthnic curricula and professional tegments (Siraj
Blatchford, 1993; LadseBillings, 2016; Solérzano and Yosso, 2016); raise identity

challenges (Allard & Santoro, 2006; Roberts, 2007; Maylor & Ross, 2009) and
3
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restrict their employment opportunities (Powney et al, 2003; Haque, 2017)idélzhe

of BME student teachers existing within a system from which they desire success and
professional outcomes but face issues and obstacles surrounding their racial and
cultural identity, enabled me to understand that while bureaucratic rhetoric, ajgpears
welcome applications from a diverse range of people and show multicultural images
of teachers and student teachers on their websites, this is not matched by reality (DfE,

2010; NCTL, 2017).

1.1.1 The purpose of this study

In my diagram below ofhe purpose of my study(Fig. 1.2), | trace the trajectory and
outcomes | envision for the study which surround the notion that ITE in England is a
significant system of power because it encompasses structures of control and coercion
to maintain the influece of the cultural majority and reduce the impact of those
outside (Gillborn, 2011; Ladsemillings, 2016; Leonardo, 2016). The continuation

of racism in higher education in general in thé& 2éntury, is recognised as pervasive

and destructive to theopes and outcomes of BME students, student teachers and
qualified teachers (Runnymede Trust, 2010a; Alexander & Arday, 2015; Mirza, 2015;
Haque & Elliott, 2017). My diagram shows that this study aims to expose, challenge
discuss and be part of the tramrsfiation of understandings about racial and cultural
issues facing BME student teachers by using Critical Race Theory (CRT) (Ladson
Billings, 2016). | use CRT to support understanding of the issues and to interpret and
contextualise the data through itQeV R1 XVLQJ SDUWLFLSDQWVY VWRULHYVY WR UHY

FDQ VXSSUHVV LJQRUH DQG HUDVH %0( VWXGHQW WHDFKHUVY FRQ

4
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of silence, struggle and disorientation and conversely provide a safe and fertile
environment for them to express ithéopes and visions (Zamudio et al, 2011,
6ROYyU]DQR <RVVR , H[SODLQ DQG GHIHQG &57 LQ

OHWKRGRORJ\ OHWKRGYVY DQG (WKLFVTY

| believe that BME student teachers experience a complex and difficult compliance,
balancing their teachedacation between their racial and cultural selves and fitting in
with white-centric ITE requirements. They have to assess their situation more
carefully than their white peers and consider amending how they express their racial
and ethnic backgrounds; of they resist they suffer the consequences of feeling
demeaned and worthless, being seen as unacceptable or possible failure of the course
for some, particularly if their race and ethnicity becomes an issue on school placement
(Villenhas & Deyhle, 1999; Gwningham & Hargreaves, 2007)Within this picture is

the idea that their responses will be complex and varied, because their situations are
complex (Roberts, 2007). It is not a simple matter of sink or swim on their ITE
course but a continuum of deadsimaking where changing themselves to fit
majority-ethnic expectations and requiremeliés at one end and questioning and
asserting their racial and ethnic identitits at the other end (Delgado, 2002;

Achinstein & Aguirre, 2008).
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1.1.2 My research position

My study is qualitative and critical and therefore demands that | occupy as transparent
and selfconscious position as possible (Housee, 2008). My own journey involved
some personal struggle and bemusement about how to cope with my racial and
cultural identity because | completed my teacher education at a mainly white
university. | shared my own journey as a BME student teacher with the participants,
to demonstrate mylesire to be transparent which may have given my research
SDUWLFLSDQWYV SHUPLVVLRQ WR pRSHQ XSY PRUH DQG WR VKDUH W
Critical researchers are required to be more open about their ontological and
epistemological positions whicshould have the effect of equalising power between
the researcher and participants and enabling more direct confrontation of the issues
(Parker & Roberts, 2011). Hylton (2012) and Roberts (Parker and Roberts, 2011)
EHOLHYH WKH UH YV HikelibFake howWeY diffdeeniials \i \radveé ResBarch, is
further promoted when using a Critical Race Theory approach, because it ensures the
research is with, rather than on, the participants. | also need to recognise differences
between my privileged positioss a middleclass lecturer and the participants in this
study and show that | am consciously aware that my position may affect the analysis
and presentation of the data (Duncan, 2005; Bhopal & Preston, 2012). Maylor
(2009a) warns that black researchersrking with black participants can still face

pain and rejection due to naive assumptions of shared backgrounds and culture. It
therefore requires sedfixamination and reflection, exercising sensitivity to the
changing nature of race and placing it at teatre of inquiries (Parker & Roberts,
2011; Phoenix, 2013). BME researchers, examining BME issues, may be more

HPRWLRQDOO\ FRQQHFWHG DQG OHVY GLVSDVVLRQDWH EHFDXVH W
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DUH WUDYHOOLQJ ZLWK \RXYT RU DR/S®HREBWWG DQG WRNBEWGEGEHGEHLQJ
in the research (p.350). However Roberts warns that biography can also narrow your

field of vision so that you see what you want to see in a neajuséfying manner.

The dangers and opportunities of this are importanbtsider and to demonstrate an

ability to grasp a view from other sides which is part of troublingamitteptions and

data analysis. The ethics of black researcher positionality is explored further in

pM&KDSWHU 7TKUHH OHWKRGRORJ\ OHWKRGV DQG (WKLFVY

1.2 The nature of ITE as a social force

It can be argued that ITE does not understand or see BME student teachers as valuable

contributors because of recruitment and retention statistics and personal stories

(Alexander &Arday, 2015, Mirza, 2015, Reay, 2015). BME students are variably

invisible and undervalued within a whiteajority system engaged in strengthening

and recycling its power (Gilroy, 2004; Hylton et al, 2011). Some race researchers

argue that this situath emanates from BME peoples negotiating obstacles of culture,

history and racisms resulting from colonialism and migration; most noticeably from

the decades of larggcale immigration in the 1950s and 1960s from the Caribbean

and Asia (Gilroy, 1987; Bhalalh 1994). This has an impact on the sense of identity

and belonging among BME people, including student teachers, who may on the one

hand question and undealue their skills and abilities but conversely may also assert

themselves and their racial andltaral identities (Maylor, 2010). However as they

MRXUQH\ WKURXJK ,7( WKHLU SURIHVVLRQDO LGHQWLWLHY DUH PI
SRZHUIXOO\ LPSRVHG E\ SROLF\ PDNHUVY DW D GLVWDQFH" 6DWWHL

raises challenges for educationgstems that may not respond appropriately or at all
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because they are often designed to fit whigority interests and minsgets DeCuir
& Dixson, 2004). All of these obstacles lead to uneasy and tough processes of
acceptance and integration for BME statl teachers and reveal persistent deep

rooted racism in the fabric of institutions and society (Parekh, 2000; Modood, 2010).

1.2.1 The problem of policy and teacher education

Policy makers in ITE are concerned to train teachers to educate chiddmeeet

existing and projected future needs in the country and in international life (Gove,

2013; Greening, 2017). Ball (2017) observes that education in England in the last 30

years, has been an arena of intense policy change and overload as Enghsiorealu

policy has veered from ndiberal stances of globalisation and skills, to current-neo

conservative social engineering moves, focusing on values, individualism and

meritocracy. This can be seen in tiéeKH PRSSRUWXQLW\ IRWIDOOYT LGHD ZLWK QD\V
democracy, equality and the rule of law as key compor{@nesening, 2017) It built

RQ DQ HDUOLHU JRYHUQPHQWDO MHGXFDWLRQDO EDVLFVY YLVLRC
strong subject knowledge, particularly in core subjects, and adhere to behaviours

which reflected policy on raising pupil attainment to match international competition.

There are also attemptsdgert what may be deemed the possibilitsotialanarchy

DQG FUHDWH D VHQVH RI QDWLRQK®&® QffgeP@OWLDWLYHV VXFK DV p
Teacher education faces the challenge of recognising and working for diversity and

difference in the teaching workforce, because an ethnidalsrse, gendebpalanced,

operrminded workforce, of varying social groups, opens the pathways of knowledge



Diane Warner September 2018
Thesis submittetbr the degree of Doctor of PhilosoptoyLancaster UniversitgUniversity of Cumbria)
A Study of how som@8lack and MinorityEthnic Student Teachers face tBallenges of Initial Techer (GXFDWLRQ LQ (QJODQGTY

ard understanding, which in turn can lead to greater equity {Blaaghford, 1993;

Davies & Crozier, 2005; Hick et al, 2011).

Within this context, the justification for further research on the issues and problems of
BME student teachers recognises thmetit needs and the unique contributions they
bring to the profession are in conflict with markietven government policy
(Tomlinson, 2011). In recent policy statements there is no mention of racial and
cultural diversity as necessary components of thehieg force in England (Gove,
2013; Greening, 2017) and by 2016 grants for specific funding for recruitment of
BME people into teaching have largely been stopped (Gillborn, 2016). This is in
parallel to the increasing BME population in England and Wlasthe Runnymede
Trust (2010b) has predicted to reach 20 million or nearly 30% of the population of
both countries, by 2051. This is a rise of 21% from the current BME population of
the whole of the UK which is currently about 9% (ONS, 2016). Thimson lies
DIJDLQVW WKH EDFNGURS Rl (QJODQGYV KLVWRULFDO
immigration (Gilroy, 2000; Phillips, 1998 & 2005; Olusoga, 2016). The effect of
what might become a more insular Britain, on teacher education and in classrooms,
may be less understanding and tolerant of -kt cultures; although there are signs

of teacher and pupil resistance to teaching patriotic or British values in a government
GHILQHG zZD\ DQG UG B0DYF LEIG)shQ@iialiiey Kith learning
about one another and working together (Hand & Pearce, 2009-Eltalcraft et al,

2017). Nevertheless this sideepping of race in teacher education is a recurring

XQHDVLQF

WKHPH LQ SROLF\ DQG DIIHFWV %0( VWX-8KHQW WHDFKHUVY SURJU

2004; Dixson & Rousseau, 2005; Hick et al, 2011; Lander & Zaheerali, 2016).

JXUWKHUPRUH OLU]D EHOLHYHYVY WKDW UHVHDUFK LQWR %O( L

PRUDO” LPSHUDWLYH S

10
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1.3 The nature of Initial Teacher Education as a process for BME
student teachers

EXLVWLQJ VWXGLHV RI %0( VWXGHQW WHDFKHUVY H[SHULHQFHV
difficulties of fitting into whitemajority settings and mingets, both at university and

on placement, and most importantly, the microaggressions and inequalities they

perceive thatarise from these (Pole, 1999; Roberts, 2007; Wilkins & Lall, 2011;

Bhopal, 2015). As stated earlier, funding for the specific recruitment and retention of

BME applicants, in the first decade of the®2dentury, largely diminished and

disappeared and ra@nd ethnic minority issues became notable in their absence in

policy making over time (Tomlinson, 2011; Gillborn, 2016). In addition, wider

TXHVWLRQLQJ RI WK RBROILGLVYRXIUDHIWRS DQ DVVHUWLRQ RI VS
HWUXWK WR SRZHd § réspovsectdl tHepotibs®tbverlooking of minority

LVVXHV LQ ,7( 6DWWHUWKZDLWH 6WXGLHV RI %0( VW
experiences sharply critique and challenge existing policy by exposing the social and

cultural engineering of the nemnservatism of contemporary UK politics that

demands compliance to a uniform way of expressing and performing (Tomlinson,

2008).

Significant literature covering recruitment and retention, experiences of racism and
adoption of professional identities, emi@mes the shifting sands of individual
understandings, perceptions and experiences, which reveal teacher education for BME
student teachers to be a quax and trying process (Basiienward & Roberts, 2005;
Basit et al, 2006; Cunningham & Hargreaves, 200faylor & Ross, 2009; Bhopal,
7KH ILHOG H[SRVHV KRZ WKH pRQH VL]H ILWV DOOYTY GLVFR

JRYHUQPHQWY KDV RPLWWHG LVVXHV RI UDFH DQG HWKQLFLW\ FU

11
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(Gillborn, 2004, and Troyna, 1983 On campus BME student téeers are required

to take part in courses which reflect and assume whé@rity modes of thinking,

and on school placements they must teach curricula that embodies anajutéy

view (Jessop & Williams, 2009). Having to accept and be silent abeutdultural

identity can be emotionally and mentally draining for BME student teachers,

impacting on their recruitment and retention while their white counterparts occupy

advantageous, expected and privileged positions (Picower, 2009). Further details

DERXW WKH VSHFLILF %0( VWXGHQW WHDFKHU SRVLWLRQ DUH GL

ILWHUDWXUH 5HYLHZT

1.4 The old is still new

KN LV WKHUH D QHHG IRU DQRWKHU VWXG\ OLNH WKLY RQH RQ %O0(
As presented earlier and more deeply discuds€@ n&KDSWHU 7ZR /LWHUDWXUH 5HYLHZ
this field contains somemportant and pertinent studieMilner, Pearman & McGee

(2013) believe there is a lack of race theory and research in teacher education which

impedes conceptualisation of the reality of racisnthe field, so new and further

insights need to be continually developed. As racism coggirtaevolve, so does

race research, particularly of new and emerging issues, because the old is still new

DQG UDFLVP UHPDLQV 3ORGJHGOGHDBIGOAL WBLYQIRXU LQ/YWLWXWLRQD
If BME student teachers are to be valued, recognised for their worth and seen as equal

to the majority culture, my study will be a contribution towards this so that there is

greater acceptance and change in ITE provisioritfS2013; Bhopal, 2015).

12
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Continued race research is also necessary because while England has made significant
changes to law, education, employment and healthcare and other areas of social
infrastructure, division based on skin colour and countryrigfig persists (Gilroy,
*LOOERUQ HW DO 7KLV GLYLVLRQ LV 3SXUSRVHIXOO
FKDQJH" OLOQHU 3HDUPDQ OF*HH S DQG SRZHUIXO JURX:
gain privileges, based on the repression and marginalisatiotherfs (Adams, Bell &
Griffin, 2007). Gillborn et al (2016) assert that any improvements towards social
equity for BME student teachers, are limited and largely for the benefit of white
students and educators. For example, a university that raise®fite pf being
inclusive, through its policies and practices, will benefit by appearing equitable, but
the impact on BME groups and individuals may be negligibleQuir & Dixson,
2004). Milner (2007) and Adams (2005) argue that a race research agefita in
should use precise language and have a developed conceptual space to incorporate the
layers and subtleties reflecting the varieties of experiences and the changing faces of
racisms. Such a response would be able to name racisms and racialiseltieifficu
encountered regularly by BME students; reflect on these by bringing in a variety of
different departments from the university to provide their perspective; and address and
contribute to an evolving policy and practice to not only meet need bubtplals for

the future (Pilkington, 2015).

Race research challenges the idea that we live inrposttimes (LadseBillings,

2005; Mirza, 2015). The concept of posice, which purports that racism is reduced
due to social changes, improved equality achievement available for all, is seen as
diverting and misjudged because it simplifies racism as tangible and containable,

instead of being unseen, persistent and constantly changing (Mirza, in Ali et al, 2010).

13
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| argue therefore that continued racse@ch and developing theories of race, propose

challenges and alternatives to this maintenance of power by those of a retjurity

PLQGVHW OD\ORUYV D DUJXPHQW WKDW VWXGLHV RI UDFH C
inherent tensions and challenges and thednto problematise its many aspects, has

provided undergirding principles in my study.

1.5 The rationale behind this study

This research involved 32 BME student teachers in the English ITE system. They
were studying to be Primary teachers on-fufle, campubased courses from four
Higher Education Institutions (HEIs) across the country. fbhas of the study is on
their perceptions, understandings and experiences as they journeyed through ITE as
told through their stories. My study supports ithea that education is diverse in its
nature because it contains multiple and conflicting discourses (BhopaPreston,
7KLV LV VXSSRUWHG E\ 'HQVF RiifeEgdase of DUJXPHQW WKDW
gualitative research isto GHVFULEH tBrRtwdtidhe,Vperceptions and
H[SHULHQFHV  LQ RUGHU WR SUHVHQW SKHQRPHQD DV 3FRPSOH[ D
This is especially true of race research in education where conflicts and ambiguities
are recognised as part of deepening understanding aldihgicredibility (Phoenix,
2013; Roberts 2013). My study deconstructs and examines the impact of everyday
racialised difficulties and micragressions as well as larger occurrences in university
and on school placement of the participant student temchihe study uses the lens
of Critical Race Theory that argues for a ressentialised, nesteroetypical lens to

represent BME peoples, in order to listen to their stories aptesent their realities.

14
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An earlier study that influenced my nascent idéas this study identified three
distinct groups of student teachers in regard to their ITE journey (Basit et al, 2007).

These groups were:

u5DFLDOLHUVY DUH DFXWHO\ DZDUH RI UDFLVP LQ HGXFDWLRQD
society in general, and demand action &thken to eradicate it.
7KH p'LVDYRZHUVYTY GR QRW DFNQRZOHGJH WKH H[LVWHQFH RI UI
admit to being racially discriminated against, and are inclined to
FDUU\ RQ 7KH p,QGLYLGXDOL]HUVY EODPH WKHPVHOYHV IRU WK
encountered and believe that if they are facing prejudice, then it is
their own fault(p.296).

This research pointed out that categorizing in race research is a complex and

continuous process because experience, perceptions and external factors gonstantl

change in response to the midientifications of the participants. It emphasised that

the named groups of BME student teachers in the study were signifiers and heuristic,

rather than simplified, concrete categories. This is important becaysesmsting

race is always an exploratory and listening endeavour. Solérzano and Yosso (2016)

contend that analyses of race and racism should move from a simple black and white

discourse to an examination of multiple voices within a dominant power basessuch a

the institution of ITE. The idea of multiple voices resonates with research which

argues for the notion of changing identities of BME people, as an assertion of self

(Roberts, 2007; Maylor, 2010). This has implications for student teachers, whose

idertity is affected as they journey through ITE and shown in their response to

understanding and acting on the implications of their race and ethnicity.
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1.5.1 Using a suitable race methodology

My study usesCritical Race Theory (CRT) to examine the datal challenge the
disadvantaging of BME students in English ITE. CRT is used to expose the reality of
racism in ITE, make visible and disrupt hidden and neutralised majoritarian
discourses, such as those which purport objectivity and universality (DRelgad
Stefancic, 2001; LadseRillings, 2016; Solérzano and Yosso, 2016). | use key tenets
from CRT (Delgado, 1995; Delgado & Stefancic, 2001) that | apply to and use to
analyse the data. The first tenet is that racism is endemic and pervades ITE in
England, particularly through racial microagressions and problems at university and
on school placement. Second is the tenet that questions the idea that ITE operates
liberal, colourblind and neutral approaches that can have negative outcomes for BME
studentteachers. Third is the tenet that CRT understands race as a social construct
which in ITE can be used to control how BME student teachers progress through
different stages of their course, including having to learn within a veleitdric ITE
curricula tha does not easily accept racial minority viewpoints. This means that social
and economic underlying structures, that favour white students, often remain
unchanged, placing BME student teachers at risk of beinglisigtk or failing their
course. A fourthtenet is that CRT understands that intersectionality means BME
student teachers are not stereotypes with limited ways of thinking and acting, but
embody multiple identities and are active and dynamic in their response to their
course. The fifth tenet ib&t BME student teachers have the authority to speak about
their experiences of racism in their own way, in order to express their views and

feelings. The data for this study is the stories of the BME student teachers, which
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CRT sees as counter stories dnege they challenge the majoritarian narrative in ITE

in England.

The use of CRT as a methodology in my study listens to the voices of the BME

student teacher participants anepresents their stories, a method that Sol6rzano and

<RVVR E H @ Ltbol for exdposig, analysing, and challenging the

PDMRULWDULDQ VWRULHYV RI UDFLDO SULYLOHJH ™ S &57 ZLOO

VWXGHQW WHDFKHUVY LVVXHV DQG UDLVH FKDOOHQJHV IRU ,7( LQ (

1.6 Organisation of the study

Aims:

i. to develop arnn-depth understanding of the reasons why Black and Minority
Ethnic (BME) people choose teaching and analyse its effects on their racial,
ethnic and cultural identities.

ii. to critically map how BME student teachers negotiate obstacles to progress
through Intial Teacher Education (ITE).

iii. to provide a space for the voices and issues of BME student teachers to be
expressed, using Critical Race Theory.

iv. to inform those involved in the practice and development of ITE, of the racial
and cultural experiences of BM&Eudent teachers and how this affects their

thinking, progress and professional practice.
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Main research questions:

1. What are the variety of factors influencing and motivating people from BME
backgrounds to enter teacher education and how datrergome barriers?

2. How far do the BME student teachers in the study, acknowledge and draw on
their racial, ethnic and cultural background and experiences as they develop
into teachers?

3. How does the race and ethnicity of the BME student teachers in iy stu
impact on their practice during ITE?

4. In what ways do the BME student teachers, in the study, perceive themselves

in their training institution and how do they act and react as a consequence?

1.6.1 Organisation of the chapters

Chapter Two will present literature surrounding the national picture of BME student

teachers. Chapter Three will discuss the approach of Critical Race Theory as the

guiding methodology of my study, the methods of focus groups and individual

interviewing, the role of the researcher and the particular issues of irsidsider

tensions faced by black researchers working with BME participants and wider ethical

considerations. Chapter Four will analyse and present findings, arising out of
SDUWLFL®® anwio YWRWXGHQW 7HDFKHUVY ,QGLFDWRU RI &XOWXUDO
they become Teachepsovides insights into how BME student teachers respond to

their teacher education. The Indicator is used in Chapter Five to discuss the insights

gained from the partBELSDQWVY VWRULHYV JLQDOO\ &KDSWHU 6L[ GUDZV FF
makes recommendations for ITE tutors and HEI senior managers who have a direct

impact on BME student teachers.
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1.7 Implications

The study has implications for a variety of audiences, whickeeifically presented

LQ WKH UHFRPPHQGDWLRQV Rl p&KDSWHU 6L] &RQFOXVLRQT 7TKH
focused on the role of ITE in valuing the unique and important contributions of BME

student teachers (Delgado Bernal, 2002; Bhopal, 2015). Maylor &, R2609)

remind us why we uphold the need for racial equality in ITE:

« HGXFDWLRQ KDV WKH VXEWOHW\ DQG WKH QXDQFH WR PDNH H
that her or his cultural set is acknowledged and valued, thus empowering

KHU RU KLP DV D OHDUQHU«5DFLVP LV YHU\ SURSHUO\ DQ LPSRL
for all teachers, but some of the subtleties of racist practice and behaviour

may be more obvious or more capable of recognition, by teachers who

have themselves some direct experiarfdeaving suffered from racist

EHKDYLRXUV«7HDFKHUYVY DUH D SDUWLFXODU DQG VSHFLDO FDWI
they are the one face of civil society that every child will meet, every

working day, through the whole of their formal education. It is therefore

particulary FULWLFDO WKDW WKLV pIDFHY RI FLYLO SRZHU EH VHHQ
explicitly, to represent all of our society.

(pp.-241242).

This quotation encompasses an important message about the purpose of a racially

diverseteaching workforce. Crucially all learners need to see and be educated by

teachers of differing ethnic groups, otherwise we can assume part of their cultural

understanding will be missing. Secondly BME teachers and student teachers, need to

be able to access and thrive withTE. Thirdly BME teachers and student teachers

KDYH D YDOXDEOH DQG DV OD\ORU DQG 5RVYV VWDWH D 3FULW
teaching workforce. This study is an exploration into the journey of some BME

student teachers in England at a time nvBgE statistics reveal a disturbing lack of

BME teachers in English classrooms and at least 10 years of education policy in

which ITE has been shown to avoid and diminish diversity and difference in favour of
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a strongly standardised approach to the tngindf teachers (Evans, 2011; Smith,

2013; DfE, 2016; Gillborn et al, 2016).
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&+$37(5 7:2
LITERATURE REVIEW

This review of the literature will interrogate research that examines marginalising and
undermining factors experienced Black and Minority Ethnic (BME)student
teachers. The aims of the study, stated in the previous chapter, seek to expose and
critique the meritocratic and social engineering forces of Initial Teacher Education
(ITE) practice which undermine and make BME experiences invisible. This chapter
will therefore cover these areas: BME students in higher education (HE); recruitment
and retentia of BME students in ITE; deacialisation in ITE; quality and race are

not adding up; the reality of being a BME student teacher;-testpd racismsand
whiteness as a system of impenetrable power. These areas interlink and provide a
breadth of explation that map and examine the position of BME student teachers in

English ITE.

2.1 BME students in Higher Education

English Higher Education has witnessed a significant expansion in BME student
numbers in the last 30 to 40 years due to changes in and monitoring of recruitment
DQG UHWHQWLRQ 6WHYHQVRQ $OH[DQGHU $UGD\
general HE nmbers were reported at 13 per cent of the BME population in the UK
(EHRC, 2010). Ten years later in 2004 the figure was 16 per cent (Connor et al,
2004). Further statistics from EHRC reveal that BME students continue to be well

represented in HE in compson to the majorityethnic population. EHRC reports
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that between 1995 and 2009 the figure for all identified BME student groups rose
from 1.3 to 1.7 million so that BME students represented 23 per cent of the
undergraduate population (EHRC, 2010), aligio this figure also included overseas
students. Some of the latest statistics reportHigiter Education Institutions (HEIS)

in England shova rise of BME undergraduate students, from 19 per cent in the year

2010 to 2011, to 23 per cent in the yeat2@ 2014 (HEFCE, 2015).

This picture of rising rates of recruitment of BME students into HE is tempered by
factors which negate this picture of progress and success and which are reflected in
negative experiences reported by BME students in HE. Stuhew that the
majority of BME students are found at pd€92 and newer universities, rather than

at Russell Group universities; which is disproportionate to the distribution of white
students between these types of universities (Connor et al, 2004yrRenta Trust,
2010a). At Russell Group universities, including Oxford and Cambridge, about 15
per cent of students are from BME groups compared to 83 per cent white students,
and out of these the highest group is Indian students at 4 per cent; while¢lsedoe
Bangladeshi and Black Caribbean at 0.5 and 0.6 per cent respectively (Boliver, 2015).
Reasons for lower Russell Group admissions include rejecting BME applicants for
ORZHU $Y OHYHO JUDGHV RU WKH ZURQJ FRPELQDWLRQ
rejection of alternative qualifications (Bolivar, 2015). In addition expectations ef full
time study with little or no allowance, by the university, for additional working to
earn money during tentime, discouraged some BME applicants who were more
likely to come from disadvantaged and poorer backgrounds (Connor et al, 2004;

Reay, 2015).
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2.1.1.Discrepancy in attainment

Another factor in negating the picture of rising BME rates in HE is the discrepancy in
degree attainment between BME and white studdmtshe year 2002002 statistics
showed that out of students in England on full and-{ias degrees, 60 per cent of

white students gained first and upper second degrees compared to 40 per cent of BME

DQG PRWKHUY FDWHJRULHV RI| MM MeGht GMRC statistissy HQ VR Q

reveal that the gap is growing to show 67 per cent of white students achieving upper
second or firstlass degrees as opposed to 36 per cent of BME students (EHRC,
2010). Research of 65 000 students in the year 2004 tq 2@O5vhether ethnicity

was still a predictor of lower degree attainment, showed there is still an unexplained
difference of degree attainment between students from minority ethnic communities
and those from white communities (Broecke & Nicholls, 2007} has also been
shown thaBME students have a greater representation ol@geee courses, such as
foundation, certificate and diploma courses and are five times more likely to withdraw
from a university course (Connor et al, 2004). Connor et ak{2l@@ind a range of
factors led to student dissatisfaction and withdrawal. These included difficulties with
WKH DFDGHPLF UHTXLUHPHQWY ZKLFK ZHUH EDVHG
working, financial problems, institutional racism and difficulties tietpto the culture

of middleclass and white expectationsThese findings concurred with the later
findings of Reay (2015) who found that the overwhelming traditional university
FXOWXUH EDVHG RQ $YfOHYHOV OHDYLQJ dftRénd DW
family, is still the core mode of being a student and the basis on which university
authorities and tutors operateTherefore while recruitment from BME groups into

HE appears to be good, their completion, attainment, employment chances &nd care
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prospects remain lower than their white counterparts (Stevenson, 2012). Reay (2015)
surmises that the policy of expanding the HE population, as part of the widening
participation agendaDfES, 2003) has led to polarisation along class and raciakline

leading to segregation, rather than inclusion.

2.2 Recruitment and retention of BME students in ITE: some
statistics

This demographic of rising numbers, yet uneven outcomes between BME and white
majority students, including factors of retemtj withdrawal and ktourse difficulties,

is reflected in the ITE picture in England. In the latd" 20d early 2% centuries

HElIs received increased Government funding to: expand diversity in ITE, including
attracting students from BME backgrounds;remse the number of men going into
primary teaching; and increase the number of mature entrants, including those from
corporate business and the armed forces (DCSF, 2009). These initiatives resulted in
some diversification of courses provided, such ag-tpae and flexible PGCE
courses and foundation teaching courses, to meet the needs of matugeachaies

with less time and money to train for teachi@ufningham & Hargreaves, 2007;
Evans, 2011) The former Teaching Agency (2012), reported thatr &&= 300
primary and secondary trainees were admitted onto courses in 2012, of which BME

trainees comprised between 12% and 13% (Table 2.1).
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Table 2.1
Ethnicity of student teachers in England 21013

Year White Minority Ethnic Total
2010/11 33,340 4,530 37,870
88% 12% 100%
2011/12 31,590 4,360 35,950
88% 12% 100%
2012/13 29,490 4,250 33,740
87% 13% 100%

(The Teaching Agency, 2012)

These Teaching Agency figures show an increase betweenl1200$hen BME
student teacher numbers were just over 11 per cent (Teaching Agency, 2012). In
addition HEFCE data (2015) shows that between 22024 BME student teachers
comprised two per cent die overall HEI student population, in comparison to four

per cent of white students (Table 2.2).

Table 2.2
Ethnicity of student teachers in England 21214

Academic year

201213
BME Unknown White
Numbers % N % N %
Initial Teacher 6330 2%| 655 2% 45183 4%
Training
Academic year
201314
BME Unknown White
N % N % N %
5,510 2%| 410| 2%| 41,250 4%

(HEFCE, 2015)
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These HEFCE figures, which includes national and internatgindents studying at
English HEIs, stillshows a buoyant level of BME students in relation to white
students. Again this reflects a seemingly positive picture of BME student teacher
recruitment. However statistics show that the conversion rate between BME student
teachers and majoritgthnic sudents qualifying as teachers, in England, is lower.

In 2011 DCSF figures reported 5.7 per cent of the total teaching population were
from BME groups and more recent data reports between six and seven per cent of
qualified teachers are from BME backgnois (DfE, 2014a; DfE, 2014b & 2016).
Haque & Elliott (2017) add that, out of this six to seven per cent, 10 per cent of
secondary school teachers are from BME backgrounds, out of a BME pupil
population of 25 per cent; while in Primary schools thereahg 7 per cent of BME
teachers out of a BME pupil population of 30 per cent. This means there are
significantly less BME teachers than BME pupils. Two tables below (Table 2.3 and
Table 2.4) present some of this discrepancy, for all qualified teachesssac

England.
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Table 2.3
Snapshot of discrepancy between BME teachers and BME pupils in some
London boroughs and English local authorities.

(BBC, 2017)
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Table 2.4
Discrepancy between BME teachers and BME pupiEenglish regions

(Haque, 2017, p.11)

2.2.1 Impact on the teaching profession and career progression of BME
teachers

This low rate of conversion from ITE to qualified teacher status is also shown in low
numbers of BME teachers, between six and segancent, in senior leader roles,
including head, deputy and assistant head positions (Haque & Elliott, 2017; Haque,
+DTXHTV UHVHDUFK VKRZV WKDW UDFLVP LVVXHV IRU %C
early in their career, is widespread and wears them doimnrelation to BME
student teachers Lander & Zaheerali (2016) believe that this low conversion rate is
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due to the difficulties encountered by BME student teachers during and following
their course, including reports of racism, stereotyping and the buwfidieing
expected to be cultural and religious role models and experts, which make them less
confident about applying for teaching posts. They also face the barriers of schools
believing they only need to employ BME teachers if they have a sizeable BME pu
population and parents and other school staff viewing and treating them as less
skilled than white teache$laque & Elliott, 2017) DCSF (2009) evidence found

that the placement experience, involving stringent requirements to fulfil the
7HD FKH ddafis g¥H) 2012), particularly in the core subjects, behaviour
management and assessment, impacted on their retention during courses. While on
placements BME trainees did not enjoy the same level of good relationships with
class teachers as white tra@se with only 33 per cent rating such relationships as
pery goodf FRPSDUHG ZLWK SHU FHQW RI WKHLU ZKLWH SHHUV
feeling undervalued as individuals (DCSF, 2009, p.xii). The amount and level of
support from mentors, was reported lath overexacting and less effective and
forthcoming. This drained their confidence levels, negatively affected their
understanding by making them confused and reduced their enjoyment and capacity
to be creative in their teaching (Hoodless, 2004; Da&i€sozier, 2005; Basit et al,
2007). Those who qualified as teachers faced equally difficult issues in the
classroom. Some described the reality of teaching as a cultural shock which
challenged their values and dismantled their ideals of teacffcbingein &
Aguirre, 2008). Others faced problems of securing work only in {oityerand
deprived areas, being offered temporary contracts and in being seen as less
competent that white teachers (Pole, 1999; Runnymede Trust, 2BAa0be, &

Elliot, 2017. Links between ethnic monitoring and the promotion of equal
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opportunities have been shown to provide a context for and support of requirements
identified by BME recruits that positively affects their recruitment and retention

(Callender, Robinson & Robison, 2006).

In the last two decades, the significant steps which had been taken to increase

recruitment and retention of BME people into teaching, along with other minority

groups, such as male applicants into Primary teaching, have been substantially

reduced (Smith 2013). The withdrawal of bursaries and dedicated central

responsibility were conspicuous and with it came a virtual blank within Government

discourse about racial issues in teaching (Tomlinson, 2011). The task was given to

individual educatin departments in universities instead, thereby removing BME

recruitment and retention from government duty (Gillborn, 2016). Nhgonal

College for Teaching and Leadership (NCTL) is characterised by its efforts to

standardise training through the Teath# | 6 WDQGDUGV 'I( DQG WKH 1DWLRQD
Curriculum (DfE, 2013), rather than building and supporting a diverse workforce to

reflect increasing diversity in the population (Runnymede Trust, 2010b; Evans, 2011).

7KLV LV VXSSRUWHG E \seadr findings viihioH[éport that uniMersity

WXWRUVY NQRZOHGJH DERXW DQG FRQILGHQFH LQ UDFH HTXDOLW\

their ability to understand and provide suitable support.

2.3 Some realities of being a BME student teacher

The presence of larger numbers of BME students at English universities, including in
,7( LV ODUJHO\ D UHVXOW Rl WKH pZLGHQLQJ SDUWLFLSDWLRQY DJ

also been construed as having a detrimental effect on BME student teacherss(Robert
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2012). Dominating factors include feeling racially and culturally isolated; a

decreased ability to cope with academic requirements; a reduction in staff numbers

resulting in decreased personal and academic tutor support and a less diversified tutor

workforce who do not adequately understand minority needs (Hoodless, 2004; Hick et

al, 2011). There was also less monetary support in the form of bursaries and low

interest loans, leading to personal financial difficulties (Reay, 2015). Roberts (2007)

calV WKHVH GLIILFXOW H[SHULHQFHV WKH 3SURFHVVHYVY RI RWKHULQJ
VSHDNV RI pRWKHUV DQG RXWVLGHUVY ZKHUHE\ %0( VWXGHQW W
positioned as inadequate, rather than being respected and valued. Roberts (2012)

coins the SKUDVH pPDOLQWHJUDWLRQY WR GHVFULEH WKH FRPELQDW
IDFWRUV ODOLQWHJUDWLRQ VKH SURSRVHV OHDGV WR 3DFDGHF
DQG LVRODWLRQ" IRU VRPH VWXGHQW WHDFKHUV S RYHU WKHL
research showshat BME students reported incidents of institutionalised racism

during the course, rather than detecting it at the admissions stage (Connor et al, 2004).

They report that if they had detected it early, it would have affected their choice of

institution.

2.3.1 Coping during the course

$GDPV VXSSRUWY WKH LGHD WKDW VWXGHQWVYT H[SHULHQFHYV
retention and future success. Her research into the effect of being a BME student in a

ZKLWH XQLYHUVLW\ QRWHDY d¥dssdh dnd jerdadgeviidnE DI DEVHQFHY

race issues, caused BME students to mute their views and opinions, and internalise

their feelings of inadequacy and marginalisation. In such settings, Adams contends,
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they are bound by the white norms, values and bebtesjicand face an ITE

curriculum lacking in diversity issues and research. The effect of being silenced often

FRQILQHVY WKHP WR 3NQRZ WKHLU SODFHV™ DQG pVZLP ZLWK WKH V
p.286). Jessop and Williams (2009) found that BME studenhéescat a white

XQLYHUVLW\ LQ (QJODQG IHOW 3FXW RIlI IURP WKHLU URRWV" S
SVWDUNO\ ZKLWH" FDPSXV S 2WKHUVY UHSRUWHG D ODFN RI X
from the university and placement schools (Basit et al, 2806instein& Aguirre,

2008). Warmington (2008) asserts that BME students face an ITE curticalés

white-centred, taught by white tutors and learnt alongside white peers who are

uncomfortable with discussing racial and cultural issues. He believes thgpthisft

non-engagement makes race and racism seem less real and prevents tutors and those

in positions of power in HE, from acting. In addition BME student teachers

VRPHWLPHYVY UHSRUW KDYLQJ DQ H[RWLF RU pRWKHUY PDQWOH FRQ!
seen ashe cultural or religious expert which releases their white university peers or

placement school from the need to develop their own religious and cultural

NQRZOHGJH /DQGHU =DKHHUDOL +RZHYHU %KRSDOYV UHVE
that BME student teachercan present their race, religion or culture in a positive

manner in order to educate children and staff, and to assert their identity.

These difficulties and microagressions may cause BME trainees to adopt the discourse
Rl MXVW ZDQWLQJGNR HIONBGeARIOD) ratkieR Ran recognising the
effect of their racial, ethnic and cultural heritage on their developing teacher identity
$00DUG 6DQWRUR conceptdisdatiof uf being a good teacher,
identified as becoming they FRPSHWHQW FUDIWVSHUVRQY MUHIOHFWLYH SUD|
UFKDULVPDWLF FDULQJ LQQRYDWRUY LV KH DFNQRZOHGJHV XVHG

cultural and other social agendas in order to meet ITE requirements. It may be easier
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for some of them to disadrtheir own ethnic identity because it appears discordant

with prevailing expectations, or they may see the difficulties of trying to assert or

combine their identities within such a system (Givens et al, 1999). The task of

nurturing identity for BME stdent teachers involves the more difficult activity of

DFFHSWLQJ RQHYY UDFH DQG HWKQLFLW\ DQG XQGHUVWDQGLQJ
influencing ideas and teaching styles (Allard and Santoro, 208Hopal (2015)

argues that in order to acknowledge andatzea vital space for BME teachers,

research, policy and teaching strategies in ITE should grasp and value their unique

NQRZOHGJH DQG H[SHULHQFHV VHHLQJ WKHP DV HLQVLGHUVY DQG I

2.4 Deracialisation in ITE

Earlier in this chagr Reay (2015) was cited as pointing to evidence that suggests the
increase of BME students in HE has ironically created social and racial polarities
between attainment, social class and type of university. Research shows that BME
student teachers are redikely to struggle on their course and withdraw partly due to
deracialised practices which ignore and devalues them (Basit et al, 2006; Roberts,
2007, Wilkins & Lall, 2011). The process of-tacialisation can be seen in two key

ITE documents, among lwrs, The Importance of TeachindfE, 2010) and The
7THDFKHUVT (BE,2QE Dbdlviportance of Teachinfpcuses onaising
DFKLHYHPHQW DQG QDU URDFE,Q0IA WD sPadepdsl of DSV’
targets, performance, accountability and its endeavour to pursue what is seen as a
viable economic approach. Raising standards and narrowing attainment gaps can be

achieved, it maintains, by upgrading the core subjec&nglish and Mathematics
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and increasing hightakes summative assessment processes of national tests and

examinations,. The role of the teacher is upheld as the instructor and controller of

OHDUQLQJ 3SDVVLQJ RQ WKH EX(CowLDLB).EQiRFNY RI NQRZOHGJH’
Teacher Training is seen to be improved by raising-eptey qualifications,

particularly in traditional subjects, and in greater scrutiny and monitoring of student

WHDFKHUVY SHUIRUPDQFH 7KH UHVXOWLRQH ardHDFKHUVY 6WDQGDUC
the teaching workforce, involves the adoption of values and behaviours that reflect

neutralised content, such as assessment, behaviour and-kubjetedge, and white

centric content which only acknowledges race and ethnicity as children withHenglis

as an Additional Language (Ball, 2017). The notion of teacher education as the

nurturing of wellresearched pedagogic knowledge and skills are diminished (Evans,

2011). The Standards refléEhe Importance of Teachin®fg, 2010)where BME

issues andheeds are hidden within the rhetoric of an inclusion package where the

ZRUGYV JPUDFHY MpPHWKQLFLWWKQ@PKPWOWOQEXOR/ XRODWEK PH QRIW SUHVI
W PHQWLRQV SXSLOVY UDFLDO DQG VRFLDO FODVV LQHTXDOLWLH
pupils frRP GLIITHUHQW SDUWV RI VRFLHW\Y] S ZKLFK LW VWDWHYV DU
poor standards, lomdf XDOLW\ WHDFKLQJ DQG ZHDN OHDGHUVKLS 7KH ZRUG
LV XVHG RQFH WR VWDWH WKDW D FKLOGTV HWKQLF EDFNJURXQG
lower attaiQ PHQW DQG pPUDFLDOY ZDV DOVR XVHG RQFH LQ DQ H[DPSOH
United States, to show how higierforming curriculum organisation and teaching

FORVHG WKH 3UDFLDO DFKLHY HieHmpwtadde $f TeS&ching 6RPH RI

could be interpretedd SRVVLEO\ UHIHUULQJ WR %0( SXSLOVY LVVXHV VXFK I
WR WHDFKHUV WR 3KDYH D VHFXUH XQGHUVWDQGLQJ RI KRZ D UD

SXSLOVY DELOLW\ WR OHDUQ" S
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2.4.1 The notion of Britishness

A telling piece of evidence relaying gernment attitude to and understanding of
%0( LVVXHVY LQ HGXFDWLRQ DSSHDUV LQ WKH 7HDFKHUVY 6WDQGD!
states that teachers should:

X not undermine fundamental British values, including democracy, the
rule of law, individual liberty andnutual respect, and tolerance of
those with different faiths and beliefs;

X ensure that personal beliefs are not expressed in ways which exploit
pupils or might lead them to break the lai.10)

These requirements extend earlier coutgerorism initiatives in education such as
HM&RPPXQLW\ &RKHVLRQY &DQWOH DQG p3UHYHQWY +RPH 2I1IL|
they were part of national policy responses to increased terrorist activity in the UK
and subsequent discussion surrounding the notion of Britishnessvr(B 2006).

Along with increasing demands from other countries in the UK, for less central
control from England and perceived dangers to national identity from European
migrants, the UK is presented as becoming destabilised with traditional values and
ideals being eroded (Phillips, 2005; Olusoga, 2016). Conversely other voices called
for the embracing of diversity to #erite the national story as one of collaboration

and cultural valuing for the sake of unity, a strong and vital economy and the
promotbn of a cohesive identity (Cantle, 2001; Parekh, 2000 & 2004; Brown, 2006).
However, the teaching of British values, with its strong emphasis on ceunter
terrorism, is presented as a necessary and safe step, is legally required through the
National Currizlum and is an ITE requirement for all student teachers (Brown, 2006,

DfE, 2013, DfE, 2014c).
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The requirement of teaching British values suggests a homogenisation of the

curriculum and teacher attitudes along with a dissipation of notions of difference and

diversity (Smith, 2013). This denies positive benefits gained from multicultural

initiatives in education and the need to build greater racial equality (Hick et al, 2011,

Elton-Chalcraft et al, 2017). Smith & Lander (2012) argue that homogeneity gives

rLVH WR WKH QRWLRQ RI PGHILFLWY LQ OHDUQHUYV ZKR GR QRW IL
because it questions their academic ability, behaviour and values and raises suspicions

about the social acceptability of their ethnicity. Homogenous ethajority leaning

cultures are inserted into education agendas, normalised and achieve hegemonic

stability (Gillborn, 2013). The outcome, Smith & Lander (2012) maintain is that

WHDFKHUY DUH FRPSHOOHG WR IRFXV RQ WKH 3SXWDWLYH SUREOH]I
in their teachingin an endeavour to make their learners more British (p.T9)is

annexes further views of deficit and stereotypes including that inequality suffered by

minority students, is their own fault through lack of aptitude and capability and

natural defunct and criminal qualities; rather than as a result of structural and

SHUVLVWHQW VRFLDO LQHTXDOLWLHYV -RQHV 7KH 7HDFKHUV!
argues, builds on popular fears and enables a subtle and dangerous step to be made

between perceed inadequacies of BME students and action that erodes their values.

7KLV WASH RI VLPSOLVWLF XQGHUVWDQGLQJ FDQ EH FRPSRXQGHG E
DQG VWXGHQW WHDFKHUVY FRQILGHQFH LQ DQG ZLOOLQJQHVV WR
issues in thie teaching who often citing a lack of knowledge as the reasons (Davies &

Crozier, 2005; Picower, 2009; Warner & Elt@halcraft, 2018). However, Hand and

Pearce (2009) found a sizeable proportion of secondary pupils and teachers, of

different ethnicitesDQG FXOWXUHV ZHUH XQHDV\ DERXW ZKDW WKH\ GHHPH(

being taught in schools, and felt it could be presented differently and in a more

37



Diane Warner September 2018
Thesis submittetbr the degree of Doctor of PhilosoptoyLancaster UniversitgUniversity of Cumbria)
A Study of how som@8lack and MinorityEthnic Student Teachers face tBallenges of Initial Techer (GXFDWLRQ LQ (QJODQGTY

balanced manner through open discussion, presentation of a fuller picture of inequity

in society and a willigness to listen. Their findings indicated that this could reduce

damaging and narrow thinking. ITE too has a role in transferring the focus of student

WHDFKHUV IURP EODPLQJ SXSLOVY HWKQLF DQG VRFLDO EDFNJURX!
to understandingtructural racism as the instigator and therefore being more amenable

to teaching for equality (Vaught & Castagno, 2008; Lander, 2011; LaBlidlorgs,

2016).

2.5 Equality and race are not adding up

So far | have shown how the needs of and contribatioom BME student teachers

are sileOLQHG LQ HGXFDWLRQ SROLF\ ZKLFK XVHV VXFK WKH 7HDFKH
2012) and the National Curriculum (DfE, 2013) to homogenise knowledge input and

performance outcomes, with little reference to diversity andreiffee and leading to

performancerelated teacher identity (Smith, 2013). This is in contrast to research that

VKRZV %0( WHDFKHUVYTY FRQWULEX\®wahQ ¥t &  QEOLGHDOV DUH YDOXCLC
Haque, 201y p(QDFWLQJY WKH MRE ZKHUHE\LWKWMKWHDHFBRUQHRDWNHY FKRL
EHVW LQWHUHVWY LV VHHQ DV D GLIITHUHQW DFWLYLW\ WR pGHPDQ
al, 2010). The latter involves adopting external demands where agendas may be

largely noneducational, such as economics or manipulation of sociautiural

groups (Evans, 2011; Gove, 2013). A -tbpwn policy approach can be seen as

layering teaching with external demands that do not reflect the inner values and

beliefs of educators and while these external demands may appear logical, such as

idenifying possible terrorists in the classroom, they have been shown to disrupt and
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FRQIOLFW ZLWK VWXGHQW DQG TXDOLILHG WHDFKHUVYTY LQQHU Y
resistance or withdrawal from the profession (Hick et al, 2011). Furthermore, Hick et
al (201) assert that ITE policynakers should embed race equality across the ITE

curriculum, to create cultures of knowledge, understanding andcotgrectedness.

2.5.1 Ineffectiveness of policy

In the late 20th and early 2Tenturies, the advancement and effectiveness of race

equality in education has been questioned and been found to use limited and crude

tools to respond to racism that has implications for BME student teachers (Ball, 2017;

Tomlinson, 2008; Gillborn, 20082013 & 2016). Attempts to ensure schools,

colleges and universities implement and work to eradicate racial inequity, has been

un-coordinated, ineffectual and rhetorical (Tomlinson, 2011) while various taskforces,

policy groups and national reports are eDV pVRXQG ELWHVY SRLQWLQJ WR 3D KLVYV
SROLF\ DYRLGDQFH"™ %DOO S 7KH 5DFH 5HODWLRQV $PHC
(Legislation,gov.uk, 2000) was a key piece of legislation that outlawed direct and

indirect racial discrimination and requiredulgic bodies, including schools and

universities, to promote race equality, but its successor, the Equality Act 2010

(Legislation,gov.uk, 2010) has cast a wider net, aiming to address inequalities across a

range of positions which can lead to seemnomé and legal disadvantages. It is a

OHJDO VWHS ZKLFK (+5& EROGO\ DGYRFDWHG DV 3RQH RI WKH
anttGLVFULPLQDWLRQ IUDPHZRUNV LQ WKH ZRUOG™ S 'LWKLQ LW
QLQH pM3URWHFWHG &KDUDFW H Uéffédty of Rdkihg AalWayFitt KDV WKH SRVVLEO

individualised, focused identity and subsuming it into the generalised culture of
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inclusion (Ali et al, 2010). In contrast Critical Race Theory, the chosen methodology

of my study, understands how social subordinations sucltesgender and class are
intersected but also argues that race should be considered separately because of the
significant and exclusive discriminations caused by racism and the pathologies

conferred onto race by society (Delgado & Stefancic, 2001; Lynnx&dn, 2013).

2.5.2 Questionable and unclear policy

Despite the Equality Act 2010 (Legislation,gov.uk, 2010) race equality initiatives in
education and ITE are still questionable and unclear (Gillborn, 20231&). There
is a lack clarity and will from policynakers which influences the views of a
generation of teachers, who may see such issues as irrelevant (Ball, 2017). Tomlinson
(2001 & 2008) traces education policy as a move from the endeavoudisiriteute
wealth and dismantle social divisions up to the 1980s, to a focus on competing in a
world market with a focus on basic subjects and core knowledge using a delivery
style of teaching.So, hurdles are raised for the marginalised in education, who wi
slow down this process, albeit hidden behind a veil of supposed support (Tomlinson,
7KLV LV DUJXERAYWINLOOERUQTV

« DOWKRXJK UDFH LQHTXLW\ PD\ QRW EH D SODQQHG DQG GHOLEHUD\

education policy neither is it accidental. Tpatterning of racial advantage

and inequity is structured in domination and its continuation represents

a form oftacit intentionalityon the part of white power holders and

policy-makers(p.36).
He asserts that racism is hidden behind rhetoric cdtemal fear and manipulated

statistics, presenting white people as being left behind in their own country, such as
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the image of failing, white workinglass boys (Gillborn, 2005 & 2008). These
statistics, which ignore racist processes, creates a stagale policymakers to
assuage the white population and create division and hierarchies between white
working-class people and BME people and between BME peoples (Jones, 2011;

Gillborn, 2016).

2.6 Deeprooted racisms

While Siraf % ODWFKIRUG LGHQWLILHG FDVHV RI RYHUW pUDFLVPY R
(1999) suggests that this type of racism is rarely experienced by training or practising

teachers. Covert and passive racism is the more likely form to be experienced by

student teachers, but at an institutional level it becomes integrated and invisible,

making it harder to identify and address (Marx, 2006; Warmington, 2008). Indeed,

:DUPLQJWRQ DVVHUWY WKDW +( LV 3VLQHZHG E\ UDFHG SUDFW
foundations, steadily built on over time and normalised. Within these hidden

structures issues of racisms from children, colleagues and senior managers have also

been experienced by qualified BME teachers, as well as student teachers,

demonstrating that isia deepooted problem (Powney et al, 2003; Haque & Elliott,

%0( VWXGHQW WHDFKHUVY @#Héritywiew ¥ \TBAhRs DFFHSW WKH ZKLWH
LPSOLFDWLRQV IRU WKHLU LGHQWLW\ S5SREHUWVT UHVHDUFK F
BME student teacherim England, revealed struggles with identity and fitting into
perceived norms of a profession they saw as wdominated. She disavows a
simplistic picture of difficulty due to racism, but argues for examination of

perceptions and responses from BME stidteachers which involve complex
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intersections, including social class and gender. This includes how they enact their
differences at university and on school placement and respond to and dismantle the
resulting stereotypes. She found the silences oEBRtlident teachers and sense of

erasure, to be palpable (Roberts, 2013).

Identity, Maylor (2009a) asserts, is complex and fluid. Labels and accompanying
assumptions can be offensive to some or too vague for others because it may not
represent their higage if it combines two or more ethnicities. Being of Blfatus
LQYROYHV UHFRJQGH@WLWMKHDWRRQWL DQG LQWHUVHFWLRQV RI HWHK
class and history which shape emotions and experiences and for many BME student
teachers, who may bmature, workineclass, parents, it is these intersections that are
part of who they are and what they will assert in their teacher education (Essed, 1996;
Bhopal & Preston, 2012). Furthermoknusee (2008) maintains that the binaries of
black and whitedisperse in the face of renewed assertions of racial and cultural
identity by BME students themselves. BME student teachers in England have to
continually face recriminations, and covert contempt and microagressions, often
resulting from national and ietnational events such as terrorist acts and immigration
from Eastern Europe, encapsulated in the policy reaction of the requirement to teach
British values (EltorChalcraft et al, 2017). They have to wrestle with racisms in
diverse and unpredictable fosmoften incoherent and multiple (Bhabha, 1994:
Troyna, 1994; Hall, 1996b), therefore research into their experiences has to address
WKH LVVXH RI pedéseiblised ¥ndDco@pie® entity (hooks, 1990; hooks,

1992; Griffiths & Troyna, 1995; House2008).
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2.7 Whiteness as a system of exclusion
6R IDU WKH OLWHUDWXUH UHYHDOV WKDW %0( VWXGHQW WHDFKHU\
different levels. They are expected to fit in and get on in structures developed for the
white-majority students, duvhich are presented as normalized and standardized so i
is expedient to include some examination of whiteness as a political and racial
concept present in ITE because it is acknowledged as a touchstone of racism (Delgado
& Stefancic, 2001; Leonardo, 26}l Whiteness, with its characteristics of
assumption of privileges and power is widaging and ingrained in higher education
(Warmington, 2008Bhopal & Preston, 2012, Mirza, 2015%illborn (2004, 2008 &
FRQWHQGV WKDW ZK L Weélerhhiding Raur§ \h IVCdR L F
involves both active and passive repressive characteristics. These involve direct
resistance such as politicians or educationalists who claim racism is a fiction and that
we live in postrace times; disregarding or maniatihg statistics on BME failure
rates; and presenting white students as the forgotten victims of dangerous, liberal
practices, such as amticism. These characteristics and others, which Gillborn (2016)
FDOOV PZKLWH OLHVY PDQ L &¥@pwddrvd Desddrmibn@elti WKH JRDO S

whiteness.

OF, QWRVKTYV FRQFHSW RI WKH ZmbjjotitppfikiddeEOH V\VWHPV RI ZKL
DQG UHLQIRUFH GRPLQDQFH DQG VXSHULRULW\ DUH YLVXDOLVHG
metaphor, which contain such expectedifgges as progression and preferment in all

aspects of life; being seen as an upright citizen, having inherent abilities to learn and

VRFLDOLVH GRZQ WR WKH PRUHRGRKXULR&Y HWMHRPS/ORV FRORW®HE K

and plasters matching their skin tond KH HVVHQFH RI OF,QWRVK{fV SULYLOHJHV LV
white people can expect to be among those like them most of the time, be

automatically accepted and valued, be seen as reliable, honest andvorédjt
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6LOPLODUO\N D VWXG\ RI ZKL Wdicey iorclttep Wefledtsl DB KHUVY ERRN F

idea (Warner, 2010; Warner & Elte@halcraft, 2018). Warner (2010) found that

VWXGHQWY LQ WKH VWXG\ ZKR ZHUH DW D ZKLWH XQLYHUVLW\ DX
books which featured white characters and were writyewHite authors. Out of 100

students surveyed, only four chose a book which was either about another culture or

featured norwhite characters. In the following interviews and scrutiny of their

DFDGHPLF ZULWLQJ D FRQFHSW RId,whKIOMEXtfldkdO GLVDZDUHQHVVTY |
factors such as schooling, home influences and community values as contributing to

WKHLU DXWRPDWLF ZKLWH WKLQNLQJ H&EXOWXUDO GLVDZDUHQH\
(2010) as a metaphorical picture of a gap in ethnic, cultural and saecéeness and

knowledge about those outside of their racial ethnic grouping. These findings built

RQ .LQJTV FRQFHSW RI pG\WVFRQVFLRXVY UDFLVPT DPRQJ $PHULF
that was manifested in thoughts and actions arising from uncriticalppers and

beliefs.

2.7.1 Expectations and assumptions

In ITE in England the key players are largely white policy makers, tutors, teachers

and students; with the main plot resting on a premise of expected and protected

whiteness (Vaught &Castagno, 2008; EvaiWinters & Twyman Hoff, 2011,

OD]]HL 6RORPRQ HW DOV UHVHDUFK JRHV IXUWKHU WKI
of protection to identify three strategies used by white student teachers. The first is

MLGHRORJLFDO LUQFXKQIVXWRHAHMRRIOLFW WKDW RFFXUV ZKHQ DQ L

moral beliefs do not match their actions. For example, a white student teacher may
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believe that anyone should be able to train as a teacher but will assume that white

students understand the processksigher education and ITE better and are more

able to succeed on the course, on school placement and in future employment. They

see themselves as a natural part of theiggEvansWinters & Twyman Hoff, 2011).

7KH VHFRQG VWUDWHJIV IM LQGENUCRDOWVEORMWNIR PHULWRFUDF\T ZK
refers to individualistic thinking about success by believing that anyone can achieve

as long as they follow the right steps and if they do not it is their fault. Understanding

of the impact of wider social forcesuch as generational poverty and historical events

such as largscale immigration to the UK and its concomitant problems of instability

and lack of cultural accoutrements, is minimal and seldom considered. The third

VWUDWHIJ\ LQ 6RORPRWHBWFKO AW pQHIDWHRQ RI ZKLWH FDSLWDOTY
involves white student teachers denying that they benefit from the privileges of

whiteness or even explain it as a natural phenomenon of history. They may plead a

lack of knowledge about other cultures and ielig, replace analysis of minoritised

positions with stereotypes and objectification and show little or no desire to recognise

whiteness as a system of oppression (EM&igers & Twyman Hoff, 2011).

3LFRZHUYV REVHUYDWLRQV edd KBOBWHY ipremMRIIGN RI 6 RORPRQ

that white student teachers are able@HQ\ HYDGH VXHp208)wWhileRU DYRLG’

Lander (2011) found that they may also exhibit behavioubs FK DV D FRQVFLRXV UQRW
QRWLFLQJY DSSURDFK RI FKLOG @ Hkpidedie 0 QdvEloP QG FXOWXUDO QHH
knowledge about race and culture; a perception that noticing and acting on such needs

will embarrass BME children or undealue white children in the school; and a fear

that they are entering unknown territory.  Within thigdrset white teachers and

student teachers deny their inherent privileges and are freed from the act of admitting

their own racism (Vaught & Castagno, 2008). Resistance to seeing the inequity
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between white privilege and BME inferiority is often displayadsilences and a
UHIXVDO WR HQJDJH D SRVLWLRQ LQ ZKLFK WKHLU pQDUUDWLYHV

their pupils in school (EvaAd/inters & Twyman Hoff, 2011).

OD]]HL FRQFHSWXDOLVHVY WKHVH VLOHQFHV RU pDEVHQFHVT D\
wRUGV" FXOWXUDO SDOLPSVHVW ZKLFK SURYLGH 3IRUP DQG VXEV\
The intent of not knowing or wanting to know is present, but it is not spoken. lItis a

strategic and maintained position. If we bring this position into the arena of ITE

ZKLWH VWXGHQW WHDFKHUVY H[KLELWLRQ RI D ODFN RI SHUVRQ@DO
wider cultural knowledge and understanding, is less a fear of offendingvimite

pupils by their professed ignorance or appearing stupid but instead it is af fear

losing the status, power and comfort of their privileged position (Mazzei, 2011).

Some studies show that working against whiteness in ITE involves white students and

tutors sharing their life experiences and finding connections between their realities

and those of BME students and tutors, although working to engage white student

teachers with race needs to be approached carefully to negotiate negative responses

(Housee, 2008; Ullucci, 2011; Smith & Lander, 2012). Leonardo (2016) and

Zamudio et al (2011 among many other critical race adherents, argue that the only

authentic way to respond to whiteness is to use critical race theories and pedagogies to

reveal whiteness as a subtle, flexible and insidious culture. These will be discussed

further in Chater Three.
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2.8 Conclusion

From this review of the literature we can see that while BME student teachers
represent a good proportion of the numbers in ITE and HEI in general, cracks and
discrepancies reveal deeper issues that are not sufficientigsadd at national level.

The issue of retention on ITE courses has been shown in qualitative studies to be
affected by racism, stereotyping and a dominant culture which renders them invisible
and silences their values and beliefs. National ITE poleghasises a homogeneous
approach (DfE, 2010; DfE, 2012) alongside legal requirements for teachers to
embrace and teach British Values (DfE, 2013) which questions and even pathologises
BME people as suspect and lacking in values (EQbalcraft et al, 207 These
impact on their levels of confidence, influencing them to fit in or leave the course. In
addition conversion rates into qualified teachers is lower than their white peers

(Lander & Zaheerali, 2016).

To examine what appears to be difficult and silenced experiences of BME student
teachers, this study will use Critical Race Theory to listen to the stories of BME
student teachers as thewjoey through ITE.Delgado and Stefancic (2001) defend
the role of story in critical race research to challenge established, institutional racism

thus:
Society constructs the social wibthrough a series of tacit agreements,
mediated by images, pictures, tales, and scripts... Attacking embedded

preconceptions that marginalize others or conceal their humanity is a
legitimate function of storie¢p.42)
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&57TV XQGH U Voaubt€rstoryQhhs Réen chosen because it is capable of
\LHOGLQJ GHHSHU XQGHUVWDQGLQJYVY RI WKHVH SDUWLFLSDQWVY HJ

racial emphasis. The next chapter will expound CRT within a wider discussion on my

own ontological and epistenmgical position, the chosen research methods and

ethical considerations.
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&+$37(5 7+5((
METHODOLOGY, METHODS AND ETHICS

This chapter will examine miesearch position and views, present the methodological
lens through which | will examine and challenge dominant ideology in English ITE in
relation to its effects on BME student teachers. My methodological stance will be
presented through my ontologicald epistemological understandings and followed
by discussion on Critical Theory (Kincheloe & McLaren, 2003) and Critical Race
Theory (Delgado & Stefancic, 2001; LadsBillings, 2016; Sol6rzano & Yosso,
2016). 1 will argue that a critical approach wihsharp and defining focus on race
and racism, is necessary to frame and understand issues that BME student teachers
face As the previous chapter demonstrated, there are issues of marginalization,
unspoken fears and hidden, pervasive racismstirabundtheir journey in ITE. This
chapter will continue with a discussion of the chosen-daliaction methods of focus
groups and individual interviews and consideration of a range of ethical
considerations including reflection on the power differentialsveen researcher and

participants and the tensions and implications as an irsidsider race researcher.

3.1 Ontological and epistemological perspectives underpinning this
study

Qualitative research is complex because it involves examining obscusifgety

forms, such as human emotion, voice and experience, which at best can only be teased

out (Savin% DGHQ ODMRU 7KLV LGHD Rl pWHDVLQJ RXWY LV XVHIX
because the development of knowledge, concerning social realities sacisasand

racialised difficulties, aims to avoid stereotyping and essentialism and is therefore not
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straightforward (Constantin®imms, 1995; Hall, 1996b). Research about race

FRQFHUQV WKH 3SDQDO\WLF DWWHQWLRQ Jiegdd@h WR WKH VSHFLILF U
LV ORFDWHG LQ DQG FDQ GHSOR\" *XQDUDWQDP S ,Q
generation about BME student teachers needs to be seen and theorised as nuanced,

both exposing their compromised and slided position, but also allowing them to

be seervaluable contributors in education (Bhopal, 2015).

Qualitative research also demands that researchers are reflexive and understand how

their world view positions them to see and analyse in particular ways, noting how

their research is socially contexlisad (Delanty & Strydom, 2003). How we see the

world is determined by who we are because we are complex beings, characterized by

thought, action and experience (Somekh & Lewin, 2011). As a qualitative and critical

researcher | need to ask questionsku®V pZKDW LV"Y DQG pZKDW DUH WKH YDULD!
UHDOLW\"Y DQG WR FKDOOHQJH P\ RZQ SKLORVRSKLFDO DVVXPSW
2011). In addition, as a critical race researcher, | examine irsidgider tensions

that will impact analyses of the datbbfnsonBailey, 1999). This is discussed later in

this chapter.As my study is concerned with people, my view of reality arises out of

what can be known about a topic by observing, listening to the research participants,

making links between the data andderstanding the way anomalies in data can

enable deeper analys{g\ndrews, Squire & Tamboukou, 201%avinBaden and

Major, 2013). This study is based on my understanding that pursuing knowledge

involves moral and purposeful dimensions and outcomes (Gray, 2009). The meaning

RI WKDW NQRZOHGJH WKH H[WHQW WR ZHdeetivity W UHSUHVHQWYV pUH
with other theorie®f knowledge, are also important considerations because they are

dependent on the context of the research and the experiences shared by the

participants (SaviBaden & Major, 2013; Somekh & Lewin, 2011). This means that
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| take the position of the BME stadt teacher participants seriously, by using my

research to uphold and project their contributions as valid and important.

The choice of research approach can free boundaries of knowing (Delanty & Strydom,

2003; Somekh & Lewin, 2011) while still providjncontextual, cultural and social

HUXOHV DQG UHVRXUFHVY WR FUHDWH pIUDPHYVY RI NQRZLQJY DQG KI

6WU\GRP S 7TKHVH plUDPHVY PD\ DFW DV D WRRO RI
enable a good level of transparency and questipoirassumptions by the researcher.
In this study | use Critical Race Theory to give prominence to social forces affecting
the research participants, that is race and racism in ITE in England. First however |
will discuss Critical Theory to provide a freework of social and critical

understandings.

3.2 Critical Theory

Critical Theory (CT) in researchvestigatespower relationshipgand premises the

idea that knowledge is not valfiee but has hidden valsystems and selfiterests

of dominant groupgSavinBaden & Major, 2013; Ritchie & Lewis, 2003; Gage,
1989). It argues that such valsgstems preclude change and change mechanisms
such as social justice and equality, thus ensuring the status quo is not destabilised
(Gray, 2009: Ledwith, 2011).CT recognises how the powerless are silenced and
subjugated while others are privileged and protected (Morrow & Brown, 1994) and
therefore aims to project the voices of the powerless into the public domain to achieve
change (Kincheloe & McLaren, 2003; LedwitB011). Kincheloe and McLaren

(2003) propose this definition:
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[Critical] Research becomes a transformative endeavor (sic),
XQHPEDUUDVVHG E\ WKH ODEHO pSROLWLFDOY DQG XQDIUDLG W
a relationship with emancipatory consciousnéps53).
&ULWLFDO UHVHDUFKHUV EULQJ WKHLU HSLVWHPRORJLFDO DQG V
space of inquiry to be transparent and to reduce hierarchy, power and ideological
barriers and differentials; thus enabling more direct confrontation of issues (Somekh
& Lewin, 2011; Kress, 2011). This is an important consideration in race research
because researchers need to acknowledge and state their position as, not -only anti
racist but also committed to change whickbatances privilege and power. Race
researchers ajsneed to openly discuss the contradictions and ironies they face which
can sometimes lead to taking part in racial hierarchies created by themveljidtety,
whatever their own racial heritage (Hall, 1996). These positions are needed to face
and resisthe concept of hegemony that recognises how society builds and maintains
its power by continually adopting and adapting processes to avert social change and
maintain political and economic advantage within certain sections (Gramsci, 1992;
Kincheloe & McLar@, 2003). This has implications for BME student teachers who,
research has shown, may be aware of their marginalised position but have limited
social resources to resist the controlling stereotypes. These curtail their progress and
success (Pole, 1999;ilns & Lall, 2011; Bhopal, 2015). Hall (1996a) suggests that
*UDPVFLYVY LGHDV SURYLGH WKHRUHWAti$hD BecaddeQHV RI FRQQHFWLR
Gramsci observed that all social classes are complicit in hegemonic structures through
the need to survive andsteed. From this Hall argues that racism as a hegemonic
entity operates on many fronts and should be seen therefore as not one racism, but
many racisms that change according to contexts and peoples. Hall understands that

reducing race to a single dimemsj defined and controlled by white power systems,
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promotes division and hierarchy among BME groups that impairs their power of

organising against injustices.

3.2.1 Some criticisms of Critical Theory

Critical Theory is not an unproblematic researahahsion. Hammersley (1995 &

2008) warns that it can become an unstructured fusion of selectivestpadtiral

concepts that are poorly discussed, usteprised and lacking a firm philosophical

VWUXFWXUH , W F E@- QoY HQW DWDQ@WURH . YH¢U\ OLWWOH WKHRUH'
believes that CT researchers are in danger of being more concerned with protest and

making their voice heard than achieving a deep understanding of the nature of their

cause; with critique replaced by will. Gillborn (2013) warns that critique ceonhbe

hollow and lose its power, by ovase so that its message is lost. It also, he suggests,

can be appropriated by those in power, such ad_iwal Conservatives, to appear

supportive to the dispossessed, but in reality only making surface consessiule

actually strengthening their power. Gillborn exemplifies this with howractsm is

advocated and used in education. He argues that educationmpelkeys dismantle

the problems of black underachievement in education, by presenting achi¢aame

an individual, meritocratic endeavour, rather tiamerging from unequal structures

that favour white-majority students for whom it was designed. This gives the

message that BME students do not achieve because it is their own fault. As a counter

argument Kincheloe & McLaren (2003) suggest that Critical Theory plays a role in

DGGUHVVLQJ PXOWLSOH DQG FRPSOH[] IRUPV RI SRZHU EHFDXVH LW
and critique to reveal subordination and dominance; and emancipation, leading to

self-determiration and democracy (p.437). Critical Theory is also understood as a
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route from ideology to transformative action, centralising democratic endeavour and

KXPDQ UHVRXUFHIXOQHVY HPDQDWLQJ DV LW GRHV IURP WKH QF
guestioning of assumptis and reasoning (Kincheloe & McLaren, 2003). Ledwith

(2011) concurs, arguing that CT is not just a theory of ideas and possibilities but is

praxisorientated and transformative. Ledwith (2011) appropriates the role of story as

a transformative approadior marginalised people because it engenders reflection,

creation and action. Stories, she asserts encompass the dual dimensions of the

personal, where seffisteem and knowledge is raised; and the political, where self

awareness raises a consciousnessWwoKH ZRUOG DQG RXUVHOYHV 3:LQ UHODWLRQ
VWUXFWXUDO IRUFHV WKDW VKDSH XV~ /HGZLWK S 7KH
harnessed in my research with the BME student teachers, who may be deemed to have

less voice than many in ITE and who are therefusceptible to the structural forces

surrounding and shaping them. The use of cositey, as a tool of exposing BME

experiences, is a major part of Critical Race Theory and the basis for my study.

3.3 Critical Race Theory and its importance as aace-conscious and
challenging tool

The foundations of Critical Race Theory (CRT) began in legal studies and is defined

E\ ODWVXGD DV ZRUNLQJ 3SWRZDUGV WKH HOLPLQDWLRQ RI UDF
JRDO RI HOLPLQDWLQJ DOO I|R3BPYV ItsRéxtenddaRiicG LQDWLRQ” S
educational research, theory and practice is now established, including in the UK

(LadsonBillings & Tate, 1995; Zamudio et al, 2011; Chakrabarty, Roberts and

Preston, 2012). This transition is important because like law, édiucas a basis
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upon which societies depend for the maintenance of civilised society, is often based

upon unequal structural systems which locate power in certain areas (Taylor, 2016).

In the UK for example, private schools and Oxbridge, which have natinyhite

students, exist at one end of the spectrum, while there are schools and colleges with

majority BME students, at the other end. These latter schools are often characterised

by family poverty and social problem€RT, as a critical tool, seeks expose how

systems of power can suppress, ignore and even erase BME discourses and

contributions (Ladsomillings, 2005; Lynn & Dixson, 2013). CRT also diverts away

from the idea of racism as individual acts, to highlight it as systemic and structural,

DQG WHUPV VXFK DV pZKLWHY DQG pPEODFNY DUH XQGHUVWRRG DV

and oppression (Hall, 1996b, Taylor, 2016).

CRT is based on the following tenets as explained by Delgado (1995) and Delgado

and Stefancic (2001). First, is the point theatism is endemic in society and impacts

negatively on BME pople, ranging from daily micaggressions to embedded and

KLGGHQ VWUXFWXUDO SROLFLHY DQG SUDFWLFHV LQ LQVWLWXWLR
OLEHUDOLVPYT WKDW H[SRVHYVsoki& ZhdbgeF a8 Waieur PRGHV R
discrimantory practices if left unexamined (Crenshaw et al, 1995; Bell, 1995). CRT

rejects the neutrality and coleblindness that purport to offer equality to all but from

which white people gain much of the advantage, whiEBpeople gain little. Third,

race is seen as a social construct, created by powerful white groups to create divisive

hierarchies. BME peoples are relegated to lower social positions or allowed entry into

the middleclass in small numbers, to benefit amdhintain white hegemonic

VWUXFWXUHYV 7KLV UHIOHFWV WKH LGHD RI pGLIITHUHQWLDO UDFL
or lowers different racial groups according to social and economic needs (Delgado

and Stefancic, 2001). In ITE in England differentadialization might be construed
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as training teachers from certain BME groups to meet the needs of corresponding
BME pupil populations in geographical areas. This may be seen for example, as
training more BME students in inneity institutions, situateéh BME communities

areas; while ITE institutions in white, more affluent suburbs and areas, train less BME
student teachers because they are not deemed as necessary or desirable. A fourth
CRT tenet is the acknowledgement and celebration of intersedjondhis
understands that everyone has a number of identities that are fluid and responsive to
relationships and environments. The single identity notion, whereby a person is
categorised as white, black, married, single, hetero/homosexual and sosfaeteni

as a form of categorisation and control by majority structures. CRT understands that
LOWHUVHFWLRQDOLW\ LV SDUW RI %0( SHRSOHfVY OLYHV DQG UHMHE
linked to gender, social class, immigration status and language, to nameadd few
them. It advocates an amssentialist approach to promote BME people as important

in their variety and ability to contribute fully to life at all levels. A fifth tenet of CRT

is that BME people have a unique authority to speak about their experiehiacism

in their own way. This is important as an act of reclaiming identity and purchase in
society. It understands that only they can speak for themselves and recount their
experiences to counter majority narratives. Coungerative is fully disussed later

in this chapter.

Zamudio et al (2011) further comment on the tenets and principles of CRT by
highlighting them as reflecting the connected categories of: race, history, voice,
interpretation and praxis. They understand that race hides it @i different

forms, often by being invisibly embedded in institutions. Continued racism, they
assert, emanates from a resistance by white people to recognise how oppression of

black people in history continues to shape inequalities. Privileging dluesy of
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marginalised peoples and allowing them to engage in costtgytelling is necessary

for the telling of truths that are otherwise suppressed. It create cultures of listening
and exchange to achieve changes and thus to build hopebafarecing power
relationships (Delgado, 1989). Critical Race theorists argue that the complexity of
race demands multiple, shared and itfitdted knowledges to interpret, resist,
propose and move forward (Delgado, 1989; Hylton et al, 2011). Indeed Hylton
(2012) asserts thatCRT is doubleedged because it acts as both a theoretical
IUDPHZRUN DQG SUDJ[LV 3lid l@pefevteafu SB RIS H VI . W
rejects apolitical or ahistorical approaches, understanding race as a constructed entity
for social andpolitical gain by majority cultural groups (Omi & Winant, 1993; Banks,
2003) and draws on critical theory to understand implicit and discriminatory practices
and demonstrate a commitment to social change. Hylton (2012) argues that CRT
challenges societyttake responsibility and work for erasure of discriminatory and
oppressive practices, without motives of advantage and gain. This will challenge and

UHSODFH 3SQHJDWLYH UDFLDOLVHG UHODWLRQV"™ +\OWRQ

3.3.1 Using Critical Race Theory to narkallenge and transform
racisms in education

CRT can be used as an analytical tool when considering the position of BME student
teachers within English ITE because its focus is to define, challenge and remove
racial inequalities (Zamudio et al, 2011). CRT in education, working from the tenets
presated in the previous section, as outlined by Delgado (1995) and Delgado and
Stefancic (2001), works from a premise that racism is widespread and ingrained in

education systems which should be exposed and replaced with more equitable routes.
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It resists androubles structures that maintain subordination of minority students and
develops racialised discourses, to promote complex;eanéntialist stances and to

map reforms (LadsoBillings & Tate, 1995;Sol6rzano& Yosso, 2016) In addition

CRT theoristamaintain that the focus ogiscrimination and injustices in education is

with the intention of dismantling and replacing them with equitable practaakdr

and Roberts, 2011). ¢&an also be understood as a kindWiWUDQVIRUPDWLYH UHVLVWDQFH
V W U Diket-Edofizano& Delgado Bernal (2001) argue is a strong counteracting
force within BME students in white majoritarian settings. By positively focusing on
their intersected characteristics of race, gender, class and language BME students
bring the complgity of their situation to the fore. They understand that they are
multiply-constructed beings who are unable to adequately thrive in systems of
education whictproject them as deficit beingsSolérzano& Delgado Bernal (2001)
believe that the mogtotent, transforming type of student resistance occurs when there
is a developed consciousness of social oppression and josticeunteract how
marginalisation and oppression, as vdhased constructions, can be deconstructed

and replaced.

In educationCRT challenges the dominant narrative of meritocracy which advocates
individual endeavour within systems of equal opportunity. CRT turns a critical lens
on central funding, bureaucracy, the structure of schools and institutions that
categorise by abilt attitude, attainment, attendance that create probabilities of
sustained undesichievement and failure of BME students, including student teachers
(Dixson & Rousseau, 2005; Gillborn, 2005, 2013; Tomlinson, 2008). These
inequities, based on the pervasiges of white, hegemonic structures, reward white

students already familiar with the systebut which systematically disadvantage
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black students, who are less knowledgeable about how white education systems work
(LadsonBillings, 2004 & 2005; Gillborn & ladsonBillings, 2004, Anderson &

Cross, 2013). Gillborn (2005) offers a UK example which shows how the-under
achievement of black students is sustained. He states they are systematically entered
for levels of GCSE examinations which have the top gradea &are pass, so the
higher grades of pass are not available to them. In recent years changes have been
made to the top grades, thereby making lower grades even less creditable. In addition
choice of examination boards, to which black students areeeinteray mean these
qualifications are not acceptable to the top universities. This affects motivation,
attainment and is linked to the higher school exclusion rates, attendance and

consequently on the learning of black students.

LadsonBillings and Tate(1995) propose CRT as deliberate and transparent in its

actions against inequity in education and are cautious about models of change they

deem as assimilationist, such as multiculturalism. Assimilationist mdbeisargue,

are inadequate because tlegbody and promote the integration of minority cultures

within the majority culture thereby, accepting the status quo. Multiculturalism, for

H[DPSOH KDV EHHQ GHVFULEHG DV 3FXOWXUDO LQWHUDFWLRQ L
characterised by an emphasis on &gy of cultures (May, 2005, p.12). But this

position, CRT researchers contend, renders the need to recognise the endemic and

destructive nature of and the processes of racism as less urgent; offering, instead, a

compliant approach of integration and lusion into existing structures (Ladson

Billings & Tate, 1995). Ladse®LOOLQJV DQG 7DWHYV VWDQFH LV VXSSRUWH

racists, who criticise multiculturalism as ineffective, rendering minority ethnic
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peoples as benign swoltures, acting as satellitesrbiting the majority culture

(Troyna, 1993; Griffiths & Troyna, 1995).

This picture of Multiculturalism however is balanced by the later development of a

more critical, contemporary dimension which offers a more strident and activist

concept of Multicuw XUDOLVP ORGRRG 3DUHNK H&ULWLF
PXOWLFXOWXUDOLVPY UHSODFHV PRUH OLEHUDO RYHUWXUHV RI L
concepts and praxis promoting citizenship and equality rights to challenge the

subjugating effects of powerful struecés in education (May, 2005; May & Sleeter,

2010; Modood, 2010). It involves teaching students to understand difference, to

recognise the damaging effect of power hierarchies and work for cohesion.

Understanding and working for equality in education imeslexamining the multiple

identities and practices in social life and in the classroom, (Modood, 2013). Critical

Race Theory however premises the primacy of race as a debilitating obstacle to

progression and seeks to deconstruct its hidden power (Zaratel, 2011; Ladsen

Billings, 2016)

Soldrzano (1997), Solérzano & Delgado Bernal (2001) and Solér&arvmsso,
(2016) propose a challenging CRT framework that foregrounds inequalities of race
and racism in education and which enables suitable examinatiaeasumptions in
research. Its categories ate: name the subordinations or racisms, such as
inadequacies in curriculum content and colblind pedagogy; develop, through
researchlenses to examine minoritised and alternative experiences in theoolassr
and in practicébased education; and support the-katfwledge and understanding of
racism among all students but particularly among BME students, to reveal how

institutional racism disempowers and immobilises them. These areas provide
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important sigifiers for the context of my studthereforel have created a table to
illuminate how CRT is a suitable tool of analysis for qualitative race research in ITE.
In my table | have juxtaposed these categories alongside an English ITE setting to
demonstratdts application to the wayace frames experiences for BME student
teachers who often face other subordinations, such as thmdowe, poor housing,
limited employment prospects alongside problems of understanding and engaging in
ITE with its academic laguage and cultural barriers (Table 3.1). The table shows
how BME student teachers are expected to operate by adopting aceittite ITE
outlook which is made invisible through educational policy that does not recognise
their value as student teacheasid educational research that, although purporting
liberal approaches, often raises neutralised and generic topics over race and minority

issues.
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Table 3.1

Critical Race Theory applied to ITie England

Solérzano (1997); Solérzano & Delgado Berng
(2001); Solérzano& Yosso (2016)

An application and interpretation to ITE in England

1. The
intercentricity of
race and racism
with other forms

of subordination.

A critical race theory ineducation starts from th
premise that race and racism are endemic, permar
and central rather than marginal factor in definir
and explaining individual experiences. Although ri
and racism are at the center (sic) of a critical rag
DQDO\VLV acknolledydR the intercentricity
racialized oppression. The layers of subordinat
based on race, gender, class, immigration sta
surname, phenotype, accent, and sexuality can
critical race methodology to search for some answ
to the theoratal, conceptual, methodological, af
pedagogical questions related to the experience

people of color (sic).

,7( LQ (QJODQG SDUWLFXODUO\ L(
sectors, are dominated by white, British females, who
RIWHQ \R X Q-éduéffed>stitYeHts. They typically mg
away from home to study and are single with no child
(Smith, & Lander, 2012). BME student teachers are mg
likely to come from poorer backgrounds, are mature

FKLOGUHQ D Q GqiixMé gidliftatiovidd Gor ITE
they attend their local university and are less familiar with
social and academic mores of universitevenson, 2012
BME students from more economicabyable and middle
class backgrounds, may still face issues of languagenty
and norEnglish names (Connor et al, 2004). These isg
intersected with other forms of subordination, such as ge
and singleparenthood, may also impact on the journey
BME student teachers through ITE. Critical Race The

acknowledges race dmacism as a unique form of oppress

63



Diane Warner September 2018
Thesis submitte¢br the degree of Doctor of PhilosoptoyLancaster UniversitgUniversity of Cumbria)
A Study of how som&lack and MinorityEthnic Student Teachers face tallenges of Initial Techer (GXFDWLRQ LQ (QJODQGT

IRU WKHVH VWXGHQWVY FRQILGHQ
that when different forms of social subordination e

together, problems are exacerbated.

2. The challenge

to
ideology.

dominant

A critical race thery challenges the traditional clair
that educational institutions make toward objectiv
meritocracy, colorblindness (sic), race neutrality, a
equal opportunity. Critical race scholars argue th
these traditional claims act as a camouflage for
seltinterest, power, and privilege of dominant grou
[Critical Race Theory] challenges white privileg
UHMHFWYV QRWLRQV RI 3QHXWI
researchers, and exposes defiofiormed researct
that silences and distorts epistemologiespebple of

color (sic).

ITE in England may show good numbers of BME stud
numbers, but it remains whitentric and is characterised
hidden racist practices (Pilkington, 2011, Mirza, 2015). 1
is ironic because HE is a context where beliefs andegahat
promote openness, inclusivity and internationalism

recognised Alexander & Arday, 2015) However in ITE
researchis often about raceeutral and objective topics su
as assessment, the curriculum, behaviour, learning
thinking skills, credvity, literacy and mathematical skills ar
VR IRUWK +\OWRQ 7TKHVH W
of assumptions, colotblindness and uncritically accepted
valid and more desirable knowledge (Hylton, 2012; Bhg
and Preston, 2012)This understanding of what is accepta
in research ignores minoritised positions, proposing ins
notions of meritocracy and equal opportuniti&al(, 2017;
Gillborn, 2005 and 2008, Tomlinson, 2008)CRT seeks td

FKDOOHQJH UHVHDUFK U RWH QX
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order to expose hidden beliefs, practices and expectg
which uphold the statuguo and disadvantage students fr
minority groups(LadsonBillings, 2016). It also recognise
BME students as valuable holders and creators of kngwl

(Delgado Bernal, 2002; Bhopal, 2015).

3.
commitment

social justice.

The

to

A critical race theory is committed to social justi
and offers a liberatory or transformative response
racial, gender, and class oppression. We envisic
social jusice research agenda that leads toward |
following:

f WKH HOLPLQDWLRQ RI UDFLV
¥ WKH HPSRZHULQJ RI VXERUG
th

educational institutions operate in contradictory wal

Critical race researchers acknowledge
with their potential to oppress and marginalize- ¢
existing with their potential to emancipate a
empower. Likewise, [Critical Race Theory] recogni;
that multiple layers of oppression and discriminati

are met with multiple forms of resistance.

ITE in Englnd can be identified as having privileged ¢
majoritarian underpinnings often determined by policy
political will (Hoodless, 2004; Jessop & Williams, 20(
Gillborn, 2013). This impacts on the number of availg
student places and requirements fatrg onto ITE courses
diversity of staff; breadth of curriculum; and where reseg
funding is deployedBall, 2017; Gillborn, 2005 and 200
Tomlinson, 2008) Such outcomes create oppressions
BME student teahers because they are required to fiew
majority patterns of behaviours, beliefs and assumptions
ways of expressing their opinions and research inte
2005; Warmington, 2009). C

examines such contradictions by giving prominence to E

(Dixson & Rousseau,

experiences and ideas to pram@onfidence in research a

professional practice. This allowssues of subordination af

65



Diane Warner September 2018
Thesis submitte¢br the degree of Doctor of PhilosoptoyLancaster UniversitgUniversity of Cumbria)
A Study of how som&lack and MinorityEthnic Student Teachers face tallenges of Initial Techer (GXFDWLRQ LQ (QJODQGT

inequality the potential to be addressed in order to bring &

empowerment and positive change (Hick et al, 2011).

4. The centrality
of experiential

knowledge.

Critical race theory recognizes that the experien|
knowledge of people of color (sic) is legitima
appropriate and critical to understanding, analyzir
and teaching about racial subordination. In fa
critical race theorists view this knowdge as a
strength and draw explicitly on the lived experien
of people of color (sic) by including such methodg
storytelling, family histories, biographies, scenari
parables, cuentogstories] testimonies, chronicles
and narratives. [Critical Ree Theory] challenge
traditional research paradigms, texts and theor
used to explain the experiences of people of color (
It exposes deficiinformed research and methods tk
silence and distort the experiences of people of ¢
and instead focses on their racialized, gendered, a

classed experiences as sources of strength.

Research in ITE does not adequately harness BME st
WHDFKHUVY H[SHULHQFHYVY DQG X(
Relse
that listens to and fpresents BME students, is important

equal to white students (Delgado Bernal, 2002).

creating frameworks of understanding, including for wi
audiences, which provide critical analyses of racisms (Ad
2005; Roberts, 2007). These approaches provide space f
interpret @d present underalued BME perspectives. In ITk
research paradigms which seemingly offer obijectivity,
misrepresent or deny the depth of negative and oppre
issues faced by BME student teacherdlénhas & Deyhle
(1999)
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5. The
transdisciplinary
perspective

A critical race theory challenges ahistoricism and |
unidisciplinary focus of most analyses and insistsg
analysing race and racism by placing them in b
historical and contemporary contexts. [Critical ra
Theory] ses the transdisciplinary knowledge 3
PHWKRGRORJLFDO EDVH RI }
studies, sociology, history, law and other fields
guide research that better understands the effect

racism, sexism, and classism on people of color.

Race and rasim in ITE in England needs to be seen thro
the lens of historical and contemporary analyses to res
HROYHM]H ILWV DOOY DSSURDFK 7RP
recognising the factors surrounding the difficulties of B
applicants in accessing wses, and student teachers
navigating through and completing their courses (Connc
al, 2004). ITE needs to understand how colour, langy
UHOLJLRQ DQG FXOWXUH DIIHFW

progression in and attainment of a teacher tngintourse

(Cunningham & Hargreaves, 2007).

Diane Warner
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Table 3.1 shows how BME student teachers are expected to adapt to ®emtriie ITE
approach. Their race and culture are made invisible through policy that does notseecogn
their value as student teachers, and educational research that, although purporting liberal
approaches, often raises neutralised and generic topics over race and minority issues. By
setting out the main tenets and principles of CRT and presentirigtengretation in Table

3.1, | am able to situate and justify my study more securely.

3.3.2 The problem of Whiteness in ITE

Whiteness is seen by CRT as a problematic concept. It is understood as a-socially

constructed part of a racial hierarctivat dominates and demeans BME people (Leonardo,

2002). It is seen as a discourse in which white, and some black people, take part and play

out constructed identities (Leonardo, 2002). When examining the effects of race in ITE, an
XQGHUVWDQGHQWXDOUERQWHQHVVY] DQG MFRQFHSWXDO EODFNQHVVY
understanding of how student teachers can be fairly and unfairly categorised (Ladson

Billings, 2005). If for example student teachers speak the language of and enact what they

see and hear 8 WKHLU ZKLWH WXWRUV DQG SHHUV WKH\ DUH GHHPHG FF
Conversely if they speak against or do not carry out perceived normal actions in university

VHVVLRQV DQG RQ VFKRRO SODFHPHQW WKH\ DUHSGHHPHG pPFRQFHSWX
difficult and nomcompliant. L& RQFHSWXDOO\ EODFNY %0( VWXGHQW WHDFKHUV |}
HQJDJH LQ pUDFH WDONY DQG HQDFW UDFHG LGHQWLWLHY EHFDXVH W
expectations; a condition that their white peers and tutors cannot conceive (Af8Hs,

Zamudio et al, 2011). This namderstanding or denial of their race and ethnicity means

there is an absence in the discourse of ITE that protects existing privileges and does not

engage in potentially transformative dialog{@elgado, 1989; Mangk, Talmadge &
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Merriweather Hunn, 2006). Leonardo (2016) locates white supremacy at the heart of white

privilege. The latter concerns the obliviousness of being white, such as outlined for example,

LQ OF,QWRVKTV XQVHHQ DQG eHidpld WdinBosis WISS)LadHiISHV RI ZKLW
SDUW RI WKH SURFHVV RI PDLQWDLQLQJ VXSUHPDF\ KLWH VXSUHPDF\
Rl EHLQJY DQG FRQFisttat@ uf tokgHt tBat pledses WitEs at the top of the

hierarchy. These layers of hierarchye based on powerful white, usually men, though

sometimes women, assuming to speak for everyone and ensuring everyone complies. White

supremacy is not about individual or random acts of racism which lead to white guilt and

even atonement, Leonardo argueE XW DERXW pSDWWHUQHG DQG HQGXULQJY ZD\V R
dominance that appear universal and normative. In ITE BME student teachers face white

supremacy in varying ways. First they have to jump through more hoops than white

applicants to get onto a courssuch as understanding the whit@jority language and

expectations of higher educati¢Boliver, 2015; Reay, 2015) Then they have to navigate

through a course choosing to what degree they adopt white behaviours in order to get on, and

later, when qudlfied, make decisions about risking the continuation of subjugation in a white

school or choosing to teach mainly BME children in the hope of retaining and passing on

knowledge and pride in their race and culture. There are testimonies of discomfort and

rejection in white ITE environments (Wilkins & Lall, 2011; Vaught & Castagno, 2008;

Picower, 2009) but also demonstrations of how it can supporesathination and reflection

(Housee, 2008; Warmington, 2009). Understanding their realities in -odritec ITE,

concern recognising how their identities are affected and how they operate in the absence of

safe, raced spaces (Warmington, 2009).
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3.3.3 Critical Race Theory and Intersectionality

Attention to intersectionality is important in a study usin@RT methodology because it
conceives how race, gender and class, are subordinated by societal hierarchies and
discriminations (Bhopal, 2009; Bhopal & Preston, 2012). Despite criticism that CRT is over
focused on race as the main subjugating factor for BdBple (Cole, 2009; Hill, 2009;
Pitcher, 2011) which is discussed later in this chapter, it firmly embeds intersectionality in its
tenets to show an intersected web of oppressions which BME people Rdfter &
5REHUWYV &57 DUJXHV WKDW OLEHUDO SUDFWLFHVY WHQG WR KDY
does not recognise the multiple and overlapping experiences and concomitant oppressions of
black people, particularly women (Zamudio et al, 2011). Many oBt& student teachers

in my study, most of them women, faced issues associated with gender, lovecmodmic

status and singlparenthood. Research shows that such intersected oppressions can lead to
racial microaggressions, depression and lower madivdah BME people, in turn affecting
achievement in education, health and social outcomes (Powney et al, 2008; &
Solérzano, 2016 These intersecting oppressions are exacerbated by racial steretitgping
depict BME people as of lower intelligendazy, unreliable and scanB¢lérzano,1997).

Such stereotyping reflects a soeikficit model which blames individuals and their families

and communities for not integrating, grasping social opportunity and for creating alternative
subcultures which gciety deems disruptive to the social order. In education these
stereotypes can turn into assumptions which justify lower attainment expectations, thus
providing less access to higjuality curricula and higher education cours&sl¢rzano,

1997). Undestanding the effects of how intersecting social factors are used in society to
oppress, can promote seifiderstanding and sefietermination in BME students (Delgado
Bernal, 2002). In turn this enables recognition ofdheses and persistence of indigyand

reflection on ways to resist and change systedadd(zano & Delgado Bernal, 20Q14li et
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DO '"HOJDGR %HUQDOYYVY UHVHDUEFK VDZ KRZ pSHGDJRJLHVY |
IXUQLVKHG VWXGHQWYV ZLWK WKH VWRULBKtvgges aMKHLU SDUHQWVY DCQ
empowered them to name and oppose aspects of their schooling which stereotyped and

limited them. By doing so they were enabled, not disabled, in a politicafigcientized way

WR VSHDN RXW DQG WDNH DFWLRQ wodkRZDY1IHabseH/&\the DUEDGR DQG *XOD\V
opposite effects of black people in white environments. They did not feel able to express

their racial and cultural selves and felt forced to perform to whégrity expections and

norms, including conforming to requirements drfess, language use, social codes and

attitudes. Their alternative was to face social exclusion or experience unease in their place of

employment. Demonstrations of resistance, resilience and even resignation, are examples of

ways BME students negotiate flourish, despite disadvantagéillenhas and Deyhle, 1999;

Delgado Bernal, 2002). Student teachers who may struggle to conform tecertite ITE

norms, can still create spaces to challenge racial stereotypes and assert their race through

their language, communications with and expectations from white peers and university and

school tutors Achinstein and Aguirre, 2008; Dixson & Dingus, 2008 CRT has the

capability to reveal how BME student teachers can be empowered, not just seen as victims,

andbe made capable @sserting their race which then creates deepereaséntialist and

complex dimensions within race research (Bhopal, 2015).

3.3.4 Arguments against Critical Race Theory

CRT as a framework poses certain problems and as race aswh iacieacher education is
considered to be undéeorised, both in England and in the US, critical reflection on the use
and value of CRT as a theoretical framework is necessary (Milner & Howard, 2013). This

section will consider some arguments aga@RT and respond to them in turn. | will mainly
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draw on UK race theorists because while | have drawn on both US and UK perspectives until
now, to justify using CRT, it is important to confirm and situate my study, on English student
teachers, in a firm CRUK theoretical base. At the end of this section | will draw together
these contentions in my justification for using CRT as the methodological framework for my

study.

Carbado (2011) warns that CRT is in danger of being an idea which is indefinabiaegaed

in its outcomes. He notes the initiating vision of Kimberle Crenshaw was to describe it as,

3«D VHULHV RI FRQWHVWDWLRQVY DQG FRQYHUJHQFHVY SHUWDLQLQJ WE
XQGHUVWRRG DQG DUWLFXODWHG ™ &UM, DMKoBIiEves this FLWHG LQ &DUEDG
places it in danger of being a theory without boundaries or sufficient rigour to prevent its

becoming overly selfeferential at the expense of the development of praxis. As a UK race

WKHRULVW :DUPLQJWRQ fears bLUF iR deQpoisH Weli@uetkad &SI1&CK V

of boundaries and rigour frame, rather than constrain, analyses of complex, diverse and

shifting black spaces in Zkentury Britain. In this way the flexibility of CRT allows it to

respond with authenticity,diening to experiences and issues and representing them to and

alongside the majoritarian narrative, as valid and equal. Hylton (2012ydoesthat it is

WKH EUHDGWK Rl &57fV HSLVWHPRORJ\ WKDW LV D VWUHQJWK IUHHLQJ
rules. This breadth, Hylton contends, encompasses a transdisciplinary approach of social and

racial research approaches and critical race perspectives into a more coherent body. Such

flexibility is also crucial in resisting the changing faces of racismi{@ih, 2011).

Pitcher (2011) questions the validity of CRT and proposes two main problems. First he
VXJIHVWY WKDW &579V IRFXV RQ WKH FHQWUDOLW\ RI UDFH LV SUREOF
continual objections are raised from the research commurtity lelieve it cannot be

separated from other social intersections that form part of life for BME peoples. This
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argument is supported by Cole (2009) and Hill (2009), discussed later in this section, who

believe CRT gives race an unnecessary privilege axpense of other forms of oppression.

Pitcher (2011) contends that centralising race increases the danger of objectifying it which

may reinforce, rather than negate racial hierarchies. Pitcher believes that even its name,

critical race theory, narrowsts scope and raises questions of its validity in being able to

DGGUHVV WKH FRPSOH[LW\ RI UDFH DQG FRQIURQWLQJ WKH DEVWUXVHC
worry is that CRT is in danger of adopting a cultural imperialistic stand where its framework,

andDJDLQ WKH XVH Rl pUDFHY LQ LWV WLWOH PHDQV WKDW LW SHUKDS
speaking for and acting as the legitimizing voice in race research on a global level. As it

gains interest and footing internationally, imperialist tendenciesdcemerge affecting its

ability to see or challenge its own practices effectively. Pitcher asserts that CRT needs to

continually undergo rigorous critique as it establishes outside of the US because the UK, for

example, does not share the same poljtieabnomic and social history as the US and it

therefore needs to be suitably and constantly adapted. He argues that the UK operates on

European ideals of open borders anduoderstandings and have experienced different

patterns of migration thereforeuio development of understanding race must reflect a

SWUDQVQDWLRQDO WUDQVVRFLDO WUDQVFXOWXUDO FRPSOH[LW\" 3LW

,Q UHVSRQVH WR 3LWFKHUTV DUJXPHQW Rl &57 FHQWUDOLVLQJ RI UDF
CRT recognises society is organised racial hierachical lines where power is unevenly

distributed to constantly advantage white peofdlbe danger of the accepted social order is,

Hylton asserts, also true in research where race is pushed to the margins and praxis,

particularly in exposig and challenging racism, espoused by CRT, is flawed because the aim

of academia is to keep power in certain places. By-fforging, naming and challenging

UDFHYV GDPDJLQJ RXWFRPHV &57 DLPV WR H[SRVH UDFLDOLVHG SRZHU
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objedivity by exposing and raising the status of the lived reality of BME people (Gillborn,
+\OWRQ HW DO %\ VWUDWHJILFDOO\ LQFOXGLQJ pFULWLFDOY L

emphasises its epistemological base and reflects its focus on activisreoeial justice

+\OWRQ +\OWRQ HW DO SLWFKHUTV FKDUJH Rl &57 EH
becoming culturally imperialistic in race research and blind to its shortcomings is
counteracted by those who argue that while it is still a relatiy@iyng theory, globally and
in the UK, it has to establish a distinctive and-selfiscious approach, while simultaneously
drawing on existing amiacist thought and practice (Warmington, 2012; Gillborn et al,

2016).

Cole (2009) and Hill (2009) raiseirther questions about the ability of CRT to impact upon

race inequality and achieve change. Cole argues against the CRT premise of the primacy of

race over social class, the latter of which he considers to be major subjugating factor of

inequality becase it creates and establishes poverty. The primacy of race, he contends,

FRXOG EH OLPLWHG E\ &57 WR EODFN DQG EURZQOUWBHRSOHY UDWKHU WK
FRGHG” UDFLVP &ROH S WKDW LQFOXGHY GHSULYHG ZKLWH PL
those from other European countries, who suffer similar inequalities as a result-of low

skilled work and low social status. It is their cheap labour potential, he argues, that allows

racism and pathologization by those who control the economic and @dditige.  Similarly

Hill (2009) states that Gillborn, as one of the prime UK advocates of CRT-fameses on

ZKLWH VXSUHPDF\ *LOOERUQYY DQDO\WHV RI WKH ZD\ WKH HGXFDWLRC
children, is too simplistic Hill argues and failsgdee how marginalised groups, including the

white workingclass, are racialised and categorised in different ways in a-raerst

DSSURDFK LQ RUGHU WR PDLQWDLQ LQHTXDOLW\ *LOOERUQYV

RXWOLQHV WKDW &57KSURPR¥\RXQEKUWWDWQGY LW DV FRPSOH[ DQG (
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SRVLWLRQ ZKLFK QHHGY FRQVWDQW YLJLODQFH-cla3da OOERUQ FODULILHV
intersection, stating that in their moves to maintain privileges, elite white people will use

those they deem a® RZHU FODVV WR DFW DV 3EXIIHU J[RQHV" EHWZHHQ WKHPVH
ethnic protest. They achieve these zones by affording small social and economic privileges

to white working class people to secure their tacit agreement. In ITE issues of wrateness

real and affect the recruitment and retention of and shapes the journey of BME student

teachers at university and on school placement (Housee, 2008;& Lander, 2012).

Litowitz (1997) provides another critique of CRT that focuses on its key form of expression,
that is the use of counter story. He argues that the use of narratives, which he deems
guestionable and emotive, avoids the construction of rgaln@nts as responses to issues
that CRT challenges, such hiberalism. Liberalism he contends is concerned with equal
rights and works towards a fairer society. It is other factors, not Liberalism he argues, which
are at fault, such as greed and corarptthat lead to inequalities. Litowitz points out that
CRT replaces objective arguments with narrative, to convince and persuade theeting

a simplistic and dualistic picture of oppressor and oppressed. Litowitz states that narratives
do not possss the liberating factors claimed by CRT, but are neutral in their effect on BME
individuals or communities. That is, they neither bring liberation or condemnation. Litowitz
further argues that story tellingan be dangerous in other ways because theyrake us

more or less sensitive to people and issues by eithercomgpensating for or negatively
UHDFWLQJ WR WKHP 7KLY PDNHV %0( SHRSOH DSSHDU OHVV QRUPDOLYV
argument counter story aims to respond by giving authorityntb pmoviding insight from

people who actually experience the negative effects of racism and ideas such as Liberalism
(Delgado Bernal, 2002). ITE in England, for example expounds liberal andaeisti
policies and practices, and is seen as recruitimgsaipporting a diverse student body, but

BME student teachers, through counter story, present an alternative picture of
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microagressions and difficulty as they journey through ITE (Basit et al, 2006 and 2007). So
CRT, in this instance, raises questionswtequitable practice in ITE and is instrumental in
giving voice and agency to to those affected by the re@iyofzano & Yosso, 2016)BME

stories have the capacity to bring liberation to individuals and communities because it gives

them empowermerand agency (Delgado Bernal, 2002).

Through discussion of and responding to the critiques of CRT it can be seen that the
establishment of CRT in the UK and in ITE involves the interpretation of race and anti
racism, reflection on the workings of natiomsalcial issues and systems and research on how
best CRT can be used to create discourses of challenge, dialogue, action and reflection
(Chakrabarty, Roberts and Preston, 2012). While there are similarities between the US and
UK, mainly involving the struttiral racism and white supremacy underpinning both nations,
there are separating strands between the two. Chakrabarty, Roberts and Preston (2012) assert
that a UK viewpoint emerges from observations on how best to explain our particular and
different histay, intercultural relations as a former colonial nation and now a European
Community member, and an education system which has a multicultural, not segregationist
base. We also have, Chakrabarty, Roberts and Preston note, wrestled with distant and recent
division and unity within the four nations of the UK, European dissatisfaction and more
contemporary issues of Islamophobia. That CRT can be interpreted for the UK depends on
the establishment of a critical mass of intellectual production, includingitogitch the black

British intellectual tradition that has provided strong critiques of-racism (Hylton et al,

2011; Warmington; 2012). It is a tradition, Warmington (2012) argues that has crafted
thought and activism towards deeper conceptual undelisgs and in the field of education,
recognised and worked against the marginalisation and systematic depression of the
educational motivation and attainment of BME students. This has provided a strong base for

intellectual adaptation and production oRT in the UK but it is a base that Warmington
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understands to be in constant motion in order to developesdiation and avoid problems
associated with CRT becoming sedferential (Carbado, 2011), narreminded (Cole, 2009;
Hill, 2009), ineffective inconceptual and academic debate (Litowitz, 1997) and culturally

imperialistic, lacking a UK focus (Pitcher, 2011).

Through these counter arguments | am able to more securely justify and situate my study and

the later analysis of the data using CRT to listen to and represent the stories of some BME

student teachers in England. In the next section | will further exatharole and use of

VWRULHV LQ SURYLGLQJ WKH FRXQWHULQJ YRLFH WR WKH PDMRULWD

(1989) work.

7KH FDVH IRU QDUUDWLYH DQG '"HOJDGR1TV SKLORVRS

Storytelling, through poetry, fiction, autobiography, parables atheroforms, is a key
principle of CRT and is seen as providing narratives to counter dominant narratives in society
(Delgado & Stefancic in Lynn & Dixson, 2013). Taylor (2016) suggests that such counter
narratives redirect the dominant gaze to reveal wilza always there and as Banks (2003)
asserts, our sense of who we are depends on our experiences and interpretations within our
own worlds and structures and this influences the way we tell our stori@satide offers

the norms of the tellers; their lture, perspectives and values, bridging gaps to promote
understandingl@dsonBillings, 2005; Merriweather Hunn, Talmadge and Manglitz, 2006).

The case for narrative in a CRT study, such as this one, is compelling because the focus is on

people in minaty groups, in my case BME student teachers in English ITE.
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Delgado (1989) argues that stories achieve different outcomes in racist hierarchies. Those
ZLWKLQ pLQJIJURXSVY ZKR DUH SRZHUIXO PDMRULW\ FUHDWH VWRULHV
their stats; where the world order is justified with white people at the top, thus creating
subordination of those with darker skins. These hierarchies signify superiority and normality
for those in the upper levels. Their narratives become myths, structurecemmmgly
objective and fair criteria but which conceal not only institutional power but the coercion
involved in achieving that power. On the surface the majority narrative appears benign and
beyond examination but is an immovable weight for those onutside. Delgado explains

that the stories of the ingroup intentionally appear as hard facts to show clear judgement and
due process, as opposed to the emotional reactions and opinions of those who are presented
as not having the capacity to think logigatlr express themselves coherently. Delgado adds

that those on the outside, afforded lower levels of cultural capital, suffer the effects of being

silenced and demeaned.

7KH QDUUDWLYHV RI ZKDW 'HOJDGR FDOOV WKHVHARXWIURXSVY SURYLGFH
FRQYH\ ZKDW OLIH ORRNVY OLNSdlorzahbRaAd Y bsEDRetm (WOF6).XVH WKH

LadsonBillings (2005, p.53) adds thabanter storytelingSURYLGHYV 3QHFHVVDU\ FRQWH[WXDO
FROQWRXUV WR WKH VHHPLQJ PREMHFWOYDW KR IGHRNFIM EWIMNGQY RHUVSHF
outgroups largely understands them to have little or no influence and where their voices have

been devalued or dismissed. They operate on the margins and have been abnormalised. But

LW LV DOVR ZRUWK UHFDOOLQJD&DIEDGRGL®GH " MWV TV SRLQWYV
discussed earlier, that some black people, who are in positions of power according to the

dominant narrative, are faced with adopting levels of compromise and the pressure to perform

to white ideals. They are somkere between the margins and the majoritarian narrative and

face choices of how much to disavow their race and ethnicity or accept and use their position

WR H[SRVH UDFLVP '"HOJDGRYV FRQWHQWLRQ KRZHYHU UHODWH?
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SHR S OH 8N experandés that are seen as aberrations. He conceives that their stories

create a counter reality to the accepted philosophies and practices of the majority by

SVKDWWHULQJ FRPSODFHQF\ DQG FKDOOHQJLQJ WKH VWDWXV TXR"™ 'HO
stories bring to the fore unseen and unheard viewpoints, telling of unacknowledged incidents

and realities and the effect these have on individuals and communities. They can expose real

hurt and degradations. Delgado also surmises that bonds of dratetstandings and

cohesion can emerge across different black experiences and move subordinated peoples from

hopelessness to sddhowledge, healing and a solidarity with others that brings confidence

and power to tell their stories. They embrace newparsitive understandings of themselves

as valued and realise that along with others, have relevant contributions to make and a place

in society. He also theorises that the telling of BME stories opens up dialogue with the white

majority reducing a resistd siege mentality from and inviting a greater receptive, listening

response. This is due to the characteristic of narrative where unfolding events draw people in

DQG FRPSHO OLVWHQLQJ ,Q 'HOJDGRYV YLHZ FRXQWHU VWRU\ WKHQ E
because it reveals how and why racist hierarchies are constructed, lays foundations for

understanding and proposes actions for how they can be dismantled.

However CRT theorists themselves advocate some caution and warn that storytelling raises
questionssurrounding the merit, truth and objectivity of the stories told (Delgado &
Stefancic, 2001). The position of the BME patrticipant, as storyteller, may be uncritically
privileged because they are portrayed as the perpetually minoritised and victimised oth
who is finally given a voice and appear as outside of the norm, to be treated with suspicion
(Maylor, 2009a). Analytical rigour, debate and interpretation can be potentially suspended
because sympathy with the teller and their issues are raised abgpweider, contextual

considerations (Delgado & Stefancic, 20@Bmudio et al, 2011) Counter storytelling can
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be criticised as onsided and unbalanced, making it difficult to grasp a whole situation and
CRT can be criticised by white researchers asqmntng a biased view and by BME people
for not representing them as diverse, empowered or -giaignsional (Duncan, 2005). In
addition Hylton (2012) cautions that counter stories could be only words, achieving little
change.
Even with their cloaks of \idity and reliability, stories are socially
constructed and can represent limited versions of reality for
subjugated people and their everyday experiences, especially where
oppressive social arrangements remain unchallengiégton, 2012, p.26).
Delgado (1989) toaecognises the imbalances of counterstories, noting exaggerations and
personal emphases and that they can be-ay@iemnatory to the majority group. Those in
outgroups may only see things from their subordinated, rejected positions amhtpre
devastating accounts but ironically they can also use this to bgeseilfig if they see it as a
way in to the dominant group. Delgado suggests those in outgroups can teeter on the margins
once the benefits of the dominant group are within theivgga 6XFK pRVFLOODWLRQ EHWZHHQ WK
SROHVY FDQ URE FRXQWHU VWRU\ RI LWV LPSDFW DQG FDQ DFWXDOO\
dominant narrative. It is also true, he asserts, that dominant narratives react negatively to the
thrust and accusation of aoter story that holds them to account and demand reforms.
+RZHYHU 'HOJDGR EHOLHYHV WKDW WKH QDWXUH RI VWRULHV DV 3SU
KXPDQ H[LVWHQFH" S ZKHUH WKURXJK GLDORJXH WKH UHVLVWDQF
be addressed, the RWKHUQHVVY RI VXERUGLQDWHG JURXSV FDQ EH UHGXFHG
experiences and stereotypes replaced by realities. It is this ability of the -peopld
nature of counter stories that has the capacity to shift the focus from power and dominance,
inherent in the majority narrative, to the construction of more pluralistic understandings at an
institutional and societal level (Delgado, 1989; Manglitz, Talmadge & Merriweather Hunn,

2006).
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3.3.6 The relevance of counter stories and CRT to my study

Counter storytelling can be further linked to two areas which have resonance in my study.
The first is the capacity of the researcher to interpret and give meaning to data. This
recognises the special insight offered by the researcher in his/her encamd insider
outsider tensions (Islam, 2000; John®miley, 1999). Such positioning draws on
*XQDUDWQDPYV FRQFHSW RI pUHODWLRQDOLW\YT LQ
be discussed later in this chapter. The second area is thef rabeinter stories to enable
individuals to see their position within larger bodies, such as institutions. The telling of their
stories acts to unveil and transform their thinking and actions and those around them which
will involve the telling of unwelome and uncomfortable truths (Solérzano & Yosso, 2016).

Merriweather Hunn, Talmadge & Manglitz (2006) concur, believing that the stories of BME

peoples need to be managed so they are presented with insight, authority and an expectation

of action to avoidhem being seen as aberrations, within a white hegemonic social order. In
this way counter stories have a capability to present difference and difficulty, may lead to a
more grounded way to discuss racial issues and tensions and offer a way to un¢ienstand
individual experiences reflect broader social patterns (Bell, 1995). For BME students, who
suffer from racism and microagressionspunter stories construct frames of clarity and
reference about their livebelp them to realise they are not alonghair marginality and

along with others build collaboration and arguments to defend and assert themselves

(Manglitz, Talmadge & Merriweather Hunn, 2006).
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The majority story in ITE focuses on becoming the skilled, caring and charismatic teacher

(DfE, *RYH 7KH HIIHFW RI WKLV FDQ UHQGHU %0( VWXGHQW Wt
experiences irrelevant or invisible at one level, but also unnatural and undesirable at a more

detrimental level (Troyna, 1994; Warmington, 2008; Rollock, 2011). Maj@nitastories

HGLVWRUW DQG VLOHQFHY DQG HYHQ GHVWUR\ WKH FXOWXUDO IDEULF F
beliefs and values are questioned and denoundéldnhas & Deyhle, 1999) Soldrzano &

Yosso, (2016) argue that majoritarian narratives Jé& Bssues as problems, and therefore

proffer culturally GHILFLW pVROXWLRQVY 7KHVH LQFOXGH DVVLPLODWLRQ LQV
education which can mean loosening or cutting ties with family, community and language

and to dowrpay racialized difficuies to be more acceptable to white peers and tutors.

6ROYyU]DQR <RVVR EHOLHYH WKDW WKLV RPLWYV D VLIJQLILFDQW D
sends the message that racism and oppression are not real or to be challenged. Majoritarian

stories, theycontent are intended to present the voice of authority and anplstsband

minor characters, may not even be considered in the whole picture.

Through the tenets of CRT, discussed so far in this chapter, with reference to its viability in
the UK and as #ool of analysis in ITE, | argue that CRT has the capability to provide a
supporting framework and methodology, to examine the varied experiences of BME students
in England whose families are touched by British colonial history, immigration and education
systems that have struggled to support racial minority students. Through its existing and
potential development of conceptual understandings, CRT offers a body of knowledge on
exposing how unjust processes in ITE can damage and oppress BME student teachers
(LadsonBillings & Tate, 1995; LadsoBillings, 2005).  Through centralising race and
recognising it as a constructed entity CRT allows my study to examine how the effects of
racial hierarchies and racism assign BME student teachers to difficult andoroisgd

positions (Zamudio et al, 2011). CRT challenges liberal and meritocratic notions professed
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by institutions such as ITE which enables me to question how far the actual lived experiences

of BME student teachers match this pictuselprzano& Yosso, 2016). By recognising the

PXOWLSOH DQG LQWHUFRQQHFWHG LGHQWLWLHY DV WKHRULVHG LQ &¢
DEOH WR ORRN DW %0( VWXGHQW WHDFKHUVY VWRULHV ZLWK D JUHDWF
depth (Delgado Bernal, 2002). rbaigh the advocacy of counter story, | am able to gain

understanding of how the processes of race and racism are shown in the training of BME

student teachers and how it affects them.

3.4 Methods used in the Study

The following sections will explain@ G GHIHQG ZK\ DQG KRZ , FROOHFWHG SDUWLFLSD(
as data through the use of focus groups and individual interviewsy study | used onto-

one interviews and focus groups which | found to be potent sites for disclosure (Barbour,

2007; Barbour &Schostak, 2011; Parker & Roberts, 2011). | will also raise issues of

researcher bias in analysis and discuss complexities arising from the relationship between the

BME researcher and BME patrticipants, so that my position is made as transparent as possibl

and shows seléxamination. This will be followed by the further ethical considerations of

anonymity, confidentiality, datprotection, safety and risk management to demonstrate that |

have followed national and international guidelines on researchithgpeople.
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3.5 Focus Groups

There is some suggestion that focus groups are unsuitabledepih qualitative research for
a number of reasons. They can be seen as a shallow or quick methodauflldateon due
to their use in market researemd its surrounding connotations of trite subject matter
5REVRQ  WVVXHV-WKE®NJVPH QQWDROXW\ DQG GRPLQDQFH E\ VRPH Pl
may occur (Barbour, 2007; Phoenix, 2013). This is intensified according to the size of the
group because it ay be easier for one person to dominate in a small group, while a few like
minded individuals can dominate in a larger group (Finch & Lewis, 2003). Some members
will have difficulty coping with different views to their own and may form stereotypes and
grudges which may affect their responses (Bold, 2012). However the interaction between
group members, resistance to conforming, possible conflicts and how this could impact on
the data, is underesearched (Stewart & Shamdasani, 2014). Robson (20113ugjgests
that focus groups are limited because they may only be able to explore collective, not
individual, phenomena; cannot adequately reveal a consensus in attitude, only the recurrence
of attitudes across groups; or show a range of views, but notsaeibethe strength of those

views.

| chose to use focus groups because | value the power and role of groups in my own
teaching. | have observed, in 17 years of school and university teaching, that learners appear
more lively and interested when worginvith each other and through listening to different
ideas (Mercer, 2000). As a teacher | also enjoy managing different views by appropriately
quietening the ovetalkative and allowing the less vocal to speak. | also believe individuals
within groups gan much from the sociocultural outcomes of talking together because they
can build on what they hear and are able to diversify, onto related topics, prompted by

purposeful talk (Mercer, 2000; Mercer & Littleton, 2007).
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My role in each focus group begamsfi as the researcher, because | outlined the ethical
requirements and suggested plan for the time; then | adopted the facilitator role which is
useful when using groups in research (Barbour & Schostak, 2011). Robson (2011) suggests
that focus groupsan be limited in the depth of data they provide because of the numbers of
people involved, working within a time limit. As facilitator, in my focus groups, | was aware

of managing time carefully because each group had between three to six participants and
wanted to avoid boredom and tiredness. To avoid this in the larger groups of six | sometimes
limited individual speakers if they had responded to the question, to allow enough time for all
to speak. Conversely in smaller groups | let the talk carryf ¢me participants were all

taking part more or less equally. If an individual did not appear to want to speak much,
neither | nor other group members pushed them further. Generally | provided space and
prompts for quieter members to contribute butoaénabled storyich participants to
contribute fully so that their descriptions encouraged others to add depth to their own stories
(Sarantkos, 2005). | defend this type of researcher management of the research space, as
democratic because it allowed #il speak in fairly equal timkames (Barbour, 2007). The
researcher as facilitator has the capacity to draw and construct meaning from the breadth and
variation in the discussion because they place the emphasis onto different people at different

times hut still enable the group to feel cohesive (Sarantkos, 2005).

3.5.1 Focus groups as empowering

Focus Groups can be seen as providing a potentially empowering, even democratic, position
for participants because it has the capacity to give confidemteaice to its members in a
supportive and safe space and make it possible for all to become equal in status, voice and

ownership (Barbour, 2007; Barbour & Schostak, 2011). In addition, in qualitative research,
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there is the capacity for focus group ditaeflect its chosen philosophies and methodologies

as much as in individual interviews (Vaughn, Schum & Sinagub, 1996). In an extract from
my research diary (Appendix A) | give details of carrying out my first focus group when
collecting pilot data with include basic considerations of venue and recording equipment to
my reflections on the content and my role. It shows my development in thought and
determination to use focus groups as a result of pilot activity and shows planning for
forthcoming groups | note the necessities of allowing time at the beginning of a session for
the ethics forms to be completed and adequate space for allowing talk throughout. Also,
through discussion with participants in subsequent focus groups, | decided to dispense with
the warmup activities to give them more time to respond to the questions.

Focus Groups also recognites power of the group as a forum, for stories to emerge; where
SDUWLFLSDQWVY LGHDVY DQG PHPRULHBarurHROSYBHRGWHG E\ RWKHUVY UH)
& Schostak, 2011). Participants can be empowered because they sense its supportive setting,
allowing new lines of discussion and the emergence of perceptions, not envisaged by the
researcher (Finch & Lewis, 2003). In my focus groups | acknowlddge! possessed
ultimate responsibility as the person who conceived, planned and enabled the focus groups. |
also assumed further power in making a decision to use assertiured interview approach,

the reason for which is explained later in this ¢bgpbut | was also motivated to draw
participants into more powaharing in the focus groups. This reflects CRT ideals of
empowering minoritised students and my philosophy of pursuing research based on critical,
more liberatory approaches (Freire, 19Tiklgado Bernal, 2002; Ledwith, 2011). My
research diary extract (Appendix A ian exemplification of this. Freedom and
empowerment between group participants can lead to greater interaction and the creation of a
more reflective environment within theayip, allowing illumination of shared narratives and

leading to further exploration by peer participants and the researcher facilitator (Barbour,
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2007). Participants become active in listening, commenting and even prompting, moving the

sharing and tellingo a deeper and more considered level of thought (Finch & Lewis, 2003).

Out of this deeper level Finch and Lewis (2003) suggest, arises a synergy which offers a
shared framework of understanding and in which shared meanings emerge. This contributes
towards a growing collective identity in which individual stories are brought into the whole
group discussion. There is capacity therefore for individual data to emerge alongside a
collective outlook which is not be achievable from -¢o®ne interviews (Vaghn, Schum,
Sinagub, 1996). A pattern of BME experiences within ITE, which sfisen linking
individual stories is then made possible and acknowledges a recurrencatodedt rather

than a consensus. This depth and dimenisiamportant in crical race researchecause it

avoids a simplified and essentialised picture, honours the credibility of participants and

respects their responses (Delgado, 1989).

3.5.2 Bullying and dominance

There are dangers to consider of using focus groups to gather data that researchers must

recognise and seek to reduce. The diversity in participant background can mean individual

RITHULQJY DQG LGHQWLWLHY DUH ORVW Rhbé&d)sb idiHQ DV D UWKUHDW!
difference, instead of being accepted and even celebrated, becomes implicitly or explicitly

unacceptable (Bold, 2012: Finch & Lewis, 2003). Such a situation can be exacerbated or

diminished by the size and similarity of the group (Fincd aewis, 2003). In my focus

groups participants were all BME student teachers in the same cohort of their ITE course and

in the postgraduate groups they were also of a similar age range, betwee0miehrs and

mid-30 years. Their differences were ttia some groups there were different ethnicities,
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some were parents and in the undergraduate groups, there were some mature students, so the
ages varied between 20 and 44 years. To deal with this disparity the use-sfraetared
interview questiongliscussed later, enabled participants to be focused on the research topic,
yet gave them opportunity to expand as an individual (Hobson & Townsend, 2010). In
larger groups, the researcher may have less control and the quality of data may be on the
surfa@-level more; while in smaller groups, the researcher may enable all participants to be
heard, but the group might need more managing in terms of reducing emotional threat
between participants and between participants and the researcher (Barbour & $chostak
2011). A small focus group may elicit more personalised stories which may also elicit
sympathy from other members and encourage more talk. Conversely small groups can elicit
suspicion and cliques which can bully or herd members, whose contributegndetm to be
unacceptable, into certain ways of responding (Barbour & Schostak, 2011; Bolton, 2006).
This type of environment can breed an uncertainty about expressing personal views, for fear
of rejection and admonition from the others, both in commant gestures, made inside the

group, or afterwards (Barbour, 2007).

The nature of a group can affect the quality of experiences offered because there is the danger
of trite contrivances being offered, that avoid deep or contentious issues (Phoenix 2013
Barbour and Schostak (2011) and Phoenix (2013) also warn of groups that have pecking
orders, sometimes led by dominant individuals; and those that have negative shared histories
and problems, all of which can dictate or mute what people say. Thegrafsemotions is

hard to address and may lead the researcher to modify future questions and be diverted from
the original purpose (SaviBaden & Major, 2013). However, focus groups can provide a
very suitable method for collecting meaningful and purfdselata, harness deep
understandings, constructed with and by people in a thoughtful way and are reflexive to

participants (Phoenix 2013).
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3.5.3 Managing the research

To counteract issues of muting and bullying, leading to reduced quality of dataaawading

the datacollection, | limited my focus groups to between three and six participants. |

introduced myself and explained the research, including the participant consent forms,

discussed later in this chapter, then asked each participant to brieflyuce themselves by

WHOOLQJ WKH JURXS WKHLU QDPH IDYRXULWH SDUW RI WKH FRXUVH |
and some other iebreaker statements. This was done to establish the seriousness and focus

of the research, my position as interdséand supportive researcher and the participants as

equals. Sermstructured interview questions were then used in a scale to move them from

more conversational to a conceptual level of response (Stewart & Shamdasani, 2014)

(Appendix B). 1 did this to an for credible and grounded data which Barbour and Schostak

(2011) argue is necessary for researchers to construct problematizing discussions, taking into

account concepts such as power, values, truths and realities, and understand that the stories

offered E\ WKH SDUWLFLSDQWY DUH ERWK 3SDUWLDO DQG SDUWLVDQ" " S
IRFXV JURXS GLVFXVVLRQV WKH UHVHDUFKHUfVY WDVN LV QRW LQ ILQC

(SavinBaden & Major 2013).

3.6 Interviewing

As part of my datadlection | used ondo-one interviews with 11 student teachers (see
Table 4.1 in Chapter Four). As a method of datbection interviews can reflect an
RQWRORJLFDO SRVLWLRQ ZKLFK YDOXHV SHRSOHYV YLHZV DQG XQGH

realities and triths and epistemologically can be seen as a mutual and reciprocal way to find
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out views and perceptions (Mason, 2002). | chose to conduetoaree interviews to
complement the focus groups. In moving from group to individual interactions, | developed
skills in probing individuals further and in allowing participants to expand a little further on
points. In focus groups individuals would have approximately 30 minutes individual talk
time, or less for quieter members, but individual interviews they ladeen 45 to 60
PLOQXWHVY WDON WLPH , XVHG ERWK IRFXV JURXSY DQG LQGLYLGXDO
ensure opportunity for quality data to emerge across thecd#éxtion process (Kvale,
2008). This understanding and use of individual intersiéaw me, also involved a degree of
reflexivity (Kvale, 2008) which | discuss in further detail below, when | consider the
relationship between researcher and participant. The validity and reliability of the data
produced from my interviews therefore,aigesult of purposeful and committed interactions

(Mears, 2012)

.YDOHTV PHWDSKRUV RI LOQOWHUYLHZHU DV pPLQHUY RU pWUDYHOO
knowledge can be gained from interviews. As a miner | could choose to see BME student

teachers as tafacts, possessing secrets of life within ITE from a minoritised position. My

job would then be to unearth and reveal their stories. As a traveller, which | chose as the

preferred and more credible option for my type of study, | saw the interviewgoasnay;

whereby | walked with the student teachers for a while, gathering their stories -and re

presenting them as part of an-going landscape of searching anepreducing. As a critical

UDFH UHVHDUFKHU , ILQG .YDOH Y ¥s ¥Mneamings\ateRu@foded bW 3SWKH SRWHQWLD
WKH WUDYHOOHUTVY LQWHUSUHWDWLRQV’ S WR EH XVHIXO LQ
collection to the construction of knowledge. Kvale (2008) believed in the generative inter

play between participants and researcher when SDUWLFLSDQWVY VWRULHV DUH QRW

unearthed by the researcher, as if they had always lain there, but they emerge, are shaped and
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adopt living dimensions, as the researcher asks, prompts, probes and interacts. It is the

potential of this environmerihat gives shape to the data (Yeo et al, 2014).

3.6.1 Interview structure

Knowledge gained from interviews depends on the level and type of questioning and the
relationship offered by the researcher, however Hobson and Townsend (2010) assert that the
distinction between structured and unstructured interviewing is unsatisfactory and suggest
using the notion of degrees of structure in order to achieve the depth required. | used the
same questions for my oit@-one interviews, as | did for the focus gpsubecause of their
comprehensiveness, focus and depth. But as they were intended to be used in a semi
structured way, it allowed participants to expand on their story, from which | could probe
them further. The sersitructured interview questions (Apmkx B) enabled the focus to
UHPDLQ RQ UDFH DQG HWKQLFLW\ LQ ,7( LQ D VXSSRUWLYH ZD\ E\ HQV X
is covered but providing space for the participant to take some control (Hobson & Townsend,
2010). Barbour and Schostak (2011) stat interviews need to be grounded in the context

and views of the participants and where the researcher is seen as an underwriter of the reality
offered. In semstructured interviews the boundaries between researcher and participant are
more defined ad the information elicited is less ambiguous than in unstructured interviews

(Elliott, 2005).

However semstructured interviews pose problems. As a researcher, using this approach |
wrestled with knowing how to appear, supportive and reasonablyriafpwithout appearing

as though | had no agenda and just wanted to chat. | wanted the individual participants to
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feel they had provided their time and ideas for a good purpose because all of them had either
come onto campus especially for the intervieas given up lunch or study time.
Alternatively | did not want them to feel as if they were in a formal university interview, as a
structured interview might have indicated, and then feel unsure about sharing their life details
and views about being a BM&udent teacher. Seisiiructured interviews demand greater
responsiveness by researchers to know when and how to rein in or allow digression as
participants take the topic into their own realms (Wengraf, 2001). To do this | was aware of
my tone of voie, facial expression and physical gestures to allow a sense of ease and
acceptance to enable them to talk as freely as possible. | was also aware that a larger degree
of selfreflexivity was needed so that my own experiences as a BME person and former
student teacher, were genuinely and appropriately shared, not spuriously given in a false
manner (Schostak, 2006). Sestiuctured interviews also involve decisions about when to
interrupt flow and intervene with another question without appearing to ke aod
unsympathetic (Robson & McCartan, 2016; Yeo et al, 2014). This is also important because
of working in a time frame, where a researcher has to be aware of participant tiredness and
interest level. | found that sessiructured interviews suit theay | work because | like to

have a framework of questions from which to work and from which the participants can
expand and in doing so help them develop a greater understanding for the topic. In the case
of my study the topic is vital and important filnem and their future (Barbour & Schostak,
2011). Further details of the ethics iterviewing is found towards the end of the chapter.
Interviews have the capacity to explore feelings and beliefs at a deeper level, to follow the
SDUWLFLSDQWYY OHDG DQG DOORZ KHU KLP WR ZRUN WKURXJK LVVXHV
then reconstructing (Mears, 2012). If knowledge is seen as bearigigt\aad meaning then

WKH YDOXH WKDW WKH UHVHDUFKHU SODFHV RQ WKH ZRUGV RI WKH SDL

generation of knowledge (Yeo et al, 2014). While allowing participants to take the lead to
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aim for greater depth in interviews, it maytnoecessarily result in better knowledge

generation and there may be doubt concerning the possible instability of such data, because

they arise from an intense episode of questioning (Elliott, 2005; Wengraf, 2001). Hammersly

(2008) questions whether inews can reproduce and represent a reality for participants

because they are a contrived and constructed reality, only achieved in the telling and are

TXLFNO\ IRUJRWWHQ %XW EHFDXVH LW LV WKH SDUWLFLSDQWVY XQGH
which the researcher must engage, what is said can be seen to hold value beyond and outside

of the interview (Kvale, 1992; Kvale, 2008).

3.6.2 Interview questions used in my study

The questions asked of participants in this study are split into sectipnavide a broad and

balanced inquiry (Appendix B). They are intended to cover different aspects of the lives of

these BME student teachers and show understanding that they do not operate as individuals

only but are also directly and indirectly influencled their families and the community in

which they live. The different sections provide a framework of lines of inquiry, moving from

the conversational towards conceptualised responses (Barbour & Schostak, 2011. During the

process | left some space farficipants to expand and lead, being mindful of facilitating in

focus groups and of time constraints (Barbour, 2007). The language of the questions is in an

everyday register, rather than using technical terms and shows an interest in them, rather than

on the research (Elliott, 2005). The questions are mainly open to provide space for the
SDUWLFLSDQWYVY WR HQJDJH GHHSO\ ZLWK D QXPEHU RI WKHP EHJLQC
MRSHQQHVVYT RI WKH TXHVWLRQV SURYLGHV D&emsBERUWXQLW\N IRU SDU)

people which they have raised as important (Stewart & Shamdasani, 2014). Closed or
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OHDGLQJ TXHVWLRQV PD\ PDNH WKH QDUUDWLYH UHIOHFW WKH UHVHD
interests (Mason, 2002, Bryman, 2012). The final set of quesBdD®O OHG Pp3HUVRQDO 7KRXJKWV
extends the potential for ownership by participants, which can reduce problems of researcher

power and the creation of a culture in which participants aim to provide what they consider to

be acceptable answers (Barbour, 2007)soAnvolved in redressing the power balance in

interviews, is good listening and not interrupting unnecessarily, unless to prompt further talk

(Elliott, 2005). To engage in this type of process researchers using a narrative approach, need

to engage in aignificant level of selawareness of the part they play in the interview,

including how they might share their own stories and the impact they exert on participants by

force of personality (Bold, 2012). As the researcher, using a critical race approead,

challenged to be aware of personal and obstructing constructs, such as personal assumptions,

handling of the power differential between myself and the participants and the ability to be

reflexive to changing factors during the interviews (S&@uen and Major, 2013).

Rebalancing power imbalances and empowering participants -ageators, is necessary

(Phoenix 2004; Phoenix, 2013).

3.6.3 Questioning assumptions and recognising power differentials

Using interviews as a method to collect data involves significant ethical concerns because the
researcher is asking for and about information, which has emotional value for the participant
and it may be an unmasking of their inner selves (Schostak, 20063 necessary for
researchers to challenge their own assumptions and bias as they conduct interviews and later
analyse and present the data, (S&®@den & Major, 2013). Hammersely (2008) concurs,

asserting that interviewer bias will capture a paBi®® QWIV ZRUOG WKURXJK WKDW OHQV VR W
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the researcher sets up and uses interviews, can determine what is offered by the participant.
,QWHUYLHZV KH FRQWHQGVY DUH B3SXEOLF GLVSOD\V WKURXJK ZKLFK
FRQVWLWXWHG DQ)Gbub Wwhas ® Baidl G€penBis on the topic, the way the
TXHVWLRQV DUH IUDPHG SDUWLFLSDQWVY FKDUDFWHUY LQWHUYLHZHU
timing and location. Barbour and Schostak (2011) theorise that trust between researcher and
participant iscrucial in enabling information to be shared. If a participant is suspicious of
the research motives or senses any negative impact on themselves, they may feel unable to
give their trust. The reduction of the power differential, between researcheadiuipant,
benefits from positive nemerbal cues and careful researcher listening (Robson & McCartan,
2016) %DUERXU DQG 6FKRVWDN GUDZ RQ WKH LGHD RI pVA\PEROLF )
researcher imposition, which they advocate can be addresséd/ hyd L O D Q Wl OWHHIOM L W\~
S .YDOHTV FRQFHSW RI pDV\PPHWULF LQWHUYLHZVY VXSSRUW
view. Kvale warns against uncritical belief in the interview as inherently good and
advocates that continual selkamination by theesearcher is necessary:
«D IDQWDV\ RI GHPRFUDWLF UHODWLRQV PDVNV WKH EDVLF LVVXH R
materially and symbolically from the research and where claims of
participation disguise the exertion of power (p.482).
He is however clear that the ra@&J FKHU LV WKH 3SULPDU\ PHWKRGRORJLFDO WRRO’
p.22) who is constantly checking validity through questioning and interpreting in a eontext
sensitive way. Interviews embody a constant tension between knowledge and ethics which
supported by an nderstanding that they are uncertain and unstable places (Barbour &

Schostak, (2011).
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3.7 The relationship between the researcher and participants in qualitative
research

Critical Race Theorpremisegshe dismantlingof racism through listening and representing
subordinated experiences through counter stories as one of its main tenets. The processes of
achieving this are predicated on researcher attention to ontological and epistemological
considerations of knowing ¢hpower of subjectivity to be a truthful inhabitant of the research
arena (Parker & Lynn, 2002). Grappling with how power, representation and positionality
surround the researcher and the research itself, claims prime place because they are the tools
of seeing and challenging hegemonic structures. CRT research, as part of the critical
qualitative research endeavour, is for and with participants thus potentially reducing
researcher power (Hylton, 2012). Researcher position requires high reflexivity, of
continually looking towards oneself as well as towards the participants so personal
experiences are analysed in relation to knowledge about the influence of hegemonic power
(Bhopal 2009). Rdalancing power differentials between researcher and partisigant

based on trust and goodwill and depends on the relationship between the researcher and
participant (Gunaratnam, 2003; Andrews, Squire & Tamboukou, 2013). The telling of a
personal story initially lies in the hands of the teller, who make choices atfuoh
experiences and feelings and how much detail to relate (Elliott, 2005). The representation of
their stories, by the researcher, comes from knowing the participants, reflecting on the
experiences and deliberating on ways of creating new ways dfirtgirior the dominant

mind-set as a result (Phoenix, 2013).

3SDUWLFLSDQWVY VWRULHY FDQ EH VHHQ DV UHIOHFWLQJ UHDO OLIH Z
incomplete pictures, representing the relationship between narrative and life (Elliot, 2005).

Howeer Phoenix (2004) argues that while narratiesed research, can capture the nuances
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DQG VXEWOHWLHYV RI WKH HIITHFW RI LVVXHV OLNH UDFH LQ HYHU\GD\ (
DUH WRR WHUULEOH WR EH UHFDOOHG hu®or lackwflkcéef RXJK D UHFROOHFWL
worth. She suggests this can be the case for BME peoples who have suffered racisms and

indignities from daily microagressions to maawale events, such as refugees or asylum

seekers who have fled from violence. Critical Race Mheesearch understands that the

representation of counter story, as the voice of subordinated peoples, depends on careful

attention to the methodological processes. Researcherxselfination is an important part

of the process and Milner (2007) suggestsearchers ask how they know their own racial

heritage, its impact in society and on research, and their beliefs about race in society. These

are necessary for researchers to realise the evolving nature of self and raises questions about

who can speafor whom and whose voice is actually being represented (Merriweather Hunn,

Talmadge & Manglitz, 2006). This is a crucial consideration in CRT research with its

emphasis on voice and story in order to break down hegemony and builds a discourse which

valuesdifference (Delgado, 1989; Matsuda, 1991).

3.7.1 The position of the BME Researcher working with BME patrticipants and
insideroutsider tensions

In research involving BME participants and that is about race and ethnicity, researcher self

examination and reflection upon their own ethnic background, as previously stated, is

necessary because of the effect on the collection, analysis and represesitatie data

(Stanfield & Rutledge, 1993; Gunaratnam, 200@plomos & Bulmer,2004). An

XQGHUVWDQGLQJ RI WKHLU pVLWXDWHGQHVVY ZLWKLQ WKH UHVHDUFK F
everpresent because of racial commonalities with participants hltthey bring a unique

perspective that often makes a difference to the research (Corbin Dwyer & Buckle, 2009;
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Costley, Elliott & Gibbs, 2010)Corbin Dwyer and Buckle (2009) suggest that ienefit to

being a member of the group one is studying is@eree, afforded by an automatic level of

trust and openness in your participantkitial suspicions and access into thoughts and

IHHOLQJV WKDW PLJKW RWKHU aAteViHade dasleDhigVHgart WIR pRXWVLGHUVY
gualitative subjective research whi acknowledges the impossibility of separating shared

backgrounds and assumptions from impacting on the research, and recognises the value it can

have on the process of data collection and analysis (Housee, 2008; Denscombe, 2010). We

FDQ DOVR RXMARGQG MIKIHRU\NYT QRWLRQV RI uhVHQVLWLYLW\Y ZKLFK KDV SC
BME researchers working with BME participants (Corbin & Strauss, 2015). Sensitivity is

QXUWXUHG WKURXJK UHVHDUFKHUVYTY SURIHVVLRQDO H[SHULHQFH LQ
experence which may have similarities to those of the participants (Corbin & Strauss, 2015).

Such deeper interaction with the data, involving questioning anésitang it, allows new

meanings and theory to emerge (Parker & Roberts, 2011).

The race of theesearcher is argued by Gunaratnam (2003) as a catalyst in drawing out truths.

6KH H[SORUHV WKH FRQFHSW RIIMWKWMVH5BFH Bl FRWMWHQGHZHU WKDW
SDUWLFLSDQWY FDQ HLWKHU pIDNHYT UDFH ZKHiteslawlKH\ DUH OHVV ZLOO
YLHZVY RQ UDFLDO WRSLFV SDUWLFXODUO\ LI WKH UHVHDUFKHU LV IUR
UDFH ZKHUH WKH UHVHDUFKHUYY FORVHQHVV WR WKHLU PLQRULWLVHC
RSHQO\ VWDWH ZKDW WKH\ WKL Q NisBill @robldrhafic bepaubeNHeQJ UDFHY KRZHYHU
researcher cannot assume the position of the rational knower while the participant plays the

UDFLDOLVHG pRWKHUY 7TKHUH KDV WR EH D PRUH FDUHIXO FRQVLGHUD'
stereotypes and careless suppmss. Gunaratnam also warns against assumptions of

harmony between the black researcher and black participants because it may leave issues

uncriticised because of the urge to present positive images of the BME patrticipants and may
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raise questions about eggcher motives in pursuing personal poliiegial outcomes where

WKH OLQH EHWZHHQ WKH SDUWLFLSDQWVY QDUUDWLYHY DQG WKH UHV
becomes difficult for the researcher to represent as honestly as they wish, a problem realised

b\ ,VODP ZKR H[SORUHG WKH pUDFH WUDLWRUY LGHD GLVFXVVHG |
5,( ZRUNV DJDLQVW WKH QRWLRQ RI D VLQJOH DQG VWDEOH pWUXYV
methodology, it could be seen as too subjective and responsive to the BMESBEZW V |V

offerings and provide an overly oséled view (Delgado & Stefancic, 20(@amudio et al,

2011) However exaggerations and imbalances however are seen as part of the data when

XVLQJ SDUWLFLSDQWYV Y. VRurkehnotd/RIEH@YIER @riRicised as failing

WR DGGUHVV LUUDWLRQDO XQFRQVFLRXV DQG HPRWLRQDO GLPHQVL
(Litowitz, 1997). Gunaratnam suggests that this may actually position RIE as a form of

resistance by participants who wish to deficentrol and limit what is knowable about them

and to whom.

The BME researcher, working with BME participants also faces issues of how to balance the
objectivesubjective position in order to fairly represent difference and complexity within
race and ethnity (Maylor 2009a). Maylor, (2009b) suggests for example tBethnic
FDWHJRULVDWLRQV VKRXOG EH XVHG ZLWK FRQVHQW FDUH DQG VHQVL
choose their own ethnicity and feel in control. This is important in race researchawhih

to liberate and empoweg0lomos & Bulmer2004). BME researchers working with BME
experiences, face other challenges. These include: knowing how to respond to the
bemusement or indifference of those in higher education (Alexander & Arday, 20it&a, M
2015), knowing how to keep the status of race high in the research field and not allow it to
become siddéined (Maylor, 2009a); ensuring that race research is sustained, in order to
provide a strong theoretical base for understanding racialised ienges (Stanfield &

Rutledge, 1993); and finally understanding the danger of research compounding, rather than
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dismantling, racial stereotyping (ConstaniBienms, 1995; Phoenix, 2004; Ali et al, 2010).
Through their work, BME researchers are particigatin and contributing to racialised
knowledge and practices which involves presenting research as for and with, not on
participants, modelling ang@issentialist thinking, language and practices and challenging

hidden, oppressive structures (Duncan 2008naedo, 2005; Hylton, 2012).

BME researchers face further contradictions and responsibilities, both -Hleasling about
their position within a whiteentric higher education system (Maylor, 2009a) as they
negotiate the space in which they operatea aonsciously BME educator and researcher
(Housee, 2008); and from examination of their own life experiences, in relation to and
surrounding their work with BME participants (Gunaratnam, 2003; ConstaBimms,
1995; Phoenix, 2004). Roberts (2013) badi location and context, real and political can
silence and erase a sense of self for the BME researcher, but it can also be affirmative in
buildingsef LGHQWLW\ DQG UHVLVWLQJ WKH SURFHVV RI pRWKHULQJY 6KH \
It is in experiencing and negotiatifdackness within the contradictions
of visibility/invisibility, erasure/presence, individuality/collectivity
WKDW WKLV pLQ EHWZHHQY OLPLQDO VSDFH EHFRPHV RQH RI SRVVL
engendering alternative ways of seeing, thinking, and dgrgg9)
M %cemingf D EODFN UHVHDUFKHU 5REHUWYV SUHPLVHV LV XQVHWWO
to continually question motives and ethics surrounding requirements of funders and the
LPSDFW RQ %0( SDUWLFLSDQWYV 6KH ZzDUQV RI WKH SHULOV RI pGHO?
BME issues repeatedly comprises rhetoric, rather than meaningful action and advocates
UHVHDUFK IURP WKH PERWWRP XST DV PRUH HWKLFDO DQG LPSDFWIXC
Islam (2000) suggests that enabling bottgpnresearch as a difficult burden. Heork
DPRQJ %DQJODGHVKL LPPLJUDQWY WR /RV $QJHOHV LQYROYHG upQHIJ

academic discourse and funding that supported her research, and participants who lay
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between being racist themselves, against black and Latino peoples in their neigbteurho
and struggling against racism directed at them from white people. She documented her role

as swinging between the insider status of being translator and social guide to the participants,

many of them immigrants seeking citizenship, to an outsidevstav RI EHLQJ D pUDFH WUDLWRUY

because of writing about all aspects of their position, including their blatant racism, ironies

and idiosyncracies of their culture as they adjusted to America.

As BME researchers establish relationships with BME particigasider-outsider tensions

can emergdConstantineSimms, 1995; Serraitéreen, 2002; Serrai@reen, 2004). Issues

of who speaks for whom and (im)balances of power arise alongside understanding of
working within a racialised space and in recognising conafities and dissimilarities.

These raise necessary considerations of positionality andrggjfie for BME researchers

(Parker & Lynn, 2002; Merriweather Hunn, Talmadge & Manglitz, 2006). Even though
researchers and participants might share commizalif ethnicity, there are many other
pD[HVY RI GLIIHUHQFH VXFK DV JHQGHU FODVV DQG VWDWXV
communication and interpretation of the data (Islam, 2000; Bhopal, 2009; Bhopal & Preston,
2012). JohnscBailey (1999) suggestbat being of the same racial position as participants,
means there are silent understandings, cultural phrases, expressions and gestures that are used

without explanation but any cultural bonds are also scarred by societal barriers which can

WKD\

emerge inresi DU FK ,Q KHU ZRUN ZLWK RWKHU EODFN ZRPHQ VKH WDONV R

made the interviewing unpleasant at times. She felt accused of not being black due to her
lighter skin colour and having straighter hair texture than the participants, whictssims,

arose from their acceptance of historical white, hierarchical systems which deemed blacker
skins as unacceptable. They therefore felt inadequate in relation to her who they saw as

aligning with white people. She explained:
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dong awkward silenlV DYHUWHG JODQFHV UDLVHG DQG ORZHUHG YRLFHYV
issues of color were most certainly occasional landmines in our mutual process of
GLVFRYHU\" S

,00 FRQVLGHUDWLRQ RI WKH GHSWK DQG FRPSOHI[LW\ RI RQHYV UDFHG
social factors, augurs an ov&mplistic understanding, by researcher or participant wrongly

assuming shared experiences (JohfBaitey, 1999). Oversimplicity has the potential to

impede the research process where participants make assumptionsedfistderstandings

and omit details of their experiences and where the researcher leaps to conclusions from

assumed commonalities and personal experiences (Maylor, 200Blais can lead to race

becoming problematic, even obstructive in the research déésylor, 2009a), although

Gunaratnam (2003) argues that race research, with all its tensions and rocky ground, is

necessary for the production of knowledge about racial inequity. It is the divergent and non

uniform experience of minoritised peoples wkic FUHDWHY 3DQ HPHUJHQW SURSHUW\ RI \
interactions between differently constituted and located individuals, who [also] include the

UHVHDUFKHU" *XQDUDWQIXRDUDWR®DP DUJXHV IRU pUHODWLRQDO
gualitative research of race anth@tity. Relationality, she contends, produces language and

thought which militates against reductionism and essentialism which she defines as

3IXQFKDQJLQJ MHVVHQFHVY FRUGRQHG RII IURP VRFLDO PDWHULDO DQ
Essentialism, she asbUWYV LV IL[HG WLHG WR VRFLHWLHVY QRUPV ZKHUHDV UH

responsive to change.

&RUELQ 'Z\HU % XFNOH GLVFXVV WKH QRWLRQ RI WKH pVSDFH EH\
the dichotomy of insider versus outsider status and explores twhatins to work alongside

participants who may look similar, have shared ethnic histories and have had some similar

OLIH H[SHULHQFHYV 7KH\ DUJXH WKDW LW LV UHVWULFWLYH WR pORFN

states whether you are in or out. Expigrthe space between demands greater sensitivity
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and a strength of insight to go outside methodological norms which draws on the idea of the

limnal, N-EHWZHHQ VSDFH DV SURGXFLG@bilitybrrRi€Ht) DGLFWLRQV RI
erasure/presence, individualitfF R O O H FRilleMd, VEQAB). This complexity of space,

Corbin Dwyer and Buckle argue, is indicated by the hyphen between hosithéder that is

QRW D SDWK EXW D pWKLUGY VSDFH WR EH LQKDELWHG DQG FHOHEUDW!
it is a meeting place of paradox and dialectic. Acker (2000) replaces the hyphen with slashes

MHULQ RXW VLGHY IXUWKHU GHQRWLQJ WKH LQVWDELOLW\ RI DQG 10XL
considerations for the researcher of locating their position and why and liewachieved

and conceived? It is a creative tension involving questioning and an acute consciousness of

self in the process. This notion is supported by Milligan (2016) who draws on shifting

identities of researchers, depending on different situatiohK H\ DUH PLQEHWZHHQHUVY QHLWKHU
inside or outside but are sensitive to the data collection. She suggests this way of

participating in the research space enables @nvéisioning of ontological and

epistemological boundaries that challenges power imbddanc DQG UHGXFHV pPRWKHULQJY RI
participants. This can produce more authentic knowledge formulation. Pillow (2003)

emphasises that understanding of self and reflexivity enables researchers to alter their

perspective. Reflexivity, particularly in research Wi marginalised and subjugated

participants, understands the strong hegemonic implications that research is part of the

powerful, white academia Academia she assertsets regulations and funding restrictions

which demand a toeing of the line to prodicDFFHSWDEOH GDWD DOEHLW ZLWK DQ pHGJH
from research into marginalised peoples, but in doing so it enacts power games which protect

its selfinterests. Kowing participants, Pillow argues, moves the research away from

hegemonic expectations addminations to being more accountable to them.

Race researchers, working with insigdeitsider tensions, are tasked to handle this dichotomy

with care and deliberatioproviding new ways of seeing and not unquestioningly following
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the lead of dominant, vite research discourses (Roberts, 20I3)r race researchecgrtain

issues are magnified or different from white researchers, sudhegsmore often face
accusations of bias when working with BME participants, than white researchers working
with white participants (SerrarBreen, 2002); and they have to consider insidgsider
tensions which necessitates listening to participants, not projecting personal needs and
assumptions (Corbin Dwyer & Buckle, 2009). Race research understands that the nesearche
will bring a wealth of knowledge about their personal story and racism and has a desire to

change the status quo. Courdtorytelling specifically urges the researchedisten and

JURZ LQ DZDUHQHVYV ERWK RI1 WK lhinbritiReZ Qosifid @ndvirameL U SDUWLFLSDQWV S

their stories as positions of power (Delgado, 1989; Merriweather Hunn, Talmadge &

Manglitz, 2006, Zamudio et al, 2011).

3.8 Anonymity, confidentiality and safety

The use of interviewing in focus groups and with individuals, as discussed earlier, is designed

VR WKDW VWXGHQW WHDFKHUVY VWRULHYV HPHUJH ERWK ZLWK WKH VXS

spaces (Hobson & Townsend, 2010). In this way the researcherggiitbor even be a

cathartic experience for the participants, enabling them to become more critmadigious

and knowledgeable about themselves (Webster, Lewis & Brown, 2014). In this context, the
process of ethics opens up realities as experiencelldsg students (Duncan, 2005). The
UHVHDUFKHUYY UROH LQ DGKHULQJ WR LVVXHV RI KRQHVW\
of ethical practices, contributes to greater dependable and rigorous knowledge production
(BERA, 2011; University of XXXXX,2017). | received formal clearance from the ethics

committee of my university, which was also in my case the funding body (Appendix C). This
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section will discuss ethical issues surrounding: anonymity and confidentiality, data
protection, risk managemenD QG VDIHJXDUGLQJ WR VKRZ KRZ SULQFLSOHV RI
FRQVFLHQFHY DQG SUDFWLFH XQGHUJLUG WKLV VWXG\ .YDOH 8 ¢

XXXXX, 2017).

Ethical guidance asserts that strong ethical practice depends on planning and preparation

around parti SDQWVY QHHGV :HEVWHU /HZLV %URZQ 8QLYHUVLW\ RI
7KLV UHIOHFWYV 3LSHU 6LPRQV QRWLRQ RI pVLWXDWHG HWKLFVY =2
approaches in tune with the sogiolitical context of the research and is primarilypcerned

with upholding humamess and social justice. The British Educational Research Association

(BERA, 2011, Item 20) outlines that research must recognise the people involved, do no

emotional or mental harm and have strong and clear obligations kowitbrparticipants in a

careful and respectful manner. Datallection, analysis and presentation therefore should

DOVR DLP pWR GR JRRGTYT E\ VXSSRUWLQJ DQG VWLPXODWLQJ WKHP G

Simons, 2011).

3.8.1 Consent and awareness of pdftL SDQWVY QHHGYV

Informed and voluntary consent is a first step, involving making contact with both

SDUWLFLSDQWY DQG VHHNLQJ DSSURYDO IURP pJDWHNHHSHUVY DV QHFI
2014). As my study works with student teachers, | contactesdusriutors from the

universities from which | gathered the data. These included faculty heads and course tutors

to gain initial permission and to ask them to identify and draw together individuals for a focus

group or individual interviews. This was folwed by a personal-mail invitation to the
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SDUWLFLSDQWYV ZLWK WKH pu3DUWLFLSDQW ,QIRUPDWLRQ 6KHHWY DW
beginning of the interviews | repeated this information and provided hard copies of the
H&RQVHQW )RUPY IRU (3fpendhiE)L $He @iotional Bistsricd ¢f thenail

invitation gave participants space decline prior to the interviewr focus group. These
DFWLRQV VKRZHG FRPPLWPHQW WR DQG UHVSHFW IRU SDUWLFLSDQWV
collection and allowd a share in the ownership and representation of the research (Gill &
Goodson, 2011). However as Robson & McCartan (2016) point out, even with this level of
information participants may only have a limited understanding of what is involved. With
this in mind at the beginning of the interview and focus groups | gave them time to ask me
about the research and understand that they had the right to withdraw before, during and after
the interviews if they felt uncomfortable or felt they had been duped it¢oirgg something

which was not what they expected or felt drawn into it through my persuasion er over
promotion of the topic (Barbour & Schostak, 2011). This happened in one focus group,
where the participant, chose to withdraw after the interview hadrbagd gave her reasons

as feeling uncomfortable as a mature student, in discussing her thoughts in a group of
younger students. She had signed the consent forms and did not ask that they were
withdrawn. She stated that she would return at an agreeddisgeak to me individually.

She also had not given any response to the first question, so | have related aspects of the
episode in the following chapter because in that way | have not betrayed her confidence or
behaved unethically. Informed consenbdiad to cover video recordings of the focus group
interviews and audio recordings of the individual interviews. 1 did not mention this in the
initial e-mail, only at the beginning of the interviews, giving a clear explanation that the
recordings were nessary for transcriptional purposes only. | made this choice on the basis
of how much information participants needed to know at different stages of setting up the

research (Robson & McCartan, 2016; Bryman, 2012). As interviews involve emotions and
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relaionships and are3 F R Q VW L W X WH. GUHddrstailikgHvhat is going to happen and

the rights of consent and withdrawal are necessary inclusions in the process (Elliott, 2005,

p.140). After the interviews |-mailed the transcripts, to participanfor verification and

permission to proceed. | stated that these were confidential and could not be used or shared

with anyone outside of the interviews by them. | explained that | would have to share them

with my research supervisors but they wouldcbenpletely anonymised. My responses to

the process of setting up the research, how | adapted the focus group process, my growing

DZDUHQHVV RI SDUWLFLSDQWVY QHHGY DQG DQ HIIRUW WR FUHDWH WK
ownership and participath in the research, is shown in an extract from my research diary

(Appendix A).

3.8.2 Anonymity, confidentiality and data protection

Anonymity in this study involved the use of pseudonyms. Most of my participants chose

their own but others left me tthoose for which | chose names suitable for their ethnicity and

FXOWXUH , DOVR DYRLGHG ZKDW (OOLRWW FDOOV WKH 3VSHFLILF
(p-142) in which individuals can still be identified due to highly individual charactergstids

the specific location of the research. | only described each university as the region of the

country, rather than the town or area, in which it was located, apart from London because of

its size. Wengraf (2001) suggests that the tightest form ofyamtnis where even

participants are not able to recognise themselves in the research. However Piper & Simons

(2011) assert that while anonymity of individuals is necessary, hurt and betrayal may still be

felt by readers of the study, who are similar eéypof individuals or organisations.

Anonymity is a prerequisite for confidentiality which involves the building of relationships
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and trust so that participants feel able to speak freely, knowing the researcher will treat their

contribution sensitively ahfairly (Piper & Simons, 2011; Webster, Lewis & Brown, 2014).

Giving participants information before interviews enables them to determine how much and

when to divulge information (Webster, Lewis & Brown, 2014), althougkdepth

information means a higlevel of responsibility of confidentiality by the researcher is

necessary, in order to avoid deceit and damage both to the participant and to the research

FRPPXQLW\ %(5% %U\PDQ EHOLHYHV WKH 3LQWULQVLF ZURQ.
confidences S DIIHFWV UHVHDUFK LQWHJULW\ 7KH LVVXH RI UHVHDUF
professional conduct is more poignant in this study because | played the dual role of tutor and

researcher to some of the participants. BERA (2011) warns that researcberto rize

particularly mindful of this because of the tensions that can arise in thestuttamt

relationship, such asthe participant students believing it will enhance their marks or

performance on the course. | explained at the beginning and end &dciis groups and

interviews that disclosure by participants, of any of the content, to anyone outside of the

group, was prohibited (Barbour & Schostak, 2011). This was done to eliminate rumours of

favouritism. | outlined that | too would be followingi$ procedure, making it clear that

while my supervisors for the research would read the content, they would not be told or be

able to identify any participant. | was also mindful of ensuring against my own possible

unintended disclosure through discusswith colleagues and presentation of data at future

research symposia (Webster, Lewis & Brown, 2014). The storage, use and confidentiality of

personal data was outlined to participants before, during and after the interviews (Appendix

D) which is in lire with the Data Protection Act(1998) specified in theBERA Ethical

Guidelines(ltem 26, 2011) and the University of XXXX&ode of Condud2017).
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3.8.3 Safety and risk management

Issues of safety for participants involve how they are contactedvhndelse is involved,

such as the university ethics committee, gatekeepers or research supervisors who need to be
aware of and involved in the process (University of XXXXX, 2016). These considerations,
which revolve around the professional conduct of tiesearcher, are important for
participants to know that procedures are being conducted correctly. Codes of conduct require
researchers to be knowledgeable and active about the care of participants, and in race
research this involves being sensitive abadaliversity issues and promoting anti
discriminatory practices (UUK, 2012; University of XXXXX, 2016; ALLEA, 2017). The
steps, outlined throughout this chapter concerning participant respect in all aspects of the data
preparation and collection and in my owelfreflexivity, demonstrate a good level of anti
discriminatory practices. Codes of conduct also keep relationships in defined spaces,
reducing emotional infiltration for both researcher and participant (Yow, 2006; BERA, 2011).
This provides safe, aepting environments, a strong sense of interest in and
acknowledgement of the importance of the topic, promotes confidence and raises the quality
and impact of the study (Webster, Lewis & Brown, 2014). These responsibilities have
impact upon practical esiderations such as the length of contact with participants, from
initial invitations to posinterview checks; and the type of contact, in order to make
participants feel unpressurised, safe and suppdBegnan 2012). Bryman (2012) notes

that harm ca be defined as a loss of selteem, stress or the perception of invasion of
privacy during or as a result of interviews. The invasion of privacy can include too little
preparation of participants to know the actual or type of questions that will bd,akkhe
questions are on sensitive or personal topics; as well as the manner in which they are asked if

the researchgparticipant relationship is insufficiently developed (Kvale, 2006).
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Focus groups and individual interviews raise potential issuesafdéty requiring the
researcher to manage the process carefully, including awareness of the effect of the location
and timing of interviews (Stewart & Shamdasani, 2014; Appendix A). | held all of my focus
groups in a room on campus either booked by theseotutor, if | was on a campus other
than my own, or by myself on campuses belonging to my university. This provided an
objective setting. One focus group asked if they could hold it in the home of one of the
participants. | agreed to this, ensuring kaad a clear starting and ending point and that | was
always in the company of all of them for all of the time. As stated earlier all participants
were also sent prmterview information and the Consent Form to prepare and give them the
option of not taing part (Appendix D). For the participants in my study, at thepoidt in

their courses, they also needed to know that the surrounding confidentiality processes would
keep them safe from being identified and that their tutors were given no accetss\tiew
transcripts or information, or that | as the tutor to some of them, would only be using the
information strictly for the purposes of the study (BERA, 2011; Webster, Lewis & Brown,

2014).

3.9 Conclusion

This chapter has examined and defendedtical Race Theory within the context of my
understanding of research as a critical endeav®omgekh& Lewin, 2011) The critical base

of CRT embedded in its tenets, deliberately promotes a focus on the hidden negative effects
of race on students, andes their stories as countering effects to the majoritarian narrative in
education (Solérzano & Yosso, 2016). To support this stance | used focus groups and
individual interviews, in a senstructured manner, to construct an environment of inquiry

into the topic and that also conveyed their importance as the key players (Yeo et al, 2014).
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The focus groups were designed to be supportive and informative, where participants could
share and learn from one another and where the timing and clear boundarigs,nss
minimised issues of muting and bullying (Barbour, 2007; Barbour and Schostak, 2011). The
individual interviews enabled me to operate at a greater personal level. On reflection | made
contact with and harnessed more stories through the use udf §poups and enjoyed the
IDFLOLWDWLRQ DQG OLYHOLHU GLVFEFXVVLRQ RI IRFXV JURXSV
stories which | constructed from both focus group and individual interviews were of the same
quality, to reduce researcher bias (Gill &@ggon, 2011). | am inevitably intertwined with

the topic and participants because of my racial and ethnic heritage mirroring those of the
participants but the methods and ethics identified and discussed in this chapter, including
consideration of insideoutsider tensions provide the basis for the production of racialised
knowledge and understanding of the BME student teachers in my study (Phoenix, 2013). The
analysis of the findings which emerged from the focus groups and individual interviews will

be pesented in the next chapter.
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CHAPTER FOUR
678'(17 7($&+ (569 6725,(6 $1' $1$/<6,6

Critical Race Theory (CRT) is an important theory that challenges the idea of race as a

construct but understands its debilitating effect, placing some people at the bottom and others

at the top of a racial hierarchy. CRT exposes how these inequaétijesively impact on

BME peoples in a sustained manner and seeks change (Delgado & Stefancic, 2001). The use

of CRT as a methodological tool was discussed and justified in the previous caspter

appropriate for my study of BME student teachers in thdifingTE systemalongside the

defence of usingfocus groups and individual interviews as methods of collecting
SDUWLFLSDQWVY VWRULHV 7KLV FKDSWHU ZLOO QRZ XVH &57 ZLWK
storytelling as defined and discussed in ChapteedtiDelgado, 1989), to enable sensitive

listening to the stories of the BME student teacher participants. To present the findings the

chapter will explain and contextualise the data; describe the participants; discuss steps taken

in the datecollecton pRFHVV SUHVHQW WKHQ PDNH REVHUYDWLRQV RQ WKH SD

relation to the key tenets of CRT.

4.1 Context of the study

| interviewed 32 BME student teachers from four Higher Education Institutions (HEI) in
England, through five focus groups and 11 individual interviews (Table 4.1). All were
studying on fulitime, campusased, Initial Teacher Education (ITE) courses tete part

of an educational faculty or school of education within an English HEI. Table 4.1 shows they

came from a variety of BME backgrounds including three of them who were of white
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minority heritage: two from a Turkish heritage and one of Spdfishd heritage. Two
participants were not born in the UK: the one of Spafkiginch heritage, who had lived in
France, until the age of 18 years; and one from a Caribbean island who came to the UK as an
older teenager. There was one male student and 18ensdaents, who began their course

after the age of 21 years. There were 15 undergraduate and 17 postgraduate students.
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Table 4.1

Educational and ethnic background of the BME student teachers in this study

Location-of Total BME Ethnicity (as Number and | Under Post
student student described by description of | graduate | graduate
HEI population | population participant) participants
of HEI of HEl %
Campus A: 10000 40% X Asian Pakistani | Focus Group PG
The South x Caribbean 5 participants.
X Nigerian All female.
x Congolese Age range: 23
X Asian 30 years
Campus B: 14,085 Not x Black Caribbean | Focus Group UG
The South available on| x TurkishCypriot | 6 participants.
website. X SomaliAfrican All female.
Application | y somaliArab Age range: 19
made for | v Turkish 43 years
information | gjack British
and followed
up, but no
response
received.
Campus C; 11000 8% X  British-Pakistani | Focus Group UG
The  North x British  (Indian| 3 participants.
[Group 1] heritage) All female.
x British  (Indian| Age range: 20
heritage) 22 years
Campus Ci x NigerianBritish | Focus Group PG
The North x FrenchSpanish | 4 participants.
[Group 2] x Indian 3 female, 1 malg
X Indian Age range: 21
30 years
Campus C;: x Indian Focus Group PG
The North X Indian 3 participants.
[Group 3] x Pakistani All female.
Age range: 23
24 years
Campus D: 150 85% X Afro-Caribbean | Individual uG
The South x Bangladeshi interviews
British 6 participants.
x Bangladeshi All female.
x  Turkish Age range: 19
x Black African 31 years
X _Bangladeshi
Campus E; 28,664 32% x Indian Individual PG
The Midlands X  British- interviews
Caribbean o
x Black-African 5 participants.
X Bangladeshi All female.
x  Turkish Age range: 20
41 years
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All participants weret the midpoint of their ITE courses: either the second year of athree
year course, or third year of a feygar course, or at the mpbint of their postgraduate
course. | considered this a good point to capture their perceptions and attitudes as they
journeyed through ITE because they were not in the throes of the initiation of a new course,
with naive expectations, nor looking back and reflecting on a course with regret or a lack of
memory (Basit et al, 2007; Roberts, 2012). A ipidnt meant thewere speaking about

live experiences and thoughtsHowever | am aware that at this point, they may also have
been constrained in their responses to avoid repercussions on their standing on the course or
their grades. They may also have guarded theporeses to protect themselves from
possible negative reactions from their tutors and faculties (Jones, Maguire & Watson, 1997).

This is further discussed in section 4.2.1 below.

These issues were discussed as ethical considerations in the previous chapter. -paiist mid
therefore provides a stability and instability to the data which embraces the idea of tension
and insecurity when analysing data on race and ethnicity (Gunara®@®3). Gunaratnam

(2003) suggests that this shows race research is dynamic and organic, responding to issues as
they arise. Hall (1996) says that this dynamism is necessary because racism is constantly
changing, so race researchers should also betamty adapting in response. The notion of
counter storytelling for BME student teachers involves the tensions of recounting difficult
experiences and the knowledge that this will create challenges to ITE (LBilsoys,

2016). These are necessarysiens and part of the challenge of staying true to the

importance and message of the study.
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/ILVWHQLQJ WR SDUWLFLSDQWVY VWRULHV

7R DQDO\VH SDUWLFLSDOMOUD ¢RIRULHYV ,SKLO@-%®BRWHK\ RI
because it refutes the majoritarian view of BME experiences as abnormalised, exposes hurt
and degradations and promotes shared understandings between minority and majority
VSKHUHV '"HOJDGR Y Vdiscussed®ftbi Weg &l FOWhvitesi us to understand how
the nature of countestory is not necessarily combative but opens up dialogue with the
powerful majoritarian culture because it draws in the listener and looks for responses which
can work towards disamtling closed views and stereotype€RT understands stories as
nuanced and deep forms of data where the inequities of race and intersectionality are brought
to the forefront as important signifiers of experience. They challenge objémtiveed
reseach and recognise the raced human lens as unique (Delgado & Stefancic, 2001). The
notion of counter storytelling, by its very name, is about providing an alternative narrative
and to hold to account existing ways of being and knowing. Counter storytelfrg key

CRT principle, pursues the purpose of dismantling racism and creating more equitable and
dialectical processes and structures (Delgado, 1989). In addition, by being focused on the
participant, counter storytelling is also where neglected andrég voices are brought
alongside majoritarian perspectives tebedance the focusSplérzano& Yosso, 2016).
Counterstories can be read on several different levels. They can be a powerful individual
testimony of resilience, ingenuity, and pain but eéso bear witness to institutionalized and
unequal social and racial relations that the dominant culture tends to minimize or deny (Bell,
1995. As a researcher, using CRT as the tool of analysis, | will listen to the stories of the
student teachers,raing to perceive issues of countering the majoritarian narrative in ITE in
England. The research environment in which their stories were told, as outlined in Chapter

Three, was sympathetic and empathetic, so that they could tell it as openly and casdidly
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possible. 7KURXJK OLVWHQLQJ WR WKH SDUWLFLSDQWe&{ VWRULHYV DV VXJJ

effect of ITE upon BME student teachers in this study can be understood more deeply.

4.2.1 Myself as researcher in the process

My racial position alongjde the participants was both convergent and divergent in racial
background and experiences. Knowledge of racism in our everyday lives and exercising a
daily raceconscious analysis on everything we do and how we are perceived, were among
the factors thial shared with participants. We knew about being judged on the colour of skin
and texture of hair, on our gestures and mannerisms, the way we spoke and our clothing
choices. We also knew that we dealt with these and more with silences, dismay and
sometimes by trying to fit in or deliberately rebelling against them. In the individual
interviews and focus groups | shared my own journey as a BME student teacher and the
difficulties | experienced, alongside my hopes. | spoke of being a mature studdrayingt

the privileged or sort of family background to have gone to university as a young woman, and
when | did begin a course, of trying to juggle family and studies. Also by stating my
differences to them such as being a lecturer in a steady and regpbcietied to show that

| was sensitive to and aware of insidertsider tensions. | felt this to be an honest approach

in order to create an environment in which they were comfortable to share their issues. | also
had to consider how it would affettte data if their stories were told in response to my being

an insider, like them, and/or being an outsider. As an insider they could tell of issues and
incidents which affected their raced status as student teachers; as an outsider they might focus
on geeric teacher education issues, perhaps to impress me. They could also veer between

the two as they sought to find suitable ways of expressing their feelings and attitudes towards
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the ITE process.

stories later in this chapter, in relation to such insaidsider tensions.

Fig. 4.1

/IRRNLQJ DW %0( VWXGHQW WHDFKHUVYT VWRULHV

| refer to and question their responses as | presextnamént on their

Constructing the stories

SDUWLFLSDQWVYT VWRULHY DUH FROQVYWUXFWHG IURP

interviews and focus groupanscripts, so that each
SDUWLFLSDQWYTV UHVSRQVH LV IRUPH
uninterrupted piece. This allows focus to be on the |

5 LOQOWR D ZKROH

SDUWLFLSDQWTYV YRLFH WR UHIOHFW WKH UROH RI FRXQWH

story (Delgado & Stefancic, 2001; I
Solérzano & Yosso, 2016) (See sectibA.2)

o

Early observations and annotations of the stories
| observe and annotatah story, looking for |
,QGLYLGXDOVY SRLQWV DQG UHIVSRQVH
and differences that recur across them. I
Insideroutsider tensions are seen as part of this
proces where | as the researcher considers how
this affects what | hear and how | represent the
stories (JohnseBailey, 1999; Serrar®Green, 2002)
(See section 4.2 below)

!

V FRPPRQDOLWLHV

5HSUHVHQWLQJ SDUWLFLSDQWVY VWRULHYV

Stories are grouped accordingcmmmonalities I
that include how they see race and ethnicity as |
part of their teacher education, fears and worries V
that impact on their performance during
their course. (See section 4.4 below)
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$ QRWH RQ SUHVHQWLQJ SDUWLFLSDQWVY VWRULHV

| re-constructed the focus group and interviews into individual stories of the participants.
This involved reading and #reading interview and focus group transcripts, from which |
FRQVWUXFWHG LQGLYLGXDOTV VWRULHYV pnQ GhsBr@amwRSWDWHG WKHP ZLWK |
A clear example of this is in Appendix F. The first stages of analysis involved close reading
through of the focus group and individual interview transcripts to understand and grasp a
VHQVH RI WKH SDUWLFLS D QWiWaluesX MWiviRuRIMespO3 s vele/tmMep QG L Q JV
formed into or constructed as whole stories in order to focus on the participant and their
intentions, thus privileging their humanity (Delgado & Stefancic, 2001; Duncan, 2005). To
show the process of construdithe stories from transcripts Appendix F contains an example
of two extracts from transcripts, from a focus group. These extracts show myself as the
interviewer with all three of the participants and focuses on episodes which are then included
in theirindividual stories, shown later in the Appendix. They show the transcript made into a
story process that includes the elimination of grammatical issues, extended pauses and
unfocused points. In Extract 1, Z (Shaina) talks about adapting to a churchgeltement
as a Muslim. U (Jacquiline) makes one comment at the end: The transcript reads:

Z: | had to adapt to a church school, like to their prayers, like three times,

they do morning, lunch and all that; so you getdugethat. Then the children

WKDW GLGQIW ZDQW WR G Rt:VDidiyos haze\tbl $aythetHW XVHG WR«
prayers?

Z: Yeh, like | wanted to say the prayers, yeh. The [Muslim] children in Year Five,

where | volunteer herdbW 6W *« WKH\ ZHUH VK\ OLNH«, VDLG pFRPH RQ V
OLNH«DW WKH HQG RI WKH GD\ LWV D SUD\HWW QR PDWWHU KRZ \R
, WV WKH VBRARYMIGAIH VSHDNLQJ WR WKH VDPH *RG«
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KHQ LW EHFRPHYVY SDUW RI 6KDLQDYV VWRU\ LW UHDGV

«ZKHQ , ZDV LQ D FKXUFK VFKRRO , KDG WR DGDSW D ORW OLNH WR
three times a day. They do morning, lunch and all that; so you get used to

that. | wanted to say the prayers, and | encouraged the [Muslim] children in

<HDU )LYH WRRYV,D/BUB®\HU QR PDWWHU KRZ \RX KROG \RXU KDQGV
<RXTUH VSHDNLQJ WR WKH VDPH *RG

In the second example in Appendix F, Extract 2, U (Jacquiline) talks about being of two
cultures. Z (Shaina) adds some comments. The transcript reads:

U: Ido. IfeHO WKDW D ELJ SDUW RI PH WKDWY{V 3DNLVWDQL DQG WKHQ
ELJ SDUW RI WKDWTV (QJOLVK DQG WKHQ WR D FHUWDLQ H[WHQW«C
(QJOLVK LQ LWVHOI :KHQ \RX JR WR 3DNLVWDQ \RXJUH DQ (QJOLV]
GRQIW IHHO 3D® LAKMIMOIR XEDUWM WEHQJODQG \RX GRQIW IHHO FRPSOH
(QJOLVK \RX IHHO 3DNLVWDQL ,Q ERWK SODFHV WKH\JUH DOZD\V L
7KH\JUH DOZD\V WHOOLQJ \RX p\RXJUH OLNH WKLVY WKHQ LQ 3DNL\
(QJOLVK RU ZKDWHYHU <RXJUH LQ ERWK

Z: TKHUHTVY QRWKLQJ ZURQJ ZLWK LW >EHLQJ RI WZR FXOWXUHV@

U 7KHUH LVQTW DQ\WKLQW W RVKH ZHMWKWLRI ERWK ZRUOGY DFWXDOO\
/lIntt. <RXTUH TXLWH RR PhRYea.DE @ekt of both.

'KHQ LW EHFRPHV S DtoWitRAdsDFTXLOLQHV

<RXJUH QRW MXVW SDUW RI RQH FXOWXUH DUH \RX«\RXJUH QHYHU |
WKH RQH«\RXJUH DOZD\V WZR SHRSOH , IHHO WKHUH LV D ELJ SD!I
3DNLVWDQL DQG WKHQ D UHDOO\ UHDOO\ ELJ SDUW WKDWfV (QJOL
FHUWDLQ H[WHQW«QRW MXVW %ULWLVK , PHDQ (QJOLVK LQ LWVHOI
3DNLVWDQ \RXTJUH DQ (QJOLVK SHUVRQ \RX GRQYW IHHO 3DNLVWDC
\RXJUH LQ (QJODQG \RX GRQIW IHHO FRPSOHWHO\ (QJOLVK \RX IHH
ERWK SODFHV WKRLQUGLQOXZRXVRI LW 7KH\JUH DOZD\V WHOOLQJ \RX
H\RXJUH OLNH WKLVY WKHQ LQ 3DNLVWDQ WKH\ VD\ pP\RXJUH (QJOL
<RXJUH LQ ERWK 7KH\ KDYH WR WDNH PH DV , DP RU WKDWJV LW

Both of these transcript made into story examples (see fullexotx@xamples in Appendix F)
shows that little is altered from the transcript so that the outlook, understandings and values
RI SDUWLFLSDQWVY UHPDLQ UHDVRQDEO\ LQWDFW 7KLV VKRZV LQWH.

CRT approach where listening todaletting issues emerge reflect counter story principles.
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The 32 stories are of different lengths depending on how much was said and each one is
reproduced later in this chapter. husited the interview transcripts a number of times as |
constructedtte stories to ensure accurate incorporation of their points and as much fidelity to
their voice and intentions as possible (Duncan, 2005; Phoenix, 2013). The flow of each story
is mainly in the order of the questions they were asked in the focus groupdividual
interviews (Appendix B). This order, which began with discussing their motivations for
choosing teaching, moved through to experiences at university and on school placement and
ended with their conceptual ideas about their BME heritage airdlitsnce on their student
teacher journey, allowed them to develop and build their thoughts, from factual
remembrances towards abstract ideas. Each story has been edited to eliminate repetitions,
irrelevant points and ovdong descriptions and paused bacasionally short pauses and use

of colloquial terms and some descriptions have been left in, to capture realism in the
SDUWLFLSDQWVY YRLFHVY DQG LQWHQWLRQV OLQRU JUDPPDU DPHQGPH
create sentences and aid clarification.ut 6f the 32 stories, two participants in focus group
interviews, Farzana and Nadia, did not say as much as their peers but | edited out as little as
possible from what they said and constructed their story from almost everything they said.
This was donéo give them fair representation and can be seen in their stories presented later

in the chapter.

4.3 Their Stories

The stories of the BME student teachers demonstrate different ways ITE in England impacts
upon BME student teachers. | will use tkey tenets of Critical Race Theory, as outlined and

discussed in Chapter Three to listen to and analyse their stories (Delgado & Stefancic, 2001).
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First is the tenet that racism is endemic and pervades ITE in England, particularly through
microagressios at university and on school placement. Second is the tenet that ITE operates
liberal, colourblind and neutral approaches that can have negative outcomes for BME
student teachers. The third tenet of CRT is that race is a social construct which ¢arTE,

be used to control how BME student teachers progress through different stages of their
course. This includes having to learn within a wickatric ITE curricula that does not easily

see or accept BME perspectives. -Ebeial and economic underlyirsgructures, that favour

white students, often remain unchanged placing BME student teachers at risk of being side
lined or failing their course. A fourth tenet is CRT understands that intersectionality means
BME student teachers are not stereotypes Viitlited ways of thinking and acting, but
embody multiple identities and are active and dynamic in their response to their course. The
fifth tenet is that BME student teachers have the authority to speak about their experiences of
racism in their own wayotexpress their views and feelings. This is the opportunity provided

for the student teachers in this study to express themselves through their stories. Each of the
ILUVW IRXU WHQHWY ZLOO EH XVHG WR DQDO\VH aWNKH IROORZLQJ VWX
different tenet for each group of students. The student teachers were grouped from my
reading of their stories and noting initial themes from focus groups and individual interviews
and then noting similarities in response and focus on themes by imaiwidcross the whole
datacollection process (Appendix G)These similarities of points and issues are shown in

each group.

123



Diane Warner September 2018
Thesis submittetbr the degree of Doctor of PhilosoptoyLancaster UniversitgUniversity of Cumbria)
A Study of how som@lack and MinorityEthnic Student Teachers face tBdallenges of Initial Techer (GXFDWLRQ LQ (QJODQGT

4.3.1

The Critical Race Theory tenet used with this group of student teachers is that
ITE operates liberal, colotblind and neutral approaches that can have negative
outcomes for BME student teachers.

These student teachers included very little talk af then race and culture and
its role in shaping them.

This group of student teachers were: Lubei, Julide, Inas, Tiana, Sharon, Aysha, Chetna and
Saif.

Lubei

Lubei is a married 34 yeanld student on a thregear undergraduate teaching coursg8he

describes herself as Britidangladeshi. She believes women of her culture, in the UK, are

overlooked due to their lowstatus stereotype. She rejected traditional Muslim dress as a

younger woman and due to working with mainly white colleaguegi$iQ@ WR 3SEHFRPH SDUW RI

ZLGHU VRFLHW\’ 6KH VWDWHV WKDW VKH HQWHUHG WHDFKLQJ DV D Z
seeing herself as a modern kdeRGHO IRU %HQJDOL ZRPHQ 32Q WKLV FRXUVH ZH L

WKLV FKDQJH -

While she maintains that teathUV DUH 3LQGLVSHQVDEOH™ WR FKLOGUHQ KHU QDU
display much sefawareness of herself as a BME student teacher preferring instead to focus

her on general class teacher performance while on school placement. She does however

comment and expressadness about the only black teacher that she noticed in one school,

who was not on the senior management after being at the school for many years, unlike

younger white teachers.
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/IXEHLTV 6WRU\

,IYH EHHQ LQ D QXPEHU RI MR E Vof EhdrhRagrd si\éiingF Rj
ZDVQTW XVLQJ P\ PLQG , ZDQWHG VRPHWKLQJ DQG VRPHZKHUH ZKLFK
$V D WHDFKHU \RX KDYH UHVSHFW ZKLFK , MXVW ZDVQIW JHWWLQJ

class; everyone is going to look to you fadt U HFW LR Q , DP VXUSULVHG WKRXJK WKDW WK|
PRUH WHDFKHUV IURP %0( EDFNJURXQGVY %XW , KDGQTW UHDOO\ WKRX
a heavily diverse area, so you just see Asian people all the time.

UVH EXW QRQH

When | was growing up | was once walking wétfriend who was mixed race, when a yan

SXOOHG XS DQG D PDQ VKRXWHG LQGLFDWLQJ P\ JULHQG pnJR DQG JU
FKRRVH QRW WR ZHDU WUDGLWLRQDO $VLDQ IRUPV|RI GUHVV EHFDXVH
my sisters do and my mum heed to make me, but have just given up. | guess | want fo be

part of wider society more as well as having worked in jobs where there have been many

white people. | think | see dress as part of integrating in society

The stereotype of a Bengali womiarthat she is timid and meek because people think|they

GRQTW VD\ PXFK RU FDQYW VSHDN (QJOLVK RU VRPHWKLQJ 8QOHVV
VLWXDWLRQ LVQIYW JRLQJ WR FKDQJH EXW ZHYfUH| WKH WKLUG JHQHU
happening. With us Bengaliomen on this course, we are part of this change.

On the placement all of the teachers were all white, except one, who was from Trinidad. She

ZDV YHU\ H[SHULHQFHG DQG KDG EHHQ WKHUH IR \HDUV %XW Vi
management group. | wonaget if she had been overlooked. All of the senior management

team were white many of whom were younger than this teacher. It may have been that she

GLGQTW ZDQW WR PRYH XS , GRQTW NQRZ W ZRXOG EH D VKDPH LI V
all right on placement. | did what | should be doing, which | hope was okay; my repoit was

DEVROXWHO\ ILQH EHFDXVH WKHUH ZHUH QR SUREQHPVY , GLGQTW KDY/
the staff or children. They respected me.

Julide

Julide is a single 20 yeald woman of Turkish heritage. Her narrative reveals that she

FRQVWDQWO\ QHIJRWLDWHYV KHU 7XUNLVK LGHQWLW\ ZLWK WKH PDMRUI
GRQTW NQRZ PXFK DERXW LW" DQG 3, GRQYW UHDOO\ VSHDN WKH ODQJ
with whom shdives, mix with a variety of people in the multicultural area in which they live,

and do not want to be stereotyped as typically Turkish. She also feels that Turkish people can
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EH *LQVXODU DQG DUURJDQW’

DQGY

2Q VFKRROIBODUEHP HQW VKH KDG D 7XI

not make any attempt to discuss their shared heritage with him to avoid showing favouritism

WRZDUGV KLP

UDFH’

DOWKRXJK LQ KHU VWRU\ VKH VWDWHV

SLW LV LPSRUWI

Her attitude to race and culture is atiieplayed when talking about her Jamaican boyfriend.

6KH GLG QRW WHOO

3ZURQJ" EHFDXVH KH LV EODFN DQG VKH LV ZKLWH

-XOLGHTV VWRU\

Becoming a teacher just fell into place for me.
always going to want to do more; not settle for less. On the course | thought there w

wary of sharing my background with other students because | feel they would judge
would never tell them that my boyfriend is Jamaican because of what they would thin
they would think it is wrong. | would feel very undortable.

, DFWXDOO\ GRQIW NQRZ PXFK DERXW P\ 7XUNLVK
,IYH QRW WKRXJKW DERXW LW WKDW PXFK 7KHUH
him | was Turkish. My own schooling was very mixed llfu | live with my mum and w
GRQTW PXFK PL[ ZLWK RWKHU 7XUNLVK SHRSOH DQ
WKRXJK , DP SURXG WR EH 7XUNLVK 7KH\ FDQ EH
much with other cultures. | have mixed wéthvariety of cultures because | want to kn
DERXW RWKHU SHRSOH«EXW LW LV LPSRUWDQW WR

IHOORZ VWXGHQWY EHFDXVH VKH EHOLHYHG WKH\

In terms of striving for success you are
buld be
a greater[cultural] mix of students so on my first day | was quite sftbck would be very

me. |
. | feel

KHULWDJH DQG GRQ'
ZDV D 7XUNLVK FKLO
e

G SRVVLEO\ ILQG LW
TXLWH LQVXODU D

ow

FHOHEUDWH \RXU FX

On placement the teachers were white with only two black teachers. The black teachers

never socialised in the staff room. | worelgrthow | would feel and fit into that setting.

It

was odd. My teacher was Jamaican and | feel that | got along with her very well becauise she

was from a minority group. There was a white boy who made a racial comment to a
girl who did not have neh English. He told her it was because her mum did not teac
anything and that she needed to go back to her country. The teacher dealt with it, by
shocked. He was only in Y1. It also shows what goes on at home.
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Inas

Inas is 19yearsold, single woman on an undergraduate teaching course. She describes

herself as BangladesBiritish and lives with her family. She said that her motivation to

teach was a result of growing up in a singéent family where the daughters were

encairaged to become independent. Inas attributes her ambitions to teach to her ideas about

WHDFKHUV KDYLQJ D SEHWWHU LPSDFW" RQ FKLOGUHQ WKDQ LI VKH ZD

said family members told her it is a superior role to being a teacbaigfant.

She wears a hijab and is aware of and discusses her cultural background. She has an open

PLQGHG GLVSRVLWLRQ PDLQWDLQLQJ WKDW LW LV 3JRRG WR PL[ ZLWEk
EHFDXVH LW KHOSV PH WR VHH WK wev&Vshe hasdlited Mowd \” $W XQLYHUVLW
VWXGHQWVY UDFLDO JURXSY KDYHVRDRPHZRIUINK R FPPVQAG® YRFDDGLYQARA
WRIJHWKHU EXW DWWULEXWHY WKLV WR WKHP EHLQJ *QDWXUDOO\ GUDZ
PDLQWDLQV WKDW VKH farht LchturesV ROn? BcGobl olecemMarR st Lwas

FKDOOHQJHG WR 3WKLQN D ELW GLIITHUHQWO\" HYHQ WKRXJK VKH ZDV
asked by a child why she wore a hijab and if she had hair. She now recognises her role in

educating children about otheXd®OWXUHV EHFDXVH VKH EHOLHYHV WKHUH LV D SUHYD

WKDW SHRSOH KDYH WKDW SXWV D VWLJPD RQ HWKQLF JURXSV’

,QDVIV VWRU\

, GLGQYW UHDOO\ ZDQW WR JR LQWR WHDFKLQJ EX ZKHQ , ZDV GHFLG
by the fact that you can hae XFK DQ LPSDFW RQ D FKLOGTV OLIH (GXFDWLRQ JLYH
independence. My mum and aunts were TAs but | wanted to qualify as a teacher because it

has bigger, better impact.

On campus, because of the afgawhich it is situated]l am from themajority ethnic group

I knew that many of the students would be from a Bengali background. 1 feel like groups
have just formed, whether intentionally or not. You see like thé\simms together and then

the Asians together. | think people are justunally drawn to people they can relate to. [fo
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a certain extent | believe | am having to adapt to those around me. When | applied to the
FRXUVH , GLGQIW WKLQN ZKDW LPSDFW , FDQ PDNH EHFDXVH , DP IURP
after my experience onggdement | think a bit differently.

On placement a child asked me in the playground why | wear a [head] scarf and if | had hair

underneath. Then other children came up and were asking the same type of questions. | was

VSHHFKOHVY |, UHDOWR GCHGCRRYWGCGNQRMXWRZ VDLG pRK LWV SDUW RI P\
OHIW LW DW WKDW 0D\ EH WKH\ KDGQYfW VHHQ PDQ)M WHDFKHUV DV RSS
never experienced that before even though | was at a secondary school where | was in the

minority as an Asian person. Children are more drawn to you if you are from their herjtage,

so when they ask questions they genuinely are wanting to learn from you as opppsed to

putting you down through derogatory questions.

No matter that society is diverse, thds still this perception that people have that puts a

stigma on ethnic groups. Because | was brought up by a single mother there is al strong

WKRXJKW WKDW ZH GRQTW QHHG D PDQ I ZH ZDQW VRPHWKLQJ ZH V
ourselves. | am very ad to mixing with other cultures. Where | live there are very|few

$VLDQ OXVOLP IDPLOLHYV , WKLQN LWV YHU\ JRRG R PL[ ZLWK SHRSOF
it helps me to see things differently.

Tiana

Tiana is a 29 yeawld single mother who describes herself as a bkfcican. She is on an
undergraduate teaching course. She recognises that before starting on her ITE course, she
was less aware of being in a minority because she lived in a multi@dudttea of black
Caribbean, African and white people. Since coming to the university, which has a significant
Asian-Muslim population of students, she acknowledges that her racishweteness has
developed because she is more aware of being in a tgiaod of working with people with

which before she had hardly mixed. This awareness also extended into school where she
taught Asian, mainly Bangladeshkiuslim, children. One particular incident, on a school
placement, impacted on her growing awareradsserself as a raced being. When a small

group of children, of AsiaiBangladeshi heritage, told her that they found her black skin and
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features offensive, she was challenged to recognise her African heritage, rather than

downplay it.

7LDQDTV VWRU\

0, 9P KRQHVW , QHYHU WKRXJKW D E R X WheJdurdehtadelRe
reflect because | come from a mixed community, black and English people mainly.

ILUVW WLPH , DP PRUH DZDUH RI RWKH UelHeka® ethrig
minority in regards to me being a black person.

On Placement | have only been in schools where the children were mainly f
Bangladeshi background. It has been challenging for me because | felt very differen
teachers were med, including white, black and Bangladeshi. | felt it more from
children. One of the childretall Bangladeshi apart from one white chi)DLG WR
\RX NQRZ ZKDW ZH FDOO \RX" :H FDOO \RX EODFN &
\RXU EODFN HDUV DQG , GRQTW OLNH \RXU EODFN ¢
JRW EODFN VNLQ EODFN OLSVY DQG D EODFN IDFH ¢

because she was five. | discussed with her about me trdatimfirly and asked her if i
was nice of her to say those things. | saw her reflect. | knew from that environment,

felt the parents, many of whom wore the hijab, were hostile to the way | looked and ¢
and from walking through that areawlas asked by market traders if | wanted to buy a h
so that | could cover up. The class teacher explained the very narrow environment in
the children live and that they had never seen anyone as black as me. As far as th
concerned everyajwith a dark skinjis Asian so they could not work me out.

I have found a way to embrace being different for the sake of being liked by the pare
WKH FKLOGUHQ , KDYH FKDQJHG WKH ZD\ , GUHVV
am. fIFDQ DGMXVW , ZLOO VR WKDW LW LV QRW D
FKLOGUHQ DUH EODFN ZKLWH +LVSDQLF EXW ,TY
tends to be schools with Asian Muslim children.

| have read research that fod schools ask for supply teachers with English names.
VKRFNHG PH EHFDXVH , GRQYW ZDQW WR EH GLVF
ZRXOGQMTW NQRZ KRZ JRRG , DP DP DZDUH WKRX
have a big effect on pelgpwhich | have noticed more from placement. It is making
DQ[LRXYV DERXW ZKHUH , ILW LQ DQG SRVVLEO\ WKD

UH MRLQLQJ WKLV X
For the
WLHV

,Q D zD\ ,TYH

om a
t. The
the
PH u'R

| UO , GRQTW OLNH
DLSV § 7KHQ WKH R\
, SDXVHG DQG WKR
it
where |
lressed
ijab
which
ey were

nts and
HYHQ WKRXJK , GR
EDUULHU ,I9YH DOV

H QHYHU KDG SUREC

This
ULPLQDWHG DJDLQV)
JK WKDW P\ VNLQ F
me

W , ZRQfW EH IXOO\
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Sharon

Sharon is a 26 yeand single woman on a pegtaduate course who stated she is of Brtish

Congolese héage. She appeared to be the most guarded of the participants in her focus

group particularly at the beginning because she wanted to know about the confidentiality of

the research, to check that it would not affect her progress on the course. leatetastd

DQG RITHUHG VRPH FRPPHQWY DERXW KHU UDFH DQG HWKQLFLW\ VXFK
EHFDXVH ZH DUH EODFN" VXJJHVWLQJ DQ DZDUHQHVV WKDW D SRVLWLY

may have helped to get her onto a whiteninated course.

Sharon acknowledged family expectations which led her to teaching and on the course she

feels is following the right path and has gained a clearer vision of herself as a teacher. She

VWDWHG 3«ILUVW DQG IRUHPRVW |, ZDQ Wppw/iBd with the JRRG WHDFKHU«"™ Z|
LGHD WKDW WHDFKLQJ LV D 3VHUYLFH™ WR WKH FKLOGUHQ +HU QDUUL
of the course and the university rather than on herself. At points she was unable to articulate

views about BME issues in education suclesresponse to learning that there is a very low

SURSRUWLRQ RI %0( WHDFKHUV LQ WKH SURIHVVLRQ 3, GRQTW NQRZ L
KDYH«” DQG ZKHQ VWDWLQJ KHU YLHZVY RQ WHDFKLQJ FKLOGUHQ DERXW

and values she hesitQ JO\ EHJIDQ 3, GRQTW NQRZ LI WKLV LV FRUUHFW EXW«’

6KDURQTV VWRU\

7KHVH DUH DUFKLYHG DUHQTW W Kidferikd<telthe oHseéntvibkip).W \RX VDLG WR VLJ
In the meantime are you responsible for keeping them confidential? | kind of worry about
WKDW« WKHUH DUH FHUWDLQ WKLQJVY WKDW \RX GRQYW ZDQW WR EH RQ

7TKHUHYV PRUH W[KbDdaciing kb ttaid D W&Raxeachaart from the fact that
DFWXDOO\ OLNH WKH MRE ,1YH JRW H[SHULHQFH RI ZKDW LWTV OLNH
VFKRROV IRU DERXW WZR \HDUV WYV VRPHWKLQJ WKDW , DOZD\V WKR.
for it but then, you know with experience, not only directly in sehocEXW DOVR|LQGLUHFWO\«LW

MXVW PDNHV \RX WKLQN PRUH DV ZHOO DQG WKDWfV KRZ , HQGHG JRLC
ZDV D WHDFKHU QRW LQ WKLV FRXQWU\ EXW VKH ZDV D WHDFKHU EDFI
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the Congo and my mum taught older teenagers.ouldvsay my family did influence fne

EHFDXVH ,fYH DOZD\V OLNH ZDQWHG WR SOHDVH W
WUDLQ WR GR VRPHWKLQJ VSHFLILF OLNH D SURI
KRQRXUDEOH FDUHHU « W Kann®tR et t¥acher. LGHD RI1 P

, ZDQW WR EH D JRRG WHDFKHU VR DW WKLV VWDJH
, FDQ , GRQTW UHDOO\ NQRZ KRZ ,Y00 JHW RQ
about headship or deputy headship or anything like that at thigldta, |/P ORRNLQ
EHLQJ D WHDFKHU KDYLQJ D FODVV DQG GRLQJ
FKLOGUHQ HVSHFLDOO\ LQ /RQGRQ ZKHUH WKHUHY

VR EH KRQHVW

WKH EHVW WKDW

KHP
HVVLRQ

<RX ZDQW VRP
0\ XQFOHT

LWIV MXVW«IHWWL
GR

J IRUZDUG WR
,

V VXFK GLYHUVLW\ I

was in a school where the head teacher was blackt@deputy head teacher was black as

well, so | saw there was black teachers, there were Indian teachers, so from my experience, |

KDYHQTW« EHHQ LQ D VFKRRO ZKHUH WKHUHYY EHHQ D ODFN RI WHDFKF
, GRQTW NQRZ LQDOWHBWRYV RHKRGRQYITW WKLQN LW GRHV

>7KLV XQLYHUVLW\ KDV@ D JRRG UHSXWDWLRQ , NLQG RI NQHZ WKHU}
SHRSOH , GRQIW NQRZ LI WKHUHTV OLNH D QHJDWLYH YLHZ IRU PH WEF

DV«>D ZKLWH S UsRIbbkiny frar@n@experience [as a pupil] in Primary scho
| only had white teachers, and then when | went to secondary school there were son
teachers but it was mostly white teachers, with a few Indian teachers; and thenwherd
she corpleted her first degreef KHUH ZDV OLNH RQH EODFN OHF

(Discussing the support group for BME students on her PGCE coyrs RQ W NQ
, XVHG WR JR EXW , GLGQITW JHW DQ\WKLQJ IURPals4
, ZDQWHG WR \RX NQRZ LW ZDV VRPHWKLQJ WKDW
D ORRN EXW , GRQYW QHFHVVDULO\ IHHO OLNH , QH
the point, you know.

In my last placement, the school wasimhawhite with a few Asian and black children,
they responded in the same way to me. | had a little boy; but he was autistic, so com
him it was quite a normal question for him to ask. He asked why my skin was brown
used to pick up odetail like that, so for him he just wanted to know. He was Asian.
VSRNH WR KLP DERXW GLIIHUHQW SHRSOH p,TP IU
at your skin, you know, your parents are from India. | compared it with other ehildrthe
class that they were from different places, different backgrounds. And he got it. H
DVNHG PH DJDLQ LW ZDV MXVW RQH RI WKRVH WK
SUHIHU WR ZRUN LQ D PXOWLFXOMW EXgDi€hc¥.FKRRO
GRQYW NQRZ LI WKLV FRUUHFW EXW LI \RXYJUH G
LVQITW LW" I \RXJfUH WHDFKLQJ FKLOGUHQ ZKR DU}
\RX NLQG RI KDYH WR UH Ophverel akd RelatekaHRy back§rBuQdinigtg
EHFDXVH «LWYV QRW LQ FRQWH[W IRU WKHLU OHDJU
WKDW EDFNJURXQG ZRXOGQMW IHHO OLNH WKDW,
my job.
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Aysha
Aysha is a single woman of 23 yeanisl, with no children. She is on a pagaduate
teaching course. She states that she is from an Hwlistim background. She wears a coat

dress in an abaya style, but no hijab, and is opinionated about how heatigenerars a

mixture of Eastern and Western clothes to reflect their Brfisian identity. She states,

S«LWJV LPSRUWDQW WR NQRZ >ZKR@ \RX DUH«DV ORQJ DV \RX GRQTW Ft

Awareness of her Muslim identity was challenged in two episodes iohwstie is made

aware of her ethnicity and culture. The first was a school placement where s

he was

partnered, in same class, with another member of the focus group, who dressed in the same

way as her but with a hijab. The children asked many questiaghe other student but n

RI $\VKD 7KLV VXUSULVHG KHU 37KDWYfV WKH WK

ot

LQJ LW ZDV WKH VD

HSLVRGH zZzDV KHU GLVPD\ DERXW KHU ZKLWH SHHUV DW XQLYHUVLW\

QDWXUDOO\ WHQG WR VLW ZLWK oweddemenk Jaf HaV Vi

microaggression.

®J D VLOHQW DFN!

$\WWKDTV 6 WRU\

yWIV TXLWH UHIJDUGHG LQ RXU FRPPXQLW\ >WR EHH
DUH WHDFKHUV DQG WKHQ P\ PXP ZKRTV D WHDFKL
from college beaase they had this sep where you could join this introduction to teach
course. We were introduced to teaching through a couple of small placements, w
could go into schools and sort of help out and do bits of teaching. It helped you to katg
it was like in a classroom.

,WIV LPSRUWDQW WR NQRZ ZKHUH \RX DUH >FXOWX
WKLQJV 7TKDWTV KRZ \RX LPSURYH \RXUVHOI $V
\RX QHHG WR GR«KRZ \RPX JRRDERMM\R YW GRGTW FKD
LQ WKLY FRXQWU\ DQG WKDWYV KRZ ZH VHH LW . V
that you do wear certain kind of clothes (mix of Eastern and Western), so | think you
stand out more if | V\RUH MXVW WUDGLWLRQDO FORWKHYV
traditional, clothes for [special] occasions.

RPH D WHDFKHU@ :
QJ DVVLVWDQW DQC
ing

here we

w wh

UDOO\@ ZKDW ZD\V
ORQJ DV \RX KDYH \R
QJH \RXUVHOI "HY U
VIV PRUH QRUPDO DI
would

<RXYG SUREDEO\ MX
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(Discussing the PGCE session§)Y HU\RQHfV JRW WKHLU RzZQ JUR
KDSSHQHG PRUH DW WKH EHW @@WXIUDIOHQ B/HIRISSO WA
QRZ« ,TYH QHYHU EHHQ LQ WKDW VLWXDWLRQ >RI

people].

They(children) GLGQMTW VHH PH DV $VLDQ RU GLIIHUHQmW
headf , GRQITW\ N\DRR\ ZKHHUH OLNH WKDW WRZDUGV P
TXHVWLRQV DERXW ZKDW VKH ZDV ZHDULQJ DQG W
ORRNLQJ DW PH DQG WKH\ GLGQTW DVN PH DQ\WKL(
it wasthe same children.

>7THDFKLQJIV@ DERXW PDNLQJ WKH FODVVURRP OR
as though we should know these things (ethnic and cultural issues in teaching) and 1

H«EXW ZLWK

XS WKDW WKH\ VLW 2

RBVGEQYIZLWK XV« ZKI

EHLQJ WKH RQO\ $VL

EHFDXVH GLGQTW
=BBBB

KLQJY DERXW ZKR VI

RJ DERXW >P\ FORWK

RN QLFH«<RX MXVW \V

aturally

WUHDW HYHU\RQH HTXD O®be offici@lRt@QuphVitWK DN \Z Z KVIKR XOHDFKLQJ TV

DERXW«WU\LQJ WR LQFOXGH DOO WKH FKLOGUHQ U
the main thing, including all of the children and not make them feel disadvantaged
ZD\ 7KDWhvedl@ FOXVLR

'LWK WKDW RQH $VLDQ FKLOG ZKR ZDV LQ RXU FOI
RQH LQ D ZKLWH VHWWLQJ EHFDXVH LW KDG FURYV
KHYV YHU\ \RXQJ EXW PD\EH DW VRPH SRLQW KH Pl

Chetna

JHIDUGOHVV RI

ZKDW
in any

DVV« \RX GR ZRQGHU

HG P\ PLQG +H GR

JKW «

Chetna is a 25 yeanld, single woman on a pegtaduate teaching course. She describes

herself as Britisindian and speaks three languages. She comes from a Hindu family

though traditional, are open to other cultures and religions. d&seribes family member

which,

S

one who founded a major religious movement in the-b3fi century, a greagrandfather

ZKR ZDV D MXGJH GXULQJ WKH %ULWLVK 5DM DQG

LQ

career and some family members are teachers.
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In her story she does not directly offer any race commentary but states that at university she

did not consciously seek BME student friends, but preferred to mixanitiriety of people.

When talking about school placements, she does not dwell on negative racial or

issues, apart from one direct racist nacaling incident from when she was a child

cultural

at

VFKRRO SUHIHUULQJ LQVWHD GteW8 Br motvartibinsCaBRieWsde LOGUHQYV FKDUD

economic backgrounds.

where the staff were multicultural and welcoming.

&KHWQDYV VWRU\

O\ GDGYV IDPLO\ DUH IURP TXLWH DQ D granGfattet Wad\kin
RI D MXGJH LQ ,QGLD«VR KH DFWXDOO\ ZHQW WR W
VWXG\LQJ WKHUH 0\ PXP VKH ZDV IURP D GLIIHU
XQIRUWXQDWHO\ VKH ZDVQ MW Sbecantt aveRtol Er@landkyvith khy)
WR VWDUW D QHZ OLIH VKHTV IURP D YHU\ WUDGL
WKLQJ DOWRJHWKHU«:KHQ WKH %ULWLVK 5DM ZHU
actually convert to Christianyt but what my ancestor did, was he gave people this o
WKDW \RX GRQfW KDYH WR FRQYHUW FRPSOHWHO
WRIJHWKHU VR LWYV DQ DPD]LQJ LGHD IRU WKDW S
Aunt, actuslD O\ ZHQW RQ WKH 6DOW ODUFK ZLWK *DQGKL
VWDQG DQG VD\ WKDW 3HQRXJK LV HQRXJK ZH QH
VRUWYV RI WKLQJV LQ P\ GDGYV IDPLO\ ZKHUH WKéeh
barriers and been able to... kind of, make their mark in their way. It makes me very g
be part of that family.

(Her family settled in a white, affluent southern English city which is the only place s

experienced racism] was when | was in Year 6 where someone called me something,
directly. You know the head teacher dealt with the situation very well. | guess
GLITHUHQW«DQGOWKRDLWHY, WKIHURIDOO\ IHOW LW ZKH
GLIITHUHQW DQG WKHUH ZDVQIW DQ\RQH DQ\ZKHUH
the things you hear, do shape you to who you are.

When | went to university, where the norm was to see the big corporate companie
WKLQJ WR DVSLUH WR DOPRVW OLNH WKH ELJ FRU
ZDQW WR GR VRPHWKLQJ GLIITHUHQW’
ZDQW WR GR«WKHUHYV VRPHWKLQJ PRUH , ZDQW
VRFLHW\ ~ :KHQ , ZDV , ZHQW WR 0DOD\VLD DV
worked at a special school for a week and we painted the playdgriinene, we played wi
the children and | met a wonderful girl.
DFWXDOO\ ZULWH WR KHU TXLWH IUHTXHQWO\
when | realised that | really wanted to helkh.was that feeling that never left me.

suffered any form of racism, which sharrows down to one eventJhe only time that |

s $OMQHgRMiorg

She was deaf and was so full of energy
W,

She does however recall that her most enjoyable placement was

G RI EDFNJURXQG
KH 8QLYHUVLW\ RI «
HQW IDPLO\ DQG VKl
dddiGXFDWLRQ
WLRQDO IDPLO\ 20Ql
H LQ ,QGLD WKH\ ZH
ption,

\' WR &KULVWLDQLW\
HULRG RI WLPH 0\ JL
«EXW WKH\ IHOW LW
HG WR GR VRPHWKL(
TYH EURNHQ WKH JC
roud to

he has
|
literally,

| was

Q, zZzDV DW VFKRRO
ZKR ZDV VLPLODU W

5 as the
SRUDWH PDFKLQH \F
VIKRXJKW LQ P\ KHDU

EH«, VKRXOG EH JL
SDUW RI D :RUOG &K
h

. | did
KLQN WKDWITV ZKHQ
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, 96 RQO\ EHHQ RQ WKH >3*&(@ FRXUVH IURP 6HSW,
placement in January, and | was just amazed at how far | had gone myself and how
, 96 GHYHORSHG DQG K&¢& offall loF thé€3é& huzZ wefdDd ke AfL. Th
PRQWKY DJR , GLGQYW KDYH D FOXH«,fP DEOH WR
:KHQ \RX DUH UHFRJQLVLQJ FKLOGUHQYV ZRUN \RX
you spot something ithe classroom you have to pick up on it, really quickly beg
something might happen.

ORRN DW WKH FKLOGUHQ DQG KDYH WR vD\ WKH

<RX ORRN DW WKHP DQG WKH\TUH D resRdiffergrt fakkgOuddsH Q
nships

and | see the diversity in my own classroom and | think that | actually build relatio
ZLWK WKH FKLOGUHQ YHU\ TXLFNO\ GRQTW NQR

HPEHU WR 'HFHPEHU
quickly
ree

KDYH WKHP RQ P\ ILC

KDYH WR WKLQN YHI
ause

\fUH SUREDEO\ WKH
I[URP GLITHUHQW

Z ZKHWKHU WKDWTV

knows, but that keeps me going because geeid KHLU VPLOHY DQG VHHLQJ WKH IDFW WKDW
keen to learn and seeing the fact that they actually want me as a teacher, really that is a
EHDXWLIXO WKLQJ (YHQ LQ P\ ILUVW SODFHPHQW|DV ZHOO , VDZ WKF

how you impacted oW KHP HYHQ LQ WKRVH ILYH ZHHNV DQ(
PDNH WKDW PXFK RI DQ LPSUHVVLRQ LQ ILYH ZHHN
they remembered me as well because | went back to my first placement, to get a ¢
things and sort out some paperwork and the children called my name from the fiel
WXUQHG DURXQG DQG , VDZ VRPH ZKLWH >SXSLOV
UHPHPEHU WKDW , VDLG ,1G FRPH EDFN«OD\EH , TRt
they seem to think that you are who they see as their teacher. No matter how many
you might make as the teacher, they still want you as their teacher.

,Q WKH ILUVW VFKRRO >SODFHPHQW®@ RXW RI D 1e
white and from mixed families. However in terms of the setlbFRQRPLF VLW X
we had children whose parents were in prison. That was a different kind of challenge
VHQVH WKDW WKH FKLOGUHQ QHHGHG PR uttdredN$of G
environment because they needed that extra, extra support from the teachers becaus
only saw the teacher as the teacher, they saw them as someone they could cg
someone that they could relate to; someone who was consistheir life. In the secon
VFKRRO WKHUH ZHUH WZR«WKUHH ZKR ZHUH ZKLWH
to working with EAL students and working with students from challenging background

~

]

\RX UHDOO\ MXVW \
vV ZKR NQRZV ZKDW
ouple of

d and |

@ WKHUH DQG , WKI
QRW DOZD\V WKH EF
mistakes

ODVV RI
DWLRQ «,
2, in the

f Rl FDULQJ
e they not

nfide in;

d

,1G VD\ \
PHDQ

D NLQG

LQ P\ FODVVURRP
s. The

WKLQJ LV«WKDWIV WKH WVHOREZRBKRROD LFDQGEHMWPY QRW HYHU\RQHTYV

WHD«, IHHO PRUH FRPIRUWDEOH WKHUH DQG , WKI
,QGLDQ«IURP $VLDQ EDFNJURXQGY :H KDG GDKO D
YHU\ ZHO O« , GérGo Wb with_ th'é téhbheérs because they almost treated m
IDPLO\ DQG LW ZDV YHU\ QLFH >DQG@ WKH\ GLG
VRPHRQH LQ VR FORVHO\ LQWR WKHLU VWDII FXOW
absolutly loved it and they were really fun to work with. | could ask them for anything
FRXOG EH TXLWH KRQHVW WYV QRW DOZD\V \RX J

When | first enrolled onto the course, | thought | was going to be the only ethnic m
WV VRPHWKIH Q RWKIDFMHG EHFDXVH ZKHQ , ZHQW W
P\ ZKROH VFKRRO ZKR ZDV IURP DQ ,QGLDQ« DQ HYV
ZLWK ZKLWH SHRSOH DQG HYHQ LQ P\ IULHQGVKLS
GRQYWLW ZLWK RWKHU >%0( V\Ehe@hi@nitie@BME BifiotiEt
UHDOO\ VWHS DZD\ IURP«PDQ\ RI P\ IULHQGV DUH
FRORXU«SHRSOH PLJKW QRWLFH \RX LI \RX VXG GstQ)

LQON LW PLJKW EH EH
QG ULFH IRU OXQFK
e like

D\ WR PH WKDW LW

XUH«, ZHQW WR VHH
and |

HW WKDW

nority.

R VFKRRO LQ %« ZL
VKQLF PLQRULW\ 6 F

JURXSY DUH«ZKLWH «
QO\ XV WZR

i QRW %O0( , I \RXU
tO\ DUH DEOH WR DU\

\RXUVHOI DQG SXW D SUHVHQWDWLRQ WRJHWKHU«[
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GRQTW NQRZ EHFDXVH
push yourself forward.

I know that teaching is a massive part6K R , DP«EXW D ELW PRUH
DVSHFW«DQG , WKLQN ,fP FHUWDLQO\ PRYLQJ WRZ
PDUN VRPHKRZ ,] SHRSOH OLNH PH WKHQ EDFN G
who just wants to be a headatcher, and then you might regret it and think | should
JRQH IRU LW ,Q VRPH ZD\V \RX NLQG RI WKLQN L

WR LQVSLUH >RWKHUV@ WKURXJK WKH KHDG WHDFHK

PHDQ«LW LV KDUG WR SXY

q

J

ODQGT

V \RXU PDUN RQ VRF

RVVLEO\ WKH PDQDJ
DUGV EHLQJ D KHDG
RZQ ZKR ZLOO WKHQ
nave

| ,YP DEOH WR EULQ.
HUYfV UROH«

Saif
Saif is a 30 yeaold postgraduateman who describes himself as Britistdian.

PDUULHG DQG D IDWKHU

He is

+H DFNQRZOHGJHV WKDW KLV IDWKHUfV DPEL

his decision to become a teacher. He is aware that he is unlike his brother who has struggled

with literacy and education, and also educationally and socially unlike his peers in his home

WRZQ

believes they all had the same chances.

His narrative states that on school placetrm& a white school, he wanted to fit into
FXOWXUH WR WKH H[WHQW RI

WKRXJK FRXOGQYW ~ KH VDLG

young people throdgmotivation and education.

EHLQJ UHOXFWDQW WR DVN LI

-indiar, Vie Dan el & madk| D

+H GRHVY QRW NQRZ ZK\ KH LV 3SH[FLWHG DERXW OHDUQLQJ  DQ

the
KH FRXOG

oV EHLQJ %ULWLVK

6DLITV VWRU\

It was my experience of Primary school that made me want to go into Primary teac
really enjoyed my time in Primary School. But then as | got older and progressed
secondary school, college, uargity and so on, | was noticing that the children in my ¢
in primary school, were still there, still in the same area, not really gone out of the are
much. | noticed when | speak to them they still speak very, very poorly. These are pe
had grown up with me in the same town, in the same class. So it made me start to t
have | been given the right chances? Why did | have a chance to go to university a
LQIOXHQFHG E\ RWKHU SHRSOH«EHFRPH HHe LY Wiy i©
different for them?

ning. |

hrough

lass

~a that

ople that

hink why

nd been

ERXW OHDUQLQJ DQ
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ODQGT

Because of my ethnic minority | thought seriously about going into teaching, because

knew |

could speak the language of the children in my area; that | can actually communicate with

them and they look at me #seir role model. The people that | had grown up with
LQLWLDOO\ WKHLU (QJOLVK ZDV EDG DQ\ZD\ EXW W
OLNH KRZ WDON :KHQ ORRN DW WKHP , WKLQ
grown upin the same area as me and | talk like this and you talk in this really, really b
(QJOLVK VR ZK\ DUH \RX VWLOO « ,fP DVNLQJ« :KI
GRQH FROOHJH DV ZHOO EXW PD\EH WKH\fhelBaeave
so why is there such a big difference and why is it when you talk to people, they f
intimidated by you? They say that themselves. You know | talk to some young pe
WKH\ VD\ ,fP EHLQJ D ELW DJJU HWYhingriy iD dsvin§ Poreg

PH RI JRLQJ EDFN LQWR VFKRRO DQG PD\EH LQIOX
ZDQW WKHP WR VSHDN WKH 4XHHQYV (QJOLVK EXW
and the way they communicate witople will make a difference in [other] people for
opinions about them.

could ever adhere to. | realised that | can actually make a difference and my d
inflXHQFHG PH LQ D SRVLWLYH zZzD\ 0\ \RXQJHU EUR
+HTV DQRWKHU RQH WKDW , ORRN DW DQG WKLQN
KHYIV LQ D JRRG SRVLWLRQ KH PDQDJHVarp But yeW B i¢
PRQWKY EDFN , VDLG WR KLP 3ZK\ GRQYW \RX JR
DQG KH NLQG RI VDLG 32K , GRQTW WKLQN , FDQ
+HTV EXW , WKRXJKW \RX N@&REVZWRW G, PRHD & HWF
EUXVK LW RII ,IP KLV ROGHU EURWKHU , WKRXJK
RSHQ DQG VHULRXV ZLWK WKH IDFW WKDW KH FDQ
ULJKW QRZ«LI \RX\RROQFADWX\DHDHO\ +H VDLG 3, FDQ
FRQFHQWUDWH~ ,W PDGH PH UHDOO\ WKLQN KRZ ¥
not been an influence on him and so on.

(QJOLVK WKH\ FRXOG DOO FRPPXQLFDWH TXLWH
WKRXJKW , ZDV JRLQJ WR EH ,Y9YH EHHQ EURXJK
know, grown up with Asian kids and so on, but | feel quitefardable going into a scho
IXOO RI ZKLWH SHRSOH DQG NQRZ WKDW ,100 JHW
IHOW KHVLWDQW LQ DVNLQJ 3FDQ , JR IRU SUD\H
GLGQTW NQRZ P\ FXOWXUH RQG HORNAURIDW DQN5 H
FRXOGQYW ,I LW ZDV LQ D PRUH PL[HG >FXOWXUDC(

4

We had this blackboard thingDiscussion in a university session about calling the

board a black or chalkboattiat annoyed medzause me and all my friends of a Mus
Indian or Pakistani background, when we talk about diversity, culture, things like that;
ZDQW SHRSOH WR XQGHUVWDQG«\RX NQRZ«ZH

XQGHUVWDQG«EHFDXVH«, Dé&mBalsohdidnO O\ % ULWLVK |

me,

VKHLU (QJOLVK LV VYV
N WR P\WHOI \RXTYF
roken

DW LV LW" |, NQRZ ,T
JROQH WR XQLYHUVL\
el a bit

ple and

WV 6R P\ HWK

QFLQJ FKLOGUHQ«W
, ZDQW WKHP WR XQ

KHU GLGQYW DFWXE
KDW KHYV QRW JRLC
DQW DQG KH HDUQV
DFN LQWR VWXG\ Il
UHDG  DQG KH KDV
BOWKHDPBG , WULHG \
RI FRXUVH \RX FDQG
W«, VDLG \RX FDQYW
W UHDG ORQJ ZRUG
"RPH KHYV QRW EHHC

ZHQW WR D VFKRRO >RQ 30ODFHPHQWi@w®Kld BKsdedk SUHGRPLQDQWO\ Z

fHOO 6R DOO RI D
V XS LQ DQ $VvLDQ D
|
RQ ZLWK VRPHERG\
UV RQ D )ULGD\" DW
YHR R, IHOW DV WKRX.
DO\@ VFKRRO , ZRXO
main

lim,

we all

ZDQW GLYHUVLW\
EXW
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With this group of student teachers | use the Critical Race Theory tenet that ITE operates

liberal, colourblind and neutral approaches that can have negative outcomes for BME

student teachers. As | read through and listeneleio stories they included very little talk

of their own race and culture and its role in shaping them. As stated in the earbeictah

R WKLV PD\ KDYH RFFXUUHG EHFDXVH WKH\ VDZ PH DV PRUH RI W
lecturer role, more thaas an insider BME researcher; perhaps stating what they thought |

wanted to hear. On the surface they appeared confident in their projections about becoming

teachers and demonstrated a tendency to want to transform themselves to fit the picture of the

acceptable student teacher. Their language and commentary is focused on succeeding on the

course

6RPH XVHG JHQHULF ,7( ODQJXDJH VXFK DV $\WKDTV 33>7HDFKLQJIV@ DE
ORRN QLFH«<RX MXVW WK LENG D, )XW aptakDWHAS Faktlti@t) ~
\RX FDQ KDYH VXFK DQ LPSDFW RQ D FKLOGYV OLIH (GXFDWLRQ JLYHV
Chetna suggested that ITE was changing her:
7THDFKLQJYVY D PDVVLYH SDUW RI ZKR , DP«, ZDV MXVW DPD]HG DW K|
KDG JRQH P\VHOI DQG KRZ TXLFNO\ ,9G GHYHORSHG DQG KRZ TXLFN!{
DZDUH RI DOO RI WKHVH EX]] ZRUGV OLNH $I1/«3ZRZ LI, FDQ PDNH V
PXFK RI DQ LPSUHVVLRQ LQ ILYH ZHHNV ZKR NQRZV ZKDW , FDQ GR«
And Sharon added:
, GRQTW NQRZ LI WARXVIFIR BGRHRW \EXW MRE DV D WHDFKHU LWTV
DOPRVW D VHUYLFH LVQIYW LW" |, GRQTW NQRZ LI WKHUHTV OLNH I
IRU PH WR KDYH" |, SUREDEO\ VHH WHDFKLQJ DV«>D ZKLWH SURIHVYV
6KDURQTVY GHFODUDWLRQ WKDW 3, DFWXDOO\ OLNH WKH MRE™ UHIOHFW

3LQGLVSHQVDEOH” DQG (YH ZKR VDZ WKH UROH DV 3VWLPXODWLQJ’ %
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administrative jobs to pursue what they saw as a more fulfilling cattbers saw teaching,

QRW MXVW DV D SURIHVVLRQ EXW DV DIIHFWLQJ WKHPVHOYHV VXFK DV ¢
«DV , JRW ROGHU DQG SURJUHVVHG WKURXJK VHFRQGDU\ VFKRRO F
and so on, | was noticing that the children in my class in Primary school,
were stil there, still in the same area, not really gone out of the area that much.

I noticed when | speak to them they still speak very, very poorly. These are

people that had grown up with me in the same town, in the same class. So it made

me start to thinkvhy have | been given the right chances? Why did | have a

FKDQFH WR JR WR XQLYHUVLW\ DQG EHHQ LQIOXHQFHG E\ RWKHU St

HIFLWHG DERXW OHDUQLQJ DQG WKLQJY OLNH WKDW«, UHDOLVHG W
make a difference.

There was also the idélaat they would not let their race and ethnicity impede their progress.
7KLV ZDV VKRZQ LQ 6KDURQTY FRPPHQW 3>6FKRROV@ ZRQYW WDNH I
EHFDXVH ,fP GRLQJ P\ MRE ~ +HU EHOLHI ZDV WKDW DV ORQJ DV VKH G
no one ould see her as deficient because she was black. Tiana acknowledged that she was
consciously changing to accommodate becoming a teacher.

| have found a way to embrace being different for the sake of being liked by

the parents and the children. | have ngad the way | dress, even though

, GRQTW ZDQW WR FKDQJH WKH zZD\ , DP , I, FDQ DGMXVW , ZLOO V
Their motivations of becoming teachers came from family members with upwardly mobile
aspirationsand expectations.6 D L |  \ér, | ® ¥Wdtgeneration immigrant, was a strong
LQIOXHQFH +H VDLG 30\ PDLQ LQIOXHQFH KDV EHHQ P\ GDG EHFDXVH
EHVW SURIHVVLRQ \RX FRXOG HYHU DGKHUH WR ~ )RU RWKHUV PRWLYD
who were either teachers or other middeFODVY SURIHVVLRQV VXFK DV $\WKDfV DXQW
XQFOH &KHWQDYV SDUHQWY DQG JUDQGSDUHQWY DQG 6KDURQ ZKR VDL

0\ XQFOHTV DOzZD\V JRLQJ RQ DERXW DQ KRQRXUDEOH FDUHHU«WKH
idea of me training to be a teacher.
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These student teacherisl ¢hot talk about their racial heritage, unless specifically asked in the
interview questions and did not demonstrate a developed understanding of how race and
ethnicity was part fotheir becoming teachersLubei, a secongeneration Bengali woman,
wantedWR EH SDUW RI 3ZLGHU VRFLHW\" DQG QRW VHHQ DV WKH 3SWLPLG D
WA\SLFDOO\ H[SHFWHG Rl KHU KHULWDJH 6KH VDLG WKDW E\ WUDLQLQJ
WKH FKDQJH” VKH HQYLVDJHG - X OL G Har@ letBniQtR $ho®iNH WR H[SUHVV YL}
LQ KHU FRPPHQW RQ KHU 7XUNLVK KHULWDJH 3 ,MYH QRW WKRXJKW DE
both Julide and Aysha mentioned that they noticed the minority ethnic child in their classes
and wondered how they felt but did not elaborate oy famther action taken.  Other
participants thought that they were role models for BME young people to help them move
forward socially. :KLOH 6DLIfV VWDWHPHQW 3P\ HWKQLF PLQRULW\ LV P\ GULY
to show the beginnings of mconsciousnesshis comments are set in the context of
educating BME children to the level of the whitejority, rather than also helping them to
understand their heritage. He said,

| want them to understand that the way they talk and the way they

communicate with people will make a difference in [other] people

forming opinions about them.
6DLITV QDUUDWLYH LQFOXGHY DUJXPHQWY DERXW KRZ KH LV KDSS\ WR
his IndiarMuslim identity, to help himsucceed and progress in life. This is unlike his
brother and peers at home who he believes have not gained much from British schooling and
FXOWXUH +H UHFRJQL]J]HV WKDW KH LV XQOLNH KLV EURWKHU ZKR KDV
really think how RPH«, KDYH QRW EHHQ DQ LQIOXHQFH RQ KLP"" +H LV DOVI
former school friends,

3 VWLOO VSHDN YHU\ YHU\ SRRUO\" >HYHQ WKRXJK WKH\ KDG@ 3JUR

LQ WKH VDPH WRZQ LQ WKH VDPH FODVV« LW PDGH PH VWDUW WR V
| been giventhdJ LIKW FKDQFHV"’
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)JXUWKHU H[DPSOHV RI DGRSWLQJ ZKLWH ,7( LGHDOV HPHUJHG LQ -XOLG
heritage, did not want to be seen overtly helping a Turkish child in her class in case it was
seen as favouritism. She also pointed wegative characteristics of Turkish people. She
said she and her mother did not live in a Turkish area and that she had a Jamaican boyfriend.
She stated however that she would not openly talk about having a Jamaican boyfriend to her
university peers, fofear of judgement of choosing a black man. Aysha felt it was
LQDSSURSULDWH WR GLVFXVV WKH WRSLF RI UDFH DQG FXOWXUH DW
NQRZ WKHVH WKLQJV" ZKLOH /XEHL DGGHG WR WKLV SLFWXUH RI UDFH |
rrght RQ SODFHPHQW« , GLGQYW KDYH DQ\ SUREOHPV’ JXUWKHUPRUH -HC
knock EDFNV EXW , GRQTW WKLQN LWTV DQ\WWKLQJ WR GR ZLWK FRORXU”’
and ethnicity did not affect her and actually felt she should downplay it.
Il \RXTUH WHDFKLQJ FKLOGUHQ ZKR DUH PDLQO\ IURP«, GRQTW NQR.
EDFNJURXQG \RX NLQG RI KDYH WR UHODWH WR WKHP , FDQTW JR
UHODWH DOO P\ EDFNJURXQG KLVWRU\ EHFDXVH «LWIV QRW LQ FRC
OHDUQLQJ 7KH\ ZR GHW] UHWQ RW EVIR B XWKIDW EDFNJURXQG
, ZRXOGQMW IHHO OLNH WKDW WDNHYV DQ\WKLQJ DZD\ IURP PH , MX\
my job.
Tiana, consciously changed what she wore and her mannerisms while on placement, to seek
SRVLWLYH UHVSRQVHV CEYDH HRXHQILAD D CDNMWRHEOW"- ZKLOH 6DLI zZDV UH
to ask for a room in which to conduct his Friday prayers for fear of upsetting the [white]
VFKRROfV H[SHFWDWLRQV RI KLP 7KLV FOXVWHU RI FRPPHQWY IURP 6
show that they have hehfrom ITE that they need to largely move out of their racial and

cultural backgrounds because it is unacceptable to be shaped by them as they train to be

teachers.

There were some examples in this group of where individuals showed opposite tendencies to

fully adopting white attitudes. For example when Aysha said,
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,WIV LPSRUWDQW WR NQRZ ZKHUH \RX DUH >FXOWXUDOO\@«DV ORQ
FKDQJH \RXUVHOI ‘HTUH ERUQ LQ WKLY FRXQWU\ DQG WKDWIV KRZ
Saif wanted to give back to his home communityskaying and working there to be a role
model to children and young people. Tiana had to face the fact that her very dark skin colour
HOLFLWHG UHDFWLRQV VXFK DV ZKHQ D FKLOG LQ KHU FODVV WROG KH!|
like your black skin. IGRQfW OLNH \RXU EODFN HDUV DQG , GRQTW OLNH \RXU EC
UHQGHUHG 3VSHHFKOHVYVY" ZKHQ FKLOGUHQ DVNHG KHU LI VKH KDG KDL
personal importance of wearing it; while Chetna, who had entertained ideas of working in a
big corporate company before the PGCE, admitted that she preferred working in an
ethnicallydiverse school.
«, WKLQN LW PLIJKW EH EHFDXVH WKH WHDFKHUV WKHUH DUH ,QGLD(
GDKO DQG ULFH IRU OXQFK«WKH\ DOPRVW WUHDWHG PH OLNH IDPLO

toseeaBoD\ZRRG ILOP ZLWK WKHP DQG , DEVROXWHO\ ORYHG LW « , FR
WKHP IRU DQ\WKLQJ DQG , FRXOG EH TXLWH KRQHVW WV QRW DO

7KHVH VWXGHQW WHDFKHUVY VWRULHY VKRZHG PDQ\ HI[DPSOHV RI KRZ ,
speak and act according to whitejority norms. | raise the question here of how much their

responses were because | was an ITE lecturer as well as the resealhsbtlerprings

expectations they associated with succeeding on their course. Responding to me as the

HRXWVLGHUY OHFWXUHU LPSDFWHG RQ ZKDW WKH\ VDLG EHFDXVH WKH\
ITE terminology, appeared perennially positive as expectetldést teachers and put aside

their racial and cultural backgrounds to focus on generic ITE expectations. They were less

able to express themselves adequately as raced beings for fear of rejection by peers, tutors

and schools or, in their estimation, risktheir course grades being adversely affected. Their

stories appeared to present a picture of becoming accomplished teachers and there was far

less expression of themselves as raced beings. ITE had endowed upon them characteristics of

142



Diane Warner September 2018
Thesis submittetbr the degree of Doctor of PhilosoptoyLancaster UniversitgUniversity of Cumbria)
A Study of how som@lack and MinorityEthnic Student Teachers face tBdallenges of Initial Techer (GXFDWLRQ LQ (QJODQGT

cultural invisikility; rendered them silent on issues of race and ethnicity; and demanded easy

compliance.

4.3.2
This Critical Race Theory tenet used with this group of student teachers is that CRT

recognises race as a social construct which in ITE, can be used to control how BME student
teachers progress through different stages of their course, including haléagrtavithin a

white-centric ITE curricula that does not easily accept racial minority viewpoints.

These student teachers did speak about aspects of their racial and cultural heritage but tended

to focus on those they deemed acceptable to being stieaehers in white ITE.

This group of student teachers were: Shaina, Jenny, Maria, Aliya, Sara, Parvina, Jacquline,
Zainab, Eve, Haifa.

Shaina

Shaina is a 20 yeand British-Indian Muslim on an undergraduate teaching course. She

admits that like heparents she is liberahinded about religion and culture and makes a point

of wearing Western clothes outside the home, to university and on school placement. This is

unlike many Muslim women in the area in which she lives. She believes that outwasd fo

of Islam, such as clothing, are false ways of showing the faith. She values her religion,

VWDWLQJ 3\HK , IDVW DQ VLF DOO’ +HU ZLOOLQJQHVY WR DGDSW Kt

a placement at a church school where the ethos and attinattes her feel welcome. She
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took part in assemblies including encouraging the Muslim pupils to pray. This experience

ZDV WKH RSSRVLWH WR DQ HDUOLHU SODFHPHQW L
EHLQJ RQ D VXQEHG IRU XMRR ORQY EERHRRZIX VIHQTG RD

FKLOG

SKDYH \RX KDG D JRRG GD\ ZLWK \RXU 3DNL WHDFKHU"’

Q D GHSULYHG ZKLW
SDUHQWYIV FRPPHQW

ZHUH

circled by teenagers on bikes, one afternoon, while waiting for the bus home. This placement

made her fearful of working in ahite school.

6KDLQDYV VWRU\

7KH zZzD\ P\ PXP ZDV EURXJKW XS LV YHU\ VLPLODU
KDVQTW EHHQ WKDW FKDQJH 6KH ZzDV ERUQ LQ ,(
same as if she was born here. She dressashestern as well. My dad he was brough
LQ D UHOLJLRXV IDPLO\ EXW KH KDV KLV RZQ YLHZ
VR UHOLJLRXV«,fP OLNH P\ SDUHQWY EDVLFDOO\

college [from me] and that lthan impact [on him]. | went to a school where it was ¢
Asian and my brother went to a Catholic school which was like 15 children [of other
in each year. This has influenced the way he views culture and tradition and the val
started lasw 5DPDGDQ ZKHQ ZH ZHUH IDVWLQJ DQG KH

WKDW ZDV D ELJ VKRFN IRU >RXU SDUHQWV@ EHFD
you know that Fridays is our holy day right, well he has a break of two hours agephc
P\ GDG VD\V 3LI \RX KDYH D EUHDN JR WR PRVTXH
GRQTW ZDQW WR GR WKDW’ +HIV MXVW JRW GL

DFFHSWLQJ LW DQG PD\EH KHYOO FKDQ3SH %XW , [

, KDYH EHHQ RQ D VFKRRO SODFHPHQW ZKHUH DER
TXLWH D ORW DQG ,fYH (&Rg@densitR @ainty Wdslininfaptisdb bt
when | was in a church school | had to adapt a lot, like to thedyers, three times a dg
They do morning, lunch and all that; so you get used to that. | wanted to say the pray
, HQFRXUDJHG WKH >0XVOLP@ FKLOGUHQ LQ <HDU
\RX KROG \RXU KDQGV WRKWVDH KN SRONLQIRWRIUH D
ZHUH WROG LI \RXfUH QRW D &KULVWLDQ WKHQ \RX
front of all the other children.

, GRQTW FKDQJH P\VHOI , GRQTW WKLQN , QHHG W
QHYHU KDG D SUREOHP 7KH RQO\ SUREOHPV ,TYH

WR TXLWH D URXJK HVWDWH DQG XPP«INMHGIKW VADY
evenings | had children circling me on their bikes, while | was waiting at the bus stop.
D YHU\ ZKLWH DUHD«DQG WKH ILUVW UHPDUN , KD
30LVV KDYH \RX EHHQ RQ WKH WYWXQEHGWRZRR ORBRQE
parents would pick their children up, because they used to come to the [classroom] d
VD\ >WR WKH FKLOGUHQ®@ *KDYH \RX KDG D JRRG G

it was [they were thinking]. It did igihtly affect me, but then | thought why should

Jues.

WR WKH ZD\ ,fYH EF
DGLD EXW VKH FDPH
t up

+HYV YHU\ OLEHUI
>0\ EURWKHU@ ZHQ!
9%
faiths]
It
VDLG LW GLGQTW ZD
XVH KHYG EHHQ JRLC
)
RQ JULGD\V DQG SUI
IHUHQW YDOXHV DQ
DP YHU\ VLPLODU WR

X W DUH WKH $VL

y.
ers, and

JLYH WRR , VDLG
OXVOLP GR WKLV T
GRQYW SUD\ DW VFK

R , MXVW JR LQ >W
HQFRXQWHUHG ZDV
D@ HDOWKHEDG«WKHUI
It was

RQ WKH ILUVW GD\
WRMHIQ@ ZKHQ WKH
oor and

P\ ZLWK \RXU 3DNL W
it?

~

3

7TKH\YfUH MXVW LIJIQRUDQW DQG WKH\fUH XQHGXFD\)
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Pakistani. There was one black teaching assistant. She left actually. But they saig
area the chippy maftchip shop owner)was a Muslim, but he got bullied; in two months
KDG WR OHDYH ©6R WKDW{TV KRZ LW LV GRZQ WKHU
FKLOGUHQ KDG OHDUQHG D ORW DERXW GLIIHU HIQ
like to go back and teach there because | did find it challenging at some points.

(YHU\RQH DURXQG PH GRHV LW >ZHDUV D KLMDE®@
LI , VHW RXW QRZ \RXYG VHH PRVW ZRP iAqidLtdnoY lrale]
RQ URXQG KHUH 1R LWTV QRW DOO DERXW ZHDUL
FHUWDLQ ZD\ , WKLQN \RX GR KDYH WR GUHVV PR
PXFK PRUH WKDQ WKDW FRRX\ER LW « WX HUZ D/\K L
ZD\ \RX GUHVYV <HK , IDVW DQY DOO

7TKHUHYV QRW KL QbeizglbRt@al cHturdsK , WV WKH EHVW RI
, \RX ORRN DW P\ SKRWRV RI KHU WLPH elitQvas®:G b
ZRUH WURXVHUV WRSV«EXW ZKHQ LW ZDV UHDOO\
ZHDU $VLDQ FORWKHYV LQ WKH KRXVH EHFDXVH W
$VLDQ FORWKHV WRGD\ EXW ZEROH W RLQR ZRIXIW, 051 VA
PD\EH« QRW D ORW RI SHRSOH ZHDU WKHP RXW«, G
VWHS RXW LQ WKHP XQOHVVLMPXVRLQJ WRR W/ KSD
traditional clothing on placemeng LV MDKFHFHSWHG WR ZHDU LW LQ
>ZHDULQJ WUDGLWLRQDO $VLDQ FORWKHV@ EXW
DXWKRULWDWLYH DQG ORRN WKH SDUW <RXYYH J
YHU\ SURIHV YV INR@BE0 R WIKOHD\'Y K H«

My ideal job is in a church school.
disciplined the children were. The atmosphere was so serene through the school. T
no bullying in that school. The astiullying policy wasIDE \RX NQRZ IURP

H[SHULHQFHG LQ GLIITHUHQW VFKRROV 6R P\ LGHD
WLPH ,YG DSSO\ WR DQ\«EXW LI KDG WKH FKRLFH

the really rough area., f® U\ DQG DYRLG LW EXW EHJJDUV FD

, ZRXOGQTW IDFH LW ZDV P\ WUDQVSRUW LVVXH
OLNH RQO\ RQFH HYHU\ PLQXWHYV
LW ZzDV GDUN DQG P\ PXP ZDV ZRUULHG VR VKHTG
long as she was bringing the car into the gates and | was getting into the car, then
home was all right.
| think we(BME studentshave more storiesto t€d DERXW OLIH FDQY

VWXGHQWY GRQYW KDYH VWRULHV<«EXW WKH\ GR W
WKLQ

IURP WZR SRLQWV RI YLHZ QRW MXVW RQH ,
seeing a thing.<RX DOZD\V KDYH WR TXHVWLRQ HYHU\WK
teaching because, you learn so much more.

From my experience, | loved the space, | love

, ZDV ZDLWhQ

i in that
5 he

H %XW , ORYHG W

SODFHV DQG WKLQJ

1P DQ RGGEDOO LQ
itV DQG VFDUYHV«6R
QJ D KHDG VFDUI RU
GHVWO\ EXW LWV
X DFW«PRUH WKDQ

ERWK ZRUOGV DFWXI
| , GLGQYW ZHDU MF
KRW ,fG ZHDU >LWH
KH\JUH FRPIRUWDEC
IHD U «L BXRIXW EHFDX)
RQIW NQRZ«<RX GR
UWXVOLP VWXGHQW:
WKH VFKRRO" ,fYH !
,IYH QHYHU VHHQ
RW WR ORRN OLNH C

2d how

here was

DOO WKH WKLQJV ,fC
O LV D FKXUFK VFKR
, ZRXOGQMTW JR LQW
QMW EH FKRRVHUV
ZDV ZDLWLQJ DW W
J DQG , ZDV EHLQJ
WU\ WR SLFN PH XS
getting

W vD\ WKDW WKH\

DNH LW >OLIH@ IRU
N LW UHDOO\ KHOSYV
LQJ ,WITV LQWHUHVYV

Z
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Jenny

Jenny is a 24 yeald British-Nigerian single woman on a PGCE course.  She was

previously a teaching assistant inhite school when she was the only black staff member.

+HU QDUUDWLYH VWDWHV WKDW WKLV GLG QRW B3DIIHFW™ KHU DQG WKI
school. She shows awareness of being a BME student teacher because she noted that on her

first degree corse, taken at the same institution as the one at which she is currently taking

her PGCE, there were mainly black students. She is now aware that the PGCE course

FRPSULVHYV PDLQO\ ZKLWH VWXGHQWY DQG GHVFULEHV %0( VWXGHQW
On KHU ILUVW GD\ RQ WKH FRXUVH VKH FRQVFLRXVO\ DLPHG WR pVSRW

states helped to make her feel she fitted in.

-HQQ\TV 6WRU\

, GLGQIYW UHDOO\ SODQ WR EHFRPH D WHDFKHU ,JORRNHG EDFN RQ Zt
have worked WK FKLOGUHQ LQ RWKHU VHWWLQJY OLNH|SOD\ FHQWUHYV DQG
talk and | thought, it does kind of make sense for me to become a teacher. | want to become a

head teacher or at least deputy head, yeh. The school that | was working inthHewasdy
EODFN PHPEHU RI VWDII , GLGQYW IHHO DQ\WKLQJ QHIJDWLYH ORVW |
EXW QRW LQ D EDG ZD\ &RORXU ZDVQYW DQ LVVXH ,TP EODFN EXW 1
JRLQJ WR WHDFK \RXU FKLOG RU KRZ ,1P JRLQJ WR UHDW WKHP

Before the PGCE | studied on another course at this campus which had a lot of black

students, and then coming onto a PGCE and walking into the hall, it was all white faces and

LW ZDV OLNH VSRW WKH EODFN SHUVRQ , NORZTMEKDW VRXQGV EDG E
FRXUVH LV PDMRULW\ ZKLWH EXW , GRQTW WKLQN LW DIIHFWV PH , GI
I worked really hard to be here. | thought they havéR WDNH PH RQ JIYH JRW VR PXFK
HI[SHULHQFH ZLWK FKLOGUHQ ien§eG IRHNK you\gat Wrdckbadckst WKH H[SHU
FRQILGHQFH EXW , GRQTW WKLQN LWV JRW DQ\WKLQJ WR GR ZLWK FRO
learn from that lesson and make sure the next lesson is.better

, WKLQN \RX GR KDYH WR ZtRitkNohK&¥ i€ an iss@RoDfi&Vbud Lthk W R

LQ WKH VFKRRO , MXVW FDPH IURP P\ SDUWQHU ZDV ZKLWH DQG , GR
KDUGHU MXVW WR PDNH VXUH \RXfUH RQ WKH VDPH OHYHO -XVW VR W
see me in a certainway/LNH WKHUH zZDV D VLWXDWLRQ«, MXVYW UHPHPEHU WKHUL
ZKHUH P\ SDUWQHU VKH JRW TXLWH XSVHW DERXW |WKLQJVY ZKHUHDV ,1
joke about things. On this occasion, | had said something that was wrong and my partner

hadcRUUHFWHG PH , VDLG pRK RNYT DQG ODXJKHG DERXW LW EXW WKH \
, ZDVQIYW H[FLWHG , ZDVQTW VKRXWLQJ $00 WKLV WLPH P\ SDUWQH
VWUHVVHG W PDGH PH IHHO RGG DQG ZRQne$ Whehi\ ,WIV P\ SHUVRQZEL
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JHW H[FLWHG DERXW VWXII , GR JHW ORXG EXW LQ WKDW VLWXDWLR!
ZDVQTW DJJUHVVLYH , ZDVQYW UXGH 0\ VPLOH VWD\HG WKHUH TXLWF
SLFN XS RQ P\ UHDO I|HHO L Qny\éx&bkes ixitMdaffeds myepafieneat.DIQ W D

just thought | want to get through this.

Maria

Maria is 23 yeaold single, undergraduate student of Caribbean heritage. She was the

quietest member the focus group and tended to offer affirmative nodseanhdes to show

agreement. She believed her place on the course was due to the fact that she is black, a

category she knew was undekHSUHVHQWHG RQ WKH FRXUVH 6KH EHOLHYHG VKH Z
QXPEHUV’ 6KH VHHV LW DV D WIDN RGEHS RUWVWRXYQIGWQIWRHHERWHK 3D JRRG
WHDFKHU" +HU H[SHULHQFHV LQ VFKRRO DV D IRUPHU WHDFKLQJ DVV
made her more aware of being in a BME student teacher in terms of surviving on the course

and later, progressing as a teachene Srefers working in ethnicaligiverse schools. If she

ZDV LQ D ZKLWH VFKRRO VKH EHOLHYHV VKH ZRXOG KDYH WR 3FRQVWDAQ

ODULDYV VWRU\

, IHHO WKDWTTV ZK\ , JRW D SODFH«WR WLFN D ER[| <HK ZHYYH DOO JR
fill QXPEHUYV )RU ZKLWH VWXGHQWYV LWV EDVHG RQ VRPHWKLQJ HOVH
or even student but regardless of all that | still want to be a good teacher. [On the|PGCE

course] my confidence is growing as expected and | am learning thys thireed to know for
WKH SURIHVVLRQ ,YYH DOVR JRW DQ RSHQ PLQG DQG UHDOLVH WKDW |,

Sometimes | do questiavhether | could really be strong enough to survive in a profession
Z K H U Halw&yB (her emphasisyoing to be in the mingy. | feel in certain schools you
need to prove yourself more because of your race. You always have to make sure ypu are as

KLJK DQG DV EHVW DV \RX FDQ EH QRW JLYLQJ DQYERG\ DQ\ H[FXVH 7
me, that | feel that | constanthave to do that. Black people are easily stereotyped.

[On campus] we thought that we may have had a support group but it seemed as if the group
was more just so that they [the university] can support us to stay on the course; $o as to
avoid issues tha? RXOG VWRS SHRSOH IURP GURSSLQJ RXW , XVHG WR JR«EXYV
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feel like | need a support group. | thought for me, | wanted to share experiences an
NQRZ SHRSOH :HOO LW ZDVQTW D VXSSRUW JURS
dropping out.

, KDYHQYW EHHQ LQ D ZKLWH VFKRRO ,fYH RQO\ &
placement was where there were all black children; but all the teachers bar one, was
Yeh, one was black. But it may be that if bviraa different area, a white area, where
children were white, | may have found they reacted to me differently. But in terms o
teaching my ethnicity does not affect my responses or how | teach.

| like the way that schools try to have a caanium that is for their children. Like, if you
to some schools in East London, they incorporate a lot of their culture. Just by brin
WKLQJV OLNH WKDW LWV QRW DOZD\V IURP D (XUH

ODQGT

d get to

S ,W ZDV IRU WKH

FHHQ LQ D PXOWLFX(
5 white.

the

f actual

go
ging in
RSHDQ SHUVSHFWLYH

Jacquline (She chose this spelling bér pseudonym)
Jacquline is a single 20 yeald British-Pakistani undergraduate student. She states th
LV OLNH KHU IDPLO\ ZKR LV 30OLEHUDO” DQG RSHQ

Muslims should be able to marry ndfuslims but alsoWKDW DUUDQJHG RU

at she
WR :HVWHUQ FXOWX

SDVVLVWHG® PDUULL

are acceptable. She is not in favour of Muslim women wearing a hijab or young women

aiming for marriage above getting an education, because she feels it is out of touch with UK

culture and the modern world. She utl¥ WDQGYV WKDW VKH LQKDELWY WZR FXOWXUH)

DOzZD\V WZR SHRSOH" DQG

IHHOV ZKLWH VWXGHQW WHDFKHUV ODFN W

She believes her position allows her to educate the children she teaches, about good aspects

of Islam.

JacquliinHTV 6 WRU\

My family is very liberal in the sense that Education is important and that everybody
KDYH D JR DW LW <RX GRQIW UHDOO\ KHDU DERXY
I knew of someone, back five years now, where the girl, she sé#dHopu2K , ZD
PDUULHG 1R , GRQTW ZDQW WR VWXG\ , GRQIW
PDUULHG § , FRXOGQTYW XQGHUVWDQG WKDW , VD
my mum said that you can get married and have kidXy FDQ KDYH WKD

148

has to

NV OXVOLP JLUOV EHL
OW WR JHW

ZDQW WR JR RQWR
LG u:K\ GR \RX ZDQV
W OLIH \RX GRQTW




Diane Warner September 2018
Thesis submittetbr the degree of Doctor of PhilosoptoyLancaster UniversitgUniversity of Cumbria)
A Study of how som@lack and MinorityEthnic Student Teachers face tBhallenges of Initial Techer (GXFDWLRQ LQ (QJ

QHFHVVDULO\ KDYH WR GR WKLV >IXUWKHU HGXFDW
that at all. | thought why would you want to take your life away?

$ ORW RI
SHRSOH RQ WKH puRXWVLGHY >Rl WKH UHOLJLR®®
partners] JR WR 3DNLVWDQ UHJXODUO\ 7KH\1G IDVW
ladies that have been married into our family,avthey like about it is the fact that tg
FHUWDLQ H[WHQW WKH\ IHHO SURWHFWHG LI WKDW
OLH WKHUH DUH« ,W VKRFNV PH PRUH WR VHH D Jl|
ZKHQ W Kfidrdrtl §ithhicgies and then you can learn more | suppose. Not the w
WKLQN pRK P\ JRG«WKH\fUH DOO GLIIHUHQW HW
interesting and you kind of speak to them and learn about them.

Being a Muslim does affehbw people see you. Even when | go to work; sometimes
at nurseries and schoo[gluring the holidays],| am always trying to create a good ima
WU\LQJ WR KHOS SHRSOH WR XQGHUVWDQG EHFDXWV
much badWKDW \RXTUH KHDULQJ DERXW , VSRNH WR
yearsold. | fell in love with that child. There was something so genuinely intelligent
KLP , ZDV VSHDNLQJ WR KLP DQG KH JRHV I|g&EW Hpirn
SDNLVWDQ , ZDV ERUQ KHUH EXW , JUHZ XS WKHU
ZDUV DUH JRLQJ RQ"Y , IHOW VR JXWWHG , WKRX]J
very beautiful. There are lots of rivers and n@WDLQV DQG WKDWIV ZK
ZKDW LW LV EXW \RX GRQTW NQRZ WKDW \RXYYH Q

When | went to a [Church] school [on placement], they were doing the prayers. | joif
DQG WKH\ ORRNHG DW >PH @ thj}iVviditherlpkalirg, add-d Kevih
WKLQJ , WKLQEHPMDMXVHAXIWWNRW MRPHWKLQJ RXW RI W
to wear a scarf, lWLPH WKH FKLOGUHQ ZRXOG JR puZRZT
with me [we all laugf®@ EHFDXVH \RX ZRXOGQTW QRUPDOO\
>DQRWKHU VWXGHQW@ \RX NQRZ VKH ZHDUV D K
ZHDULQJ D KHDGVFDUI"T 6KH VDLG upQR , VWDUWH
wantedtof DQG , ZDV OLNHY DOO ULJKW RND\T DQG X
sense that now in Pakistan, when | was there, not many women wore a headscarn
WKH\TUH RXW LQ SXEOLF LQ ZKLFK FDVH WKH\ Zf&id
MXVW D OLWWOH ELW DQG LWV QRW WKH ZKROH
FRORXUHG FORWKHV«YHU\ GLIITHUHQW WR KRZ WKH
QRW DOO WKHUH LV WR EHLQJ D dQuxwearing a\Waddscad ikr abd
ZHDULQJ \RXU GUHVYVY LQ D FHUWDLQ ZzZD\ , WKLQN
PXFK PRUH WKDQ WKDW« ,WYV PRUH WKDQ ZKDW \R
\RX GR LVQTW LwW"

<RXJTUH QRWIMKYMW FROAUMXUH DUH \RX«\RXfUH QHYH
DOzD\V WZR SHRSOH , IHHO WKHUH LV D ELJ SDU
ELJ SDUW WKDWTYV (QJOLVK DQG WKHQ WR D FHitdaf.
:KHQ \RX JR WR 3DNLVWDQ \RXTUH DQ (QJOLVK SH
\RXTUH LQ (QJODQG \RX GRQYW IHHO FRPSOHWHO\)
WKH\fUH DOzZD\V UHPLQGLQJ \RX RI LRXTUKHIINH

SDNLVWDQ WKH\ VD\ p\RXTUH (QJOLVK RU ZKDWHY,
DP RU WKDWTV LW

ODQGT

/ILRQ@Y 6KH ZDV KD

P\ FRXVLQV KDYH PDUULsl&&cepked Wet. QtvasLipve DQG HYHU\VERG\ T

ZKR KDG D SUREOH
7TKH\JUH IXO0O\ FRQ
a

PDNHV VHQVH" 7KH
JRXS RI MXVW RQH V

Ay you

QLFLWLHVY <RX WI

work

ge,

H WKHUHYV VR PXFK
D FKLOG WKH RWKHL
about

H GR \RX FRPH IURP"
) H +H VDLG pRK 3D
KW WKDWYV DOO \RX
DW LW LV WKDWTV
HYHU KHDUG RI WKR!'

ned in,

Olda ZDQW

KH RUGLQDU\ I WR
7KH\ ZRXOG ZDQW V
ZHDU RQHY 7KH ILLU
HDGVFDUI DQG , VD
G LQ 3ULPDU\ VFKRR
PPP« LWV QRW YHU'
f, unless

OG ZHDU LW GLIIHUH
RWKHU ZD\ >QLTDE |
GR LW KHUH +HUH
R LWYV QRW DOO DE
\RX GR KDYH WR GU
X VSHDN LWYV PRUH

iU MXVW SDUW RI M)
W RI PH WKDWfV 3DN
DLQ H[WHQW«QRW M}
JVRQ \RX GRQTW IH}
(QJOLVK \RX IHHO
WEZDYN WKIOQ LU \R:
HU <RXfUH LQ ERW
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, WKLQN LWV VRPHWKLQJ WR GR ZLWK WKH FRQW
different cultures [inordd) WR@ OHDUQ PRUH DERXW HDFK RW
DOO ZKLWH FKLOGUHQ DQG WKH\ DVNHG PH upzZK\

WKDW«EXW ZKDW D JRRG TXHVWLRQ DQG DW WK
,IYH VI H@QWRDORQJ LQ WKH VXQ RXWVLGHY $Q\Z
WKDWYVY D UHDOO\ LQWHUHVWLQJ TXHVWLRQ DQG

actually try to find an alwhite school and perhaps get a placement there, and évkay]
GLGQTW DFFHSW PH , ZRXOG WU\ WR PDNH WKHP«W
LV ZKDW LWTV DERXW DQG WKLV LV ZKDW LW LVT
7TKHUHYV VXFK D VLPLODULW\ WR ,VOPPRQQG KRWH
saying and doing you agree with it. If you are teaching those children to be Christig
DUH HQFRXUDJLQJ WKHP WKDW LV D JRRG WKLQJ«
religious, then go ahead, go and do it, eveiRtK JK ZKDWHYHUTV JRLQJ
can still be religiousornonrUHOLJLR XV DV \RX ZDQW 7KHUHTV
FHUWDLQ zZzD\ VR SHRSOH DUH SUHVVXULVHG WR W
QRWY HYHQ WERXIDKHWWHREYOWKHUH ZRQITW EH WK

, IHHO DV WKRXJK , KDYH D UHVSRQVLELOLW\ WR
GHVHUWHG LW \RX NQRZ OHIW LW«, IHHO DV WKRX
country. In England you havsW R SOD\ D UROH WR WU\ DQG GH
SUHWW\ GHYHORSHG ODXJKV WKHUHTV QR VKRUV
(YHU\WWKLQJ LV JRLQJ ZHOO :KHUHDV LI \RX ORRN
facW LWTV D«QR LWV D PHVV DQG ZH KDYH WU\ DQ
lecturer here for a few years, then go back to Pakistan, and help educate people the
LWV D UHVSRQVLELOLW\ IRU PH

(Discussing being a Muslimjt all depHQ GV RQ ZRUOG HYHQWY DQG
WRPRUURZ VRPHERG\ GHFLGHVY WR VD\ RU GR VRPH
ZKDW , WKLQN«ZKDWTV HYHQ ZRUVH LV WKDW \RX
somebody else has madeéthink they(white studentsyhould get the chance to experie
being in another country, being the other person...to go out and just try and make the|
DFFHSWHG 7R WU\ DQG VHH VRPHRQH HOVHTV SRL

DFW K\SRWKHVLV VE
KHU , ZHQW WR &«
DUH \RX EURZQ"
H WLPH , DQVZHUHG
D\ WKH QH[W GD\ , Z
H[SODLQHG LW DOO«

k

U\ WR PDNH WKHP X¢
GRQIW NQRZ ZKI
IHHC

3

MHO TWKLIHWHKAR X
in, you

QRZ WKHUHTV PRUH
RQ LQ WKH :RUOG

QRW WKDW SUHVVXU
KLQN pZK\ DUH \RX
DW SUHVVXUH

SDNLVWDQ DV ZHOO
JK , VKRXOG JR EDFI
YHORS WKH FRXQWU
VDJH RI WHDFKHUV \
DW WKH VWDWH RI 3l
5 GHYHORS WKDW

(J
re. | feel

LWYV KRUULEOH WHR
WKLQJ ZURQJ SHRS
HHO \RX DUH VRPHK
nce

mselves

QW RI YLHZ T7KDW{YC

Aliya

Aliya is a single, 19 yeanld TurkishCypriot undergraduate student.

She states that her

SDUHQWY 3SXVKHG”™ KHU WR SXUVXH HGXFDWLRQ DQG GR WKH EHVW VKF

a teacher, but also meeting a Turkish teacher on placement, the &rsf bar heritage th

she has ever come across, made her feel that teaching was something she could do.

at

She sees

her position as a BME student teacher as being a role model for and enabling children to
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DQGY

enjoy their heritage, realising that her bilingskills are an asset in the classroom. She also

VHHV %0( WHDFKHUV DV SEUHDNLQJ EDUULHUV"™ WR DFKLHYLQJ JUHDWHL

DV *HYHU\RQH LV HTXDO  DQG :*LW GRHVQYW PDWWH

$OL\DTV VWRU\

My family, particularly my peents pushed me to go further into education and do some
to increase my prospects. My mum always wanted to do teaching but she never
FKDQFH EHFDXVH VKH PDUULHG \RXQJ I LW ZDVQ]
strength to get ito it...you know, do it. During my whole educati@s a pupil herself)
DFWXDOO\ KDYHQYW VHHQ PLQRULW\ WHDFKHUV RU
IRUZDUG DQG VKRZ WKDW HYHU\RQHYV HTXDO , W
achieve what you want to achieve.

So far | have found my Turkish background to be an advantage. There is a member o
P\ SODFHPHQW ZKR LV DOVR 7XUNLVK EXW VKHfV U
that | have seen. | speak with hBrQG , WDON ZLWK KHU DQG , GR
KDYH VRPHRQH ZKRYV FRPH IURP WKH VDPH EDFNJU
DUH ZKLWH EXW OXFNLO\ ,fP LQ D SODFHPHQW WKD
my TurkisHlanguage] to help the children.

$OWKRXIK WHDFKLQJTVY KDUG , ZRXOG GHILQLWHO\
that sort of barrier [of] mainly white teachers. | think it would be a lot better because i
help not just ourselves and oth8 HRSOH EXW WKH FKLOGUHQ [
WHDFKLQJ FKLOGUHQ \RX NQRZ DQG UDLVLQJ WKH
schools then, how are they going to learn? .

Sara
Sara is a 19 yearld Muslim woman of Somalirab heritage on an undergraduate cou
She is single and lives with her parents. She comes from a family of eight children

parents wanted them to pursue a profession.

English when she entered school where the children and teachers were mainly white.
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wears an abaya and a hijab with pride and believes that she will be a role model for minority

FKLOGUHQ 6KH VSHDNV RI

%0( WHDNERRBUNKDQ FIHEXVFBWLIQW\L" JHQHUD

But she showed an awareness of the precariousness of being racially different as a student

teacher when she revealed uncertainties about her identity. On one placement in

a white

school she practised her daily prayers and thielreim did not comment on her Muslim dress

but in another school she did not feel able to ask for a place to pray and the childre

n asked

many questions about her dress and customs which she felt to be intrusive and made her

anxious.

6DUDTV VWRU\

IwasERUQ KHUH EXW , GLGQYfW UHDOO\ VSHDN«>(QJ

DLVK@ EHIRUH JRLQJ

DQG , NLQG RI IHOW XQFRPIRUWDEOH LQ SUDFWLVLQJ« P\ UHOLJLRQ DV
WR GR WKLQJV LQ D VHW ZD\ 7TKHUH ZHWREQ fgut @deD RW RI OXVOLPV LQ
WKDW{V ZKHQ , IHOW NLQG RI RSHQ ZKHQ , VDZ RWKHU SHRSOH ZKR ZF

DQG«, OHDUQW WR DSSUHFLDWH HYHU\RQH LQ W
university] We all kind of mix in well together but theare certain people who act
GLIITHUHQW zZD\ ZKHQ WKH\fUH WDONLQJ WR XV RU
ZRXOG UHVSRQG WR WKHLU RZQ NLQG VR WKDW LV

My dad was more interested in each of IRLQJ RQ DQG H[FHOOLQ]
>FKLOGUHQ@ DQG HYHU\RQHYYV GRQH QXUVLQJ WR
NLQG RI PRWLYDWHG PH DQG , GRQTW ZDQW WR XS
[the university] ifitwav DOO ZKLWH ZKHUH , IHOW GLVFRPI
about motivation, if you want to be a teacher. | used to work in a private Islamic schq
a lot of them(teachers)have degrees and teaching qualifications, but they feel
combrtable there where they can practise their religion. A lot of the schools they sa
ZHQW WR GLGQYW UHDOO\ DSSUHFLDWH WKDW VR

My placement is in a mixed kind of cultural area, black, white, Muslims, everyone.

schoo DFWXDOO\ FHOHEUDWHY WKH FXOWXUHV DQG
WHDFKHU ZDV WHOOLQJ PH WR pWHOO KHU ZKHQ ,
kind of shied away from asking. | expected the children to ask me ahaiut was wearing
EXW WKH\ GLGQTW pFRV WKH\ ZHUH VR GLYHUVH 7
FKLOGUHQ DVNHG PH DERXW P\ GUHVVY D ORW EXW ,

| think we do need more teachers who speakrdinguages, who are from different cultu
and backgroundsY RX GRQfW UHDOO\ VHH WKRVH WKDW D
WKHUHfV DOZD\V RQH WKDW VWDQGYV RXW HYHU\R
the childrenwhoare RW RI D FHUWDLQ«ZKR DUH WKH PLQRU
to. 1 was one of the minority [at that placement] and | did feel a bit left out and everyo
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(QJOLVK DQG ZKLWH , GLGQfW UHDOO\ IHHO LQFODXGHG >%0( WHDF
abRXW«XP WKLQJV WKDW PD\EH WKH\JUH QRW WDXJKW ,I WKH\ NQRZ DE
LW E\ VRPHRQH ZKRJV LQ WKDW >HWKQLF@ JURXS| WKHQ WKH\fUH PRL
PRUH RI DQ XQGHUVWDQGLQJ ,I \RX GROYWX UHYG \RKRHWEREWMRWKHU Z
PLVVLQJ DQG WKHQ LW VHHPV QRUPDO $QG ZKHQ LWfV QRUPDO \RX GR

Parvina

Parvina is a 24 yeald BritishrIndian Muslim woman who is single but is engaged to be

married. She is on a PGCE course. While her family are traditional Muslims, it includes

ZKLWH DXQWV E\ PDUULDJH RI ZKRP VKH VD\¥adiffesntLV@ QRUPDO WR KDY
FRORXU WR PH LQ WKH IDPLOV’ 6KH ZDV H[SHFWHG WR GR ZHOO LQ HC
narrative appears to not acknowledge racism in her life. For example although she admits to

feeling uncomfortable as the only Asian woman in her grauuniversity, she states that she

was then accepted by the group because they asked her to join them for social evenings. She

IHHOV WKDW SHRSOH RI WKH VDPH HWKQLF JURXSLQJ 3JHO EHWWHU"
white school she dismissed childpef V. TXHVWLRQV DERXW KHU FORWKLQJ DQG FXOW

SEXEEO\" DQG WDONLQJ DERXW SRS VWDUV WR VKRZ KHU QRUPDOLW\

3DUYLQDYV VWRU\

0\ PXP DQG GDG KDYH UHDOO\ VWUXJJOHG 0\ GDG MXVW KDG D QRU
KRXVHZLIH VR WKH\ GLGEJOW ZDQMA ZHUHROUWH pMXVW WU\ \RXU EHVW
KDUG ZRUN LQ QRZ VR WKHQ OLIHYfV HDVLHU IRU \RX ZKHQ \RX JURZ XS
HGXFDWLRQ LWIV QRW IRU XV EXW RQFH \RXTYH JRW WKDW \RXTUH \
My brotherfV EHFRPLQJ D ODZ\HU DQG P\ VLVWHUYV EHFRPLQJ D VRFLDO ZR!
of being pushed into education

| think when | become a teacher and my pupils are the same ethnic minority as me, they

might come up to me and want to be a teacher. Theythiigd of come to me for help |or

FRPH WR PH IRU RWKHU WKLQJV EHFDXVH ,fP OLNH WKHP 3HRSOH IUR
JHO EHWWHU /LNH DOO P\ FRXVLQV DUH \RXQJHU WKDQ PH DQG WKH\T
EHFDXVH ,fP EHFRPLQJ D WHDFKHU
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I think at first it did [affect me] when | first walked into a classroom and | was the only
JLUO 7KHUH ZHUH RQO\ WZR RI XV WKHUH DQG ,
EHFDXVH HYHU\ZKHUH ,1fYH EHHQ ,YYH D O AD okt &
PH DQG , GRQYW NQRZ ZK\«, NQRZ HYHU\ERG\TV W
OLNH« EXW QRZ ,TP QRW , ORYH LW %XW ZRQY
[Commenting on an incident in a university sessientheonealled it a blackboard and thg
FKDQJHG LW«puRK FKDONERDUGY DQG >WKH OHFWX
SUREOHPY , ZRQGHU ZK\ PDNH D ELJ GHDO RXW R
The others did always try and make us fa@@IR O XGH G 7TKH\YG DOzZD\V
7KH\TG QHYHU WKLQN RK VKHTV $VLDQ VR ZHYOC(
ZHUHQYW GULQNLQJ WKHQ ,1G EH«6RPHWLPHYV I H
nothing | can do.

1
\)

D

’

, 1 Quiet but in school [on placement] | was larger than life. | think to make up for th
WKDW ,fP $VLDQ 7KHUH ZDV RQO\ DERXW IRXU 3DN
one in my class. | was a bit uncomfortable when | started as welbrd a [head]scarf o
SODFHPHQW DQG RQH RI WKH NLGV JRHV WR PH 3
UXGH KH zZDV MXVW EHLQJ OLNH« DVNLQJ TXHVWL
WKLQN pRK VKH LV DFWXD O Oas Qiffetert bedau§e | wikrel & 366K
ORW RI >SXSLOV@ FDPH XS DQG VDLG 3ZKDWTV WK
got all these questions, not rude, but asking. So | was really bubbly and tried to ge
level with kids, talking aR XW -XVWLQ %LHEHU VWXII OLNH W
\HK VKHTV QRUPDO DQG QRW GLIIHUHQWT , ITHOV
VKHYV ZHLUGY EHFDXVH RI ZKDW , ZDV ZHDULQJ g9
DQG WDON WR KHUT , DOZD\V ZHDU D VFDUI EHFD
comfortable with them [in an ethnicallp L{HG VFKRRO@ DQG ZRXOG
the top. | asked the Deputy Head whether | could do my maxary day. She was red
QLFH DERXW LW DQG VKRZHG PH D TXLHW URRP DQ
ORQJ DV \RX GRQTW WDNH WRR PXFK RI WKH FODVYV

!

t

|

Zainab

Zainab is a single23 yearold British-Indian woman on a PGE course.

N
ZKDWJV WKDW RQ \R
RQV

RRIKW

Asian

ZDV OLNH«RRRRK ,
VRPHERG\ ZKR{V Wk
H VDPH«EXW \RX MX

W VSHDN RXW LQ FO

n

UHU@ JRHV p\RX FD
| EODFNERDUG ZKLV
DVN XV RXW \RX N
OHDYH KHU RXW ‘

HO OLNH ,fP OHWWL(

e fact

LVWDQL FKLOGUHQ |

WU\ WR PDNH
, Z

DW RQ \RXU KHDG«Z|
on the

KDW MXVW WR PDNF
V. OLNH

, KDG WR ,
ZDQWHG WKHP WR WV
XVH WKDWIIV PH WK

DIW IHHO WKH QHHG

Iy

G VDLG uDQ\ WLPH \

WLPH RIIT

She has always

lived in the town where she was born and grew up. She admits that she mainly relates to the

WZR RWKHU PHPEHUV RI WKH IRFXV JURXS ZKLOH

DW XQLYHUVLW\ VW

FRPPRQ ZLWK SHRSOH ZKR VBUDihéeladkhksHhal Dith idedpke OMItKaD H

FXOWXUHY VKH 3PDNHV WKH H[WUD R I KRHIUWHBDQ @H' [ WIR H UWWHG ZY MWKV WK ®! L

expectations.
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wearing Western clothes.
ZKLFK VKH IHOW ZHUH GXH WR KHU FORWKLQJ

reactions made her uncomfortable.

=DLQDETV 6WRU\

JURXS@ , OLYH LQ« ZKHUH WKHUH DWHDDJORRP R U $
miles away)which is mostly white. In the sixth form we were like a small minority; and
| started noticing that we wer6& LITHUH QW 7TKHQ , FDPH WR XQL
WasgoodthatIwenttothatTGIRUP@ FROOHJH EHFDXVH LW SUH
NQRZ ZKDW , IHHO DERXW WHUPYVY OLNH EODFN DQG
not sXUH«LI \RX DUH IDPLOLDU WR«OLNH ZLWK DQRW
FXOWXUDO XQGHUVWDQGLQJ«\RX ERQG D ORW TXL
kind of group together. Obviously you do chat to everybody, like in class and, thirgs
MXVW KDSSHQV WKDW \RX GR JURXS WRIJHWKHU«\R

>:KHQ , ZHQW LQWR P\ ILUVW 3*&(@ VHVVLRQ WKH
(another Asian studeny R , ZHQW WR VLW ZLWK KHU % X W shy
DERXW WKDW >EHLQJ RI D PLQRULW\ FXOWXUH@
EDFN RU DQ\WWKLQJ OLNH WKDW <RXTUH PRUH DZI
WKDW ,TP $VLDQ DQG WKH PDMRULW\ RIHSHREGH E
learnt that you do gravitate towards the other Asians and the whites gravitate m
WKHPVHOYHV EXW ZKHQ \RXTUH LQ FODVV \RX GR K
you have more in common with people who share the sabh© WXUH VR LWV
things in common. We usually go and sit at the back, but for some things | sit at tl
EHFDXVH , FDQYW VHH WKH ERDUG EXW ZKHQ ZHT
lay-out of the [ICT] classroom meansfitv HDVLHU WR PL]J >,Q VHVYV\

FNHU DW WLPHV VR

Shelated racialised difficulties, experienced on a placement,

SDUWLFXODUO\ KHU K

WKLQN LW ZDV LQ WKH VL[W kKalift) PwaRit) a Prihority RBME TV ZKHQ
WHIDRROD QG WKHQ

Y

then
DQG IHOW LW D ELW
SDUHG PH IRU XQL

PLQRULW\ HWKQLFT
KHU $VLDQ SHUVRQ
1

DOZD\V JURXS WRJt

UH ZHUHQTW PDQ\ VI

WKLQN ZHTUH ROG H

‘H NQRZ RXU LGHQWL
DUH RI
I DDK\LAV HIEDHD G W K H U

ZKR \RX DUH

ore to
DYH WR ZRUN WRJHV
PRUH DERXW KDYLQ
ne front
UH LQ JURXSV ZH IJR
LRQV@ LWV QRW W

our own and no one sits with us; everyone [tends to sit] in their group. | think as a [whole]

group we all get on really well. Initially it felt more divided, it happened more at the

beginning, butZKHQ ZzH JRW WR NQRZ HDFK RWKHU ZH SOVVHG WKDW >VWDJH
[mainly sitting with other Asian students]. Just having one friend is enough, but with there

EHLQJ WKUHH RI XV ZH KDYHQTW broG\G L &R GWKd-ERc® @ D O O %HIRUH >V
RWKHU EXW QRZ LI ZH VDZ HDFK RWKHU LQ WKH OLEUDU\ MXVW ZDONL(

We went to a school, which was 95% white [pupils]. When | first went into the class
honest, | felt a bit weird because there was one Asidd ththe class, One girl said to 1
M'R \RX VSHDN (QJOLVKY DQG , VDLG WR KHU u:HO
VKH VDLG M, GRQTW NQRZ«Y 7KH\ DVNHG PH uD
like an Indian dance. She didi® D FXWH zZD\ LW ZDVQTW OLNH
like you see in Bollywood movies and she did those dance moves, kind of things. §
VDLG p2K OLVV DUH \RX ,QGLDQ"Y , ORRNHG RYHU

, to be

ne

D ZKDW ODQJXDJH D
UH \RX ,QGLDQ $UF
EHLQJ PHDQ RU DQ\W
omebody

J DQG WKH\ ZHUH OL

asked measthdJK WKH\ ZHUH FXULRXV 7KH\ ZHUHQYW D
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ZHQW LQWR DVVHPEO\ ZH ZHUH VWDUHG DW \RX N

at. One kid was like twisting his head round to look at me.

All the time | was comparing io what she was experiencifiger partner Muslim student)f
VKH ZDVQIW WKHUH , ZRXOG KDYH MXVW WKRXJK
maybe would have got the same reactions. Another thing is | felt quite aware of w
parents mightWKLQN , GRQTW NQRZ ZK\ TP TXLWH DZ0O
WKDW ZHYUH JRLQJ WR«HYHU\ VLQJOH SHUVRQ Ufelf\
quite secure within the school, in that the teachers were nice, the children werdui,
GRQTW NQRZ ZK\ DV VRRQ DV , WKLQN DERXW WKH
NQRZ«DOO WKH WHDFKHUV ZHUH ZKLWH LQ WKH

NQRZ«DUH QRW IDPLOLDU ZLWK« ,Q WKHLWEKHRK KDG'{
DURXQG PDQ\ $VLDQV , WKLQN LWV MXVW WKDW

their parents might be racist and they get racist things off their parents.

yWIV WKH ILUVW GD\ \RX GRQITW NARZUZ KBWD BARX M/[
WKLQN ,fP VWURQJ HQRXJK HYHQ LI , ZDV FRPSDU
,WIV SDUW RI PH , P PRUH ZRUULHG DERXW WKH

P\ HWKQLFLW\«DERXW L Wof WaysQ@i dding QhthgsNakd. b lyQud cg
DFURVV , GRQYW WKLQN EHLQJ $VLDQ RU DQ\WKLQ(Q
D VLWXDWLRQ LI RQH FKLOG VDLG VRPHWKLQJ UDF
then how do you handle[between children]? There was one Asian child in my class
GLG QRWLFH WKDW IHOW WKDW VKRXOGQTW EH

DRZ WKH ZKROH VFKI

W LWYV PD\EH EHFD X
hat the

UH RI WKDW
VSRQGHG

(YHU\
LEH FDUHI

SDUHQWYV WKDW W]
VFKRRO VR PD\EH
HOO® EXHYWLRQLQJ
,WIV QRW EHFDXVI

SAHFRAW H, WIKILQNV « ZDV
HG WR RWKHU WHDF
SODFHPHQW >0HDUQ
me

J OLNH WKDW , ZRX
. VW WR DQRWKHU FK
and |

WRR PXFK DURXQG
LOQN , VKRXOGQTW |
VKRXOG VWDUW PF

PLIKW WKLQN ,fP WRR«, GRQTW NQRZ ZK\«, GR WK
When | wasDW KLV WDEOH , GLG WKLQN« , WKRXJKW
tables].

Eve

Eve is a 41 yeaold student teacher on an undergraduate teaching course and a mother. She

is of British-Caribbean heritage and came to the UK in the-188I0s as a young adult. She

formerly worked as a personal banker.

On the campus of her unighsityas noticed the

ethnic divisions and groupings between students and has felt excluded. She described a

VHULHV RI
presence. She states that she feels more accepted by stsimts although this w

SOLPLWHG” DQG RYHUDOO VKH IHOW IRUFHG WR PR
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accepted. On placement at a white school she reported a racist playground incident that was
not acted upon by a senior teachetisTmade her fearful about that racism is not treated

seriously that has made her more reluctant to speak out.

(YHTV VWRU\

$W ILUVW , WKRXJKW , ZRXOG EH D WHDFKLQJ DVVLVWDQW EXW DIWHU
EHFDXVH , GLGQYJOWDO WIQE WY ROAWKP ,QLWLDOO\ , GLGQIW WKLQN DERX
teacher but | have come to realise there are not many teachers of ethnic groups. | live in a

multicultural area but notice that most teachers are white. The black staff tend to be in the

TAroOH (YHQ LQ VHQLRU UROHV , GRQTW VHH EODFN KHDG WHDFKHUV R
and worried me. | understand now that | am a minority, so when | go for jobs | will probably

be the only one. | wonder if | will be chosen if there are other whitelidates? | thought

when | came into teaching that it will be good for black girls to see me because that gives

them a picture that black people can become teachers. | hope to empower black children.

7KDW LGHD ZDVQYW DW WK HolRsé HhabRey8opeK HQ , EHIPQ WKH

2Q WKLV FDPSXV , GRQTW VHH PDQ\ EODFN >3$IULFDQ DQG &DULEEHDQ®@
tend not to mix much. | know that the first thing you do is go to people of the same calour as

you. | felt more accepted among Asiardstuts, but actually there was a @ff point wher
WKH\ DFFHSWHG PH LQ WKH VHVVLRQV EXW , GLGQTW IHHO WKH\ ZDQ\
7TKHUHYV D OLPLW WR \RXU LQFOXVLRQ , IHHO WKDW , KDYH KDG WR P
Asian] studentsand feel accepted by them but the white students have not accepted me.

When you try to have a conversation with them, apart from one or two, they are very closed.

Even when you pass them in the hallway it is difficult for them to acknowledge you] | am

used to it now but it is very sad. In the first year | was paired with some of the|white

VWXGHQWY DQG LW zZzDV RQH RI WKH PRVW XQFRPIRUWDEOH H[SHULHQF
just the way they interacted with me. For a second presentation | asl@id their group
but they said they had asked someone else, who was white and then asked me to |leave the

WDEOH«WKH\ ZHUH DOO ORRNLQJ DW PH 7KDW ZDV YHU\ XQFRPIRUWDE
the white students will give me one word answers.

In schod it was 98% Asian children. Once | was in the playground and heard two 10 |year

ROG $VLDQ FKLOGUHQ XVLQJ WKH 1« ZRUG DERXW EODFN JLUO
word and they showed that they realised something was wrong. | reported it Hizad
WHDFKHU EXW ZKHQ KH KHDUG LW ZDV D UDFLDO LYVXH , VDZ KLV IDFH
many details and referred it back to the class teacher. A few days later | asked the ¢hildren

ZKDW KDG KDSSHQHG DQG WKH\ WH@ginPhd dpRisvakin@this , IHOW pKHUH ZH
VHULRXVO\Y 7KH WHDFKLQJ VWDIlI ZHUH DOO ZKLWH 7KDW DOZD\V Sl
PH EHFDXVH , DP QRW VXUH KRZ WKH\ DUH JRLQJ R HPEUDFH PH LTY
VRPHWLPHYV LWV HDYV If bdur 8WR bé&ckdgraimndV K SHRSOH R

, DVI
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I know that | will change because | play safe by keeping myself to myself and if | end|up in a
school with mostly whites | need to know how to integrate. Life can be unfair for a| black
SHUVRQ LQ WKLV FRXQW Wu are, strugohrf Wo-HcoBp&td. QNR thhattn haw
good you are you are at a disadvantage or work extra hard to provide yourself against a
white counterpart. You have to deal with stereotypes that you are aggressive or igngrant. |
have worked so hard so thatgple do not attribute these stereotypes to me, but they still do
simply because of my colour.

Haifa

Haifa is a 19 yeaold student on an undergraduate course, who lives with her mother and

siblings. She believes there is a strong ethos of gaining independence as a female, in her

family which she has adopted. She was motivated to become a teachesebeeatwo

ROGHU VLVWHUY DUH WHDFKHUV 6KH EHOLHYHV EHFRPLQJ D WHDFKF
because it is a professional role. She stated that she wanted to have a bigger impact on

children but also stated that teachers have more of a socialngtaretause people, like

parents, look up to them.

+DLIDTV 6WRU\

I have two older sisters who are teachers and they used to tell me what an amazing |job it is

because you are impacting on children. They [her sisters] believe it has made them a better

person. A teacher can do more than a TA. If they [the pupils] have problems, you are

KHOSLQJ WKHP $OVR LI SDUHQWYV ZDQW WR ILQG RXW PRUH DERXW ZK|
they are not going to the TA, it is the teacher they want.

| went to anislamic private school which was ethnically diverse, so issues of my ethnicjty did
not arise. | was part of the majority. However | am thinking about who | am so if a|child
came up to me with questions about my ethnicity | would try to respond to plesty and
not hide it. | could word things better; | would learn how to say things. On the course we

RQO\ PL[HG DFURVYV FXOWXUHV ZKHQ ZH KDG WR EHFDXVH Rl JURXS ZR
mix then everyone tends to stay in their own cultural groapthe first year | could go up to
anyone and talk to them, but now I feel a bit more reserved and we tend to stay in qur own
groups.
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This is a really shocking incident because it happened in the area | live which is very diverse
area. This guy came up toe and said | look like a terrorist. He said it three times. | was
really shocked that this could even happen here. That is what made me think more about who
I am. This happened recently and it has never happened before. | come from a family of
seversisters so our parents have always said that we should develop ourselves, even |f we get
married. Being independent is important to me.

With this group of student teachers | use the Critical Race Theory tenet that recognises race

as a social construwhich in ITE, impedes how BME student teachers progress through

different stages of their course. This involves having to learn within a-sériteic ITE

curricula that does not easily accept racial minority viewpoints. Such viewpoints do not sit

easiO\ DORQJVLGH OHDUQLQJ SHGDJRJLFDO NQRZOHGJH DQG VNLOOV RI D
curriculum that is focused on basic skills and the promotion of British values. Bound by

these constraints these student teachers spoke of their racial and cultural hetdags in

they deemed acceptable on a white ITE course. At times they were able to raise problems

about racism and speak of microaggressions although their descriptions and language also

showed evidence of being constrained by what they thought was aceeptabl

Some narratives showed how the participants embraced their race and ethnicity, seeing it as
an expression of who they were and how it was shaping their professional identities. These
participants—openly-and-willingly-sharedere both positive and negative examples. Other
narratives denied or avoided discussion of the part that race and ethnicity had played in their
journey to become a teacher. Some displayed a willingness to change themselves culturally,
either as a calcated route to success on the course or because they felt it was the right thing
to do. Others stated that how they dressed and expressed themselves were who they were and

would not change. This variety of reponses in the narratives of this group, show the
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FRPSOH[LW\ RI WKH VWXGH Q Wceirie/ILEVaxda Bvai@riess\of AdwvV KLQ ZKLWH

they were being racially constructed by the demands of the course.

Positively embracing their race and ethnicity was shown in different ways. Aliya and Parvina
werH YHU\ DZzDUH RI WKHLU IDPLO\fV VWUXJJOH WR VHWWOH LQ (QJODC
JUDWLWXGH DQG VXSSRUW 3DUYLQD VvVDLG 37KH\ ZHUH OLNH pMXVW \
LQ QRZ VR WKHQ OLIHYV HDVLHU IRU \RX ZK$SQL\RXVILBERIZLX\S’ 7KLV ZD)\
ZDVQMW IRU WKHP >SDUHQWV@ , SUREDEO\ ZRXOG KDYH QRW KDG W
>WHDFKLQJ@"~ JRU 6DUD LW ZDV FRQVFLRXVY DZDUHQHVV RI WKH PRYH
LQWR (QJOLVK FXOWXUH WKDW KDRXO G HRWKDWIH LASHDEFW ITHKWNL QYR W I
RSHQ«, OHDUQW WR DSSUHFLDWH HYHU\RQH LQ WKHLU GLIIHUHQW I
demonstrated that they believed the best way to achieve success was to adopt white
behaviours and values which is an example of beingltgaionstructed to fit ITE demands.
Shaina and Jacquiline however felt they were positively living in two cultures. Shaina,
GHVFULEHG KHUVHOI DV 3DQ RGGEDOO LQ P\ FRPPXQLW\" EHFDXVH OLN
wore western clothes. Many womenher community, she explained, wore abayas, hijabs
and sometimes a nigab. She is concerned to be authentic in faith and life, making it clear
that she fasts during Ramadan but states that dress is a fagade,
LWV QRW DOO WKHUH LW «¥RHWHIMVY R WKKLHD Z D\WWRXI IXTAA WK LW
(being of two cultures) , WV WKH EHVW RI ERWK ZRUOGVY DFWXDOO\
This view was echoed by Jacquline who is passionate about the importance of cultures
PLILQJ B3\RXJUH QRW MXVW SDUW RI RQH FX6MXWKDMRKIDMH DOZD\V W
aunts who have converted and she has been educated in both England and in Pakistan for a
VKRUW ZKLOH STKHUHYV D ELJ SDUW RI PH WKDW LV 3DNLVWDQL DQG

(QJOLVK«\RXJUH LQ ERWK ~  6KH uSIInQuaneWwhoQustivenid W D QG \RXQJ 0
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marry and stay in their community, without getting an education and experiencing life.
Shaina and Jacquline, stated that having parents with liberal Muslim attitudes, helped them
see the inteplay that is possible betweerettwo cultures. Shaina, felt that BME students
3SKDG PRUH VWRULHV WR WHOO" DQG 6DUD DQG -DFTXLOLQH VWDWHG
| think they(white students¥hould get the chance to experience being in
DOQRWKHU FRXQWU\ EHLQJ WKH RWKHUWL SHUVRQ«7R WU\ DQG VHH VR
point of view (Jacquiline).
, /) \RX GRQIW ILQG RXW DERXW RWKHU ZD\V DQG FXOWXUHV VRPHWI
DQG WKHQ LW VHHPV QRUPDO $QG ZKHQ LWYTV QRUPDO \RX GRQTW
Shaina and Jacquiline believe that they straddle two culturesesnil as not only a positive
position to be in but also a desired one. They see it as the most sensible way forward in a
white-majority society and as student teachers, as shown in their Western dress. But while
they talk of assuming the values of whifiéE there is also explicit recognition how much

they value and adhere to their faith and culture.

Embracing their race and ethnicity was also painful for some students in this group because

in seeking acceptance in white ITE they found it difficuletgress their fears about being

BME student teachers. Haifa felt the move from being part of the ethnic majority at her

Muslim school to a greater racial and cultural mix at university had made her less confident

and now chose to associate more with tlhedd XVOLP VWXGHQWYV 6KH VDLG 3 ,Q WKH ILUV
FRXOG JR XS WR DQ\RQH DQG WDON WR WKHP EXW QRZ , IHHO D ELW P
WR VWD\ LQ WKHLU RZQ FXOWXUDO JURXS ~ 7KLV GUDLQLQJ RI KHU FR
DFFRXQW R| DLOVKBAMMOJLQ KHU QHLJKERXUKRRG ZKHQ VKH ZDV FDO
because she was wearing a hijab and abaya. It was shocking to her because she lives in a

ethnicallydiverse area, but she admits that due to not often experiencing racist incidents and
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avoidLQJ PL[LQJ ZLWK RWKHU FXOWXUDO JURXSVY DW XQLYHUVLW\ VKH Z

racist incidents in a school setting.

This group showed further examples of being raciatlgstructed within whiteentric ITE,
poised as they are between a detertionato succeed in teaching and the knowledge that
their race and ethnicity raises barriers and microaggressions. Their stories often lauded
teaching as a fine profession, for example Eve had left an administrative job to pursue a more
SWVWLPXODWLQYO FIDUWMSIRNH RI EUHDNLQJ 3WKH EDUULHUV™ E\ EHLQJ D EC
WHDFKLQJ 3,W GRHVQYW PDWWHU ZKHUH \RX FRPH IURP \RX FDQ DF
DFKLHYH” VKH VDLG :KLOH ODULD UHFRJQLVHG WKH GLIILFXOW\ RI EHL
sWLOO H[SUHVVHG WKH GHVLUH WR 3EH D JRRG WHDFKHU" -HQQ\ WRRN
D KHDG WHDFKHU DQG GLVPLVVHG UDFH DQG HWKQLFLW\ DV EDUULHUV
WKH zZD\ ,fP JRLQJ WR WHDFK \RXU RAKKIBBE 'RU6KBDI QPPIHRW W KWRWWDHDV
placement in a church school, as a Muslim, was positive and, along with Jacquline, another
oxXxvoLp DJUHHG WKDW WKHUH ZHUH XQLWLQJ YDOXHV DFURVV UHOLJI
NQRZ ZKDW LW LV DERXW PFMKFKFER VERREBDVLWKMRHIVODP«DQG \RX IHF
TXLWH«\RX | H8hainK comméntéd on the atmosphere, acceptance of her culture and
religion at the school that made her feel welcome:
, KDG WR DGDSW D ORW OLNH WR WKHtoU SUD\HUV WKUHH WLPHV D
say the prayers, and | encouraged the [Muslim] children in Year Five too.
, VDLG pLWTV D SUD\HU QR PDWWHU KRZ \RX KROG \RXU KDQGV <R
VSHDNLQJ WR WKH VDPH *RG I \RXTUH D OXVOLP GR WKLV
The expectations and rhetoric of ITE impacts on their views, that teaching is a fulfilling and
worthy profession but the complexity of their position is also shown by the other side and the
microagressions that they suffer. Shaina experienced a placeEnssthool in a deprived,

white area where she overheard a parent ask a child, in her class, if they had had a nice time
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ZLWK WKHLU 33DNL WHDFKHU" =DLQDE ZKR ZHDUV D KLMDE VXIIHUHG
a white school, when the childrenher class questioned her about her race and culture,
2QH JLUO VvDLG WR PH p'R \RX VSHDN (QJOLVKY DQG , vVDLG WR KHU
ODQJXDJH DUH ZH VSHDNLQJ QRZ"Y DQG VKH VDLG U, GRQIW NQR?z
One white child performed an Indian, Bollyweetyle dance inher sight; and another
SWZLVWHG KLV KHDG URXQG"™ WR VWDUH DW KHU LQ DVVHPEO\ +HU
because they did not do the same to another Muslim student at the school, who did not wear a
hijab. These two students, on a paired placementge weesented with a situation of
understanding racism which was not clear cut. These white children could divide the students
into one who clearly did not fit because she wore a hijab and abaya, while the other appeared
to be more acceptable, in contragichuse of her Western clothes. Another student Parvina,
who wears a hijab, also experienced questioning from pupils, who she says saw her as
SGLITHUBH@WRW RI >SXSLOV@ FDPH XS DQG VDLG 3ZKDWY{V WKDW RQ \RXU
OLNH WKDWOQVHHDVHAMWVSRDON DERXW SRSXODU FXOWXUH DQG PXVLF W
IHOW OLNH , KDG WR , GLGQTW ZDQW WKHP WR WKLQN p2K VKHYV Z
Z H D U LEYd was also uneasy about race while on placement. She reported an incident of
racist namecalling between children. She said the face of the senior teacher, who took the
GHWDLOV 3WLJKWHQ XS ZKHQ VKH VDLG LW ZDV D UDFLVW LQFLGHQW
had been done. She is now more fearful about being in a mainly whaelstating that she
DLPV WR 3SOD\ VDIH" DQG LQWHJUDWH VR WKDW VKH GRHV QRW VWDQ
believes that she has already moulded herself to fight against stereotypes that black people
are aggressive and ignorant. Jenny too fadttsdd to change to fit in when she recounted an
incident of working with a white peer on placement. While talking with the other student
teacher, Jenny responded by laughing out loud. This prompted the teacher to tell her to calm

down because she sawherv SORXG DQG H[FLWDEOH’ -HQQ\ VWDWHV LW ZDV WKH
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had been getting angry but this was not noticed by the teacher. Consequently she felt that she

KDG WR ZRUN D ORW KDUGHU 3MXVW WR PDNH VXUH \RXJUH RQ WKH VDP

As she spokef microagressions Eve felt that she had to modify her outlook to some extent

EHFDXVH VKH ZDQWHG WR 3SOD\ VDIH°" O0ODULD XQGHUVWRRG WKDW LQ
WR 3SURYH" KHUVHOI PRUH VR WKHUH ZDV QR H[FXVH IRU WKHP WR )
queVWLRQHG KRZHYHU ZKHWKHU VKH ZDV 3VWWwBRShErHQRXJK WR VXUYLY}
emphasis) ) RLQJ WR EH LQ WKH PLQRULW\’ 7KLY PDGH KHU DQQR\HG WKDW
on her guard to avoid stereotypes. Jacquline felt shame that she was reduakitdggokes

about being on the sunbed too long to explain her colour to a pupil. At university Eve felt

extreme pain when she was told by a group of white students to leave the table after they

replaced her with another, white, student for a group as®gh and Zainab was

disheartened that white students would not sit at their table in university sessions but

bypassed them to sit with other white students. Others, like Jenny, felt they should show they

ZHUH MXVW JHWWLQJ RQ ZLWdet kWckE PENVPEX@QWDGRAOGW3IWRKLQN LWV
DQ\WWKLQJ WR GR ZLWK FRORXU” ZKLOH 6KDURQ ZDV FDXWLRXV DERXW
race and ethnicity issues in case it affected her progression. Sharon had checked with me, at

the start of the focus grouypQWHUYLHZ DERXW KHU FRPPHQWYV 3«WKHUH DUH FHUV
GRQTW ZDQW WR EH RQ UHFRUG °~ =DLQDE DOVR VWUXJJOHG ZLWK WRR
LVVXHV VWDWLQJ 3, GRQYfW UHDOO\ NQRZ ZKDW WR IHHO DERXW WHUP
pSVLBOQYD D OXVOLP VWXGHQW ZKR ZHDUV D KLMDE DQG DED\D GLVPL
DERXW KHU FXOWXUH E\ VWDWLQJ 3,TYH NLQG RI JRW XVHG WR WKDW
Parvina stated that they would not change themselves because becoming a teseteuy

having confidence to know who you are racially.
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This group occupied a complex position showing, in their stories, how they changed cultural
codes to fit expectations and requirements of wtdtetric ITE. However they also
demonstrated how thadidents and microagssions they suffered made themestion the
subsumation of their racial and cultural values and began to show-awsefness of
developing as BME student teachers. Their stories showed a greater complexity than the first
group becase there was evidence of their silences about race and its possible effects on their
progress but also pride in their heritage. Surrounding this complexity was their realisation
that they needed to comply with the demands of ITE and in doing so, falfiidpes of their
families. Their responses suggest a adesd compliance towards ITETheir stories to

some extent demonstrated that they responded as much to me as an insider BME researcher,
by beginning to open up about their deeper understandingppased to me as the outsider

ITE lecturer where they showed a level of caution in opening up too much. It was evident

however that a level of trust and openness emerged in their stories.

4.3.3
The Critical Race Theory tenet used with this grofistudent teachers is that

racism is endemic and pervades ITE in England by creating racial hierarchy and
causing racialised difficulties and microagressions at university and on school

placement.

These BME student teachers showed significant palrcanfusion on their

ITE course.

This group of participants were: Taz, Nadia, Farzana, Osa, Connie, Deena, Ruby, Hanima.
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Taz

Taz is a 22 yeaold student teacher on an undergraduate course. She recently married and

stated that as an Indian, she v@RW DOORZHG WR PDUU\ D 3IDNLVWDQL 0OXVOLP 3, KD
WR IXOILO’ +RZHYHU VKH VWDWHY WKDW KHU PRWKHU ZDQWHG KHU \
mother she wears a mixture of Eastern and Westteti \OH FORWKHYV WR XQLYHUVLW\ WR 3UHS
your religion«k FXOW XUH’ 2Q SODFHPHQW VKH LV ZLOOLQJ WR ILW LQ DQG Z
but is adamant that she would not wear Eastéyie clothes to a school because she does not

FRQVLGHU WKHP VXLWDEOH IRU SURIHVVLRQDO ZRUN DQG ZRXOG QRW K

7D]TV 6WRU\

My mum never studied; like after school level. Basically, like the year she left school, she

went to get a visa, the following November, in India. But the visa failed so she had to wait a

year, otherwise she would have been married iy ODXJKV «6KH KDG PH ZKHQ VKH zZDV
DQG ,fP QRZ 6KH DOZD\V ZDQWHG XV WR VWXG\ VKH DOZD\V ZD
RSSRUWXQLWLHY WKDW VKH QHYHU KDG 6KH DOZD\V VD\V WKDW u,YP

, TP ,QGLDQ \HDK , QowadQdonkardy Huiside [iHe cDItDre], but the women
DUHQTW DOORZHG WR JRORXUWLPP® PDUUFDXQERQETW PDUU\ D 3DNLVWD
EHFDXVH ,YP ,QGLDQ ,WYfV QRW UHDOO\ DOORZHG |, IHOW , KDG WR IXO

, GRQTW WKLQN , KDWslarrdehbbl @Qn plereMem]D InGhe first year it was all

ZKLWH 7TKHQ WKH VHFRQG \HDU LW ZDV >LQ@ /RQGRQ WKDW ZDV PL[H
$VLDQV LW ZDV PRUH $IULFDQ EODFN FKLOGUHQ«LW ZDVQIW UHDOO\ .
well, but itwas quite mixed. | was again in a predominantly white school in the third year. |

WKLQN ,fYH EHHQ SUHWW\ FRWQNeLWaYW HdPeds dn@ h@OI@oBeODFHPH QW YV
DFURVV@ , WKLQN ,fYH EHHQ WKH VDPH K WWIQ NDDMK XAKH ILUVW RQH
VFKRRO OLNH«ZKDW DP , JRLQJ WR GR" $P , JRLQJWR GR VRPHWKLQJ W
ILQH 7KH WHDFKHU vVDLG WR PH p<RX GRQfW QHHG WR MRLQ LQ ZLWK
was a really good school. 1 loved it.

[[weaU D KHDG VFDUI@ ZKHQ , KDYH WR« 0\ PXP VKH|VRPHWLPHV VD\V WK

, VKRXOG ZHDU D KHDGVFDUI , DOZD\V FRPPHQW |VD\LQJ pLI , ZRUH LC
RQO\ ZHDU LW LQ 5DPDGDQ ZK\ DUHQTW , ZHD Wweapi§ LW DOO WKH WLPH"
for Ramadan, theW KH\ GRQTW ZHDU LW , GRQTW OLNH WKDW«QR , WKLQN OL

LQ D UHDOO\«LlI HYHU\RQH DURXQG PH ZHUH VWURQJ 0XVOLPV RU KDG K
ZRXOG NLQG RI DGDSW WR WKDW « DOZIOLQ NZ R ZHR R@MGE \EXW VEHRXP

QHYHU OLNH IRUFHG XV WR ZHDU « RU VDLG pRK \RX KDYH WR ZHDU RQ
WR ZHDU RQH <RX FDQTW EH RXWVLGH DQG QRW KDYH D VFDUI RQ » W
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NLGV KDYH WR«QRW WL®\TURIQ HRXQ) FE LS i1 btapt Hd@Kin
WKHP ZHDU KHDGVFDUYHYV

it [hijab] just like a fask LRQ VWDWHPHQW WKDW GRHVQIW

ZD\«\RX PLIKW WKLQN pRK OLNH WKH\ SUD\ ILYH W
SUREDEO\ WKH VDPH DV XV WKH\ GRQTW GR DQ\WK

7TKHQ ZKHQ \RX JR WKH
OLNH«WKLV LV ZKDW >EHLQJ@ D 0OXVOLP PHDQV GR

ODQGT

y
UH \RX WKLQN WKLV

\RX NQRZ ZKDW , PH
PHDQ«7KH\ ZDQQD
LPHVY >D GD\@ EXW
LQJ UHOLJLRXV«LWT

Yeh, | fast.
<RX VHH LI , ZDV LQ ,QGLD , GRQYW WKLQN ,9G GUHVYVY OLNH WKLV«,T
ZRXOGQIW ZHDU (QJOLVK GUHVVHV«, WKLQN , BOG EH OLNH« >,Q VF

[trousers] and a blouse. But in London there used to be Asian teatttatrgsed to come
WKHLU WUDGLWLRQDO $VLDQ FORWKHV«ZLWK D FD
\RX NLQG RI
a church school. | feel bad saying that becelusW KDW 1V P\«
VFKRRO ZKHUH WKHUH LV D PL[ RI $VLDQ WHDFKHU

VFKRRO ZHDULQJ $VLDQ FORWKHV« , ZRXOG QHYHU
$0(
DQG DOO WKH W

like a Hindu Day goingonand Iwor?d/ UDGLWLRQDO FORWKHYV
ORRN UHDOO\ SUHWW\Y DQG VWXII

<RX VHH P\ PXPYfV QHYHU RZQHG D SDLU RI
pants, coloured PQWV« ,Q D
\RXTUH LQ WKHUH \RXYG EH DFFHSWHG LQ
WKDWYV LW OLNH RQ SODFHPHQW

MHDQ

KDSS\ LQ WKDW SODFH ,
going to accept you.
LPSUHVVLRQ EXW ,
ZRXOG ,
WKHQ PD\EH ZKHQ
ZRXOGQTW NQRZ LI
KDG WKDW H[SHULHQFH , ZRXOG GHILQLWHO\ JR IR
GLIITHUHQW G B DW@DWHWR @WH[W .l , KHDUG WK
GRQTW NQRZ«, ZRXOG EH D OLWWOH ELW PRUH DS
ZKHUH ,fP IURP DQG WKLQJY OLNH WKDW DV ZHOO
well...

ZRXOGQYW NHHS GRLQJ LW LI

, TP D SighOhav® avditked cMIRIE sthoplsPbecau

UHSUHVHQW \RXU UHOLJLRQ PD\EH«FX
OD\EH LQ

IXOO WLPH MRE \RXTG PDNH
<RXT1G
<RX{G PDNH W
DOzD\V VD\ WKDW ,Yf00 GR P\ 147 >\HDU@ DQ\ZKHUH
ZRXOGQTW VWLFN LW RXV
Why do you have to keep fighting&lwéays try to give a god

9

PDNH WKH HIITRUW WKHQ" [of & ghutdh &cohMslasené

, 96 EH DFFHSWHG RU QRW VXUH

n

JGLIJDQ RQ WRS oV
OWXUH" %XW , ZRXC
P\ ORFDO SULPDU\
V DQG SXSLOV«, ZRX
KDYH GRQH LW 2Q
D WKH WHDFKHUV ZH!
HDFKHUV ZHUH GUH\

6KHYOO ZHDU (QJOL
WKH ULJKW FKRLFH
EH IXOO WLPH \RX
KH FKRLFH WKDWTV
$W WKH HQG RI W
I WKH\TUH QRW J

o]

1
v
d
TP VWLOO QRW JHW\
NtWKDW H[SHULHQFH
se |

i DERXW ZKDW P\ UR/
U LW EXW LI , KDGQ
. QJV RU LI D VFKRRO
SUHKHQVLYH«GLYHU)
,WIV OLNH«OLNH {

Nadia

Nadia is a 19 yeanld woman of Turkish heritage on an undergraduate course. She is single

with no children. She is born in the UK and is a flestguage Turkish speaker who entered

school, as a child, with no English.
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appeared to be very undéfRQILGHQW 6KH VKRZHG WKDW VKH ZDV OLVWHQLQJ WR
and made suitable responses but seemed unable to offer much more than one or two

sentences at a time. This may have been due to languageidinsithecause she stated that

she did not start learning English until starting school. Her narrative is very short but she

does have opinions about becoming a teacher.

1DGLDYV 6WRU\

| wanted to be a teacher since | was a little kid. | used to alwayst@acher games, mums
and dads. Also in my primary scheoLW ZDV D PXOWLFXOWXUDO VEKRRO«EXW LWY{V MX
OHIW RXW EHFDXVH , ZDV 7XUNLVK |, FRXOGQMW VISHDN (QJOLVK 7XULI
would want to teach my children [when om@ment] some Turkish | think. In my setting
(Nursery) W K H U Hsic). ¥y fMafkish children or teacherdDiscussing her schoal
placementf 7T KHUH ZHUH SUDFWLWLRQHUV«WKHUHTV ,Q
URRP OHDGHU VKHY N ZRPOLY KEXONWMKMAWUH ILQH ZLWK PH WKH\ DFFH
ZKR , DP 7KH RQO\ WKLQJ WKH\TYH HYHU DVNHG PH LV pKRZ GR \RX VI
PDGH PH IHHO«OLNH WKH\fYH LQWURGXFHG PH WR WKH FKLOGUHQ WKL

LDQ WKHUHYV D 0X

, ZRXOGQTW KD \XthHe iRftitaibh i kvbiich she is training)Ll LW KDGQITW EHHQ
PXOWLFXOWXUDO $OVR >, FDPH KHUH@ EHFDXVH LWV QHDU WR P\ KR’
WKH WUDLQ , GLGQTW NQRZ DQ\R QkHovwKahythihg aboRt iEBH KRQHVW |, GLGQY
reputation]. | think everpne should have an opportunity to become a teacher, not to be

GLVFULPLQDWHG EHFDXVH RI \RXU UDFH RU ZKR \RX DUH«\RXU EDFNJU
there should be [any barriers to stop BME people training to become teachers].

Farzana

Farzana is 24 yearold single woman of BritistiPakistani heritage on a PGCE course. She

has no children. She worked as a teaching assistant prior to the course and admitted that she
felt isolated as the only Asian member of staff. She explained that she takds tettle

into a new setting She displayed a stammer throughout the focus group and was noticeably
less talkative tha the other two participants.Her narrative is short and offered little
information about her perception of her racial and ethniatityeat university or about being

RQ SODFHPHQW LQ D ZKLWH VFKRRO 6KH VDLG 3, WKLQN ,fYH JRW RW
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my planning = She also believes that children do not need to be specifically taught

cultural or racial issues.

)DU]DQDYV 6WRU\

At work, as a teaching assistdiefore coming on the PGCEwas the only Asian perso
$W WKH VWDUW , IHOW D ELW XQFRPIRUWDEOH EXW
person or not; | take some time to settle in aed t9 know things. But after two to thr
months a new member of staff came and she was the same age as me and the same
so | never felt ifisolation] for too long.

[When | started the courseg] VDZ =« ZDV VLWWLQJ DW Wtido EbDHe
IURQW«, ZDQWHG WR VWD\ XQQRWLFHG :H XVXDO
JURXSV ZH JR ZLWK ZK RtHerRGCTE yrowp KBV HE H F RVIKH. @R U
You do soddapt to each placement settifggt to fit in. You ® QW MXVW JR
things you want to do. You just try and be part of it all. See how you can(ffoinher
placement Farzana was in a mainly white schdtlere was one Asian teacher and TA in
school. There were 2 Asian children in her class.)IHOW 2. KHQ \RXTU
with a teacher whom you get on well with and can work closely together you do
naturally without thinking.

(When asked about her feelings about racism from children or their pareni®) K L Q N
RWKHU WKLQJV WR WKLQNODERXW «3DALONUCRX @ MMX Y §/L
What would affect my performance in teaching, is if | did not get onwittll the class
WHDFKHU DQG LI , NQRZ WKDW WHDFKHUTV ORRNI
ZKDWHYHU I \RX MXVW EDVLFDOO\ JHW RQ ZLWK W

going to try out things and do more. The key thing i8 bomfortable | am in that situation.

SHUVRQDOO\ , KDYH VRPH LVVXHV WKDW , QHH G[RAdR
and ethnicity issuesPUH MXVW QRUPDO (¥ifF WD teaV/Idin€&re\as How §
would want them to treafou.

n

about

WKDW LV MXVW WKH

ee
2 ethnicity,

N DQG , GLGQIW ZD(
O\ JR DQG VLW DW
H IULHQG O\«

LQ DQG GR WKH

the
JH LQ D FODVVURRP
things

IYH JRW
PRPHV DW RQFH«

L QJ
VKH WHDFKHU DQG
n

IRU WKLQJV ZKF
Il

GHDO ZLWK EXW W]
onw LW

Osa

Osa is a 21 yeaold single woman of black African heritage on an undergraduate teaching

course. Her family are middidass and have aspirations for Osa. They do not live among

others from their heritage. Osa attended a multiculchbol and had white and black but

not Asian friends. She admits that she struggles to accept some Muslim stud

169

ents at



Diane Warner September 2018
Thesis submittetbr the degree of Doctor of PhilosoptoyLancaster UniversitgUniversity of Cumbria)
A Study of how som@lack and MinorityEthnic Student Teachers face tBdallenges of Initial Techer (GXFDWLRQ LQ (QJODQGT

XQLYHUVLW\Y 3 MYH QHYHU KDG D IULHQG ZKR KDV ZRUQ D KHDGVFDUI
GRZQ ZLWK WKHP =~ %XW Y& ithe lstuddn® ¥Ry M QaciBl YBupdiat
university. While she appears quiet and composed she admits that she has strong opinions

that caused racial tensions during a school placement.

2VDYV VWRU\

| live in an area where we are about the only black family among mainly Asian pgople.
When | came hergto the university at which she is studyinghought it was predominantl
$VLDQ DQG RI DQ ,VODPLF EDFNJURXQG , faddcad, Ky i
ZDV KDUG WR VLW GRZQ ZLWK WKHP DQG«

U KDG D IULHQG ZK

In the first placement school, the teaching staff were mixed, but in the second one the staff
were all white and the class teacher | had, always had more negative things to say about my
teaching, even thgh | had done everything she had asked, than to my fellow student who

was white. When | was teaching | could see what the teacher thought by the expression on
her face. At one point she went straight to the head teacher to complain about
requestig that the head monitored me instead. | would choose to work in a school |with a
multicultural teaching staff. | have since volunteered at a Primary school where ther
mainly black male staff, but the other staff are mixed ethnicities. Being ovolsblas
challenged me to think differently. | am very much on my guard now because | had never
experienced teachers acting in a negative way like that towards me. | am worried| about

have learnt growing up, so | suppose | can come across as this quiet, meek person.
, GR VSHDN , FDQ EH YHU\ R Sinh@toRxpisy Wiat EthifkDbu/t
PLJKW VWHUHRW\SH PH DV DQ DQJU\ EODFN ZRPDQ PQG , GRQTW ZDQW \

On the course | have noticed how the students group together. We have a white group, two
$VLDQ JURXSY DQG WEHY WRHHIBRMESG,TPARZ ZHJUH LQ WKHVH JURXSV Z
PL] DQG GRQTW FKDQJH RXU WKLQNLQJ

My mum experienced institutional racism and is very aware that you have to be careful how
you act as a black person because of the way you will be treated differ&wafgre m
VFKRRO H[SHULHQFH ,1G QHYHU EHHQ WUHDWHG L
am black. It has made me think | will choose carefully where | work when | qualify.

WKDW QHJIJDWLYH Z
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Connie

Connie is a mature 31 yeald student on an undergraduate course. She was born i
lived all of her life in London. She is Africa@aribbean, single, with no children, who ca
WR WHDFKLQJ IURP WKH FLYLO VHUYLFHhp @ @waerdr th

ODFN RI EODFN SHRSOH LQ SURIHVVLRQDO UROHYV

n and
me
© DXWKRULW\ FKLOC

DQRG VWDWHV WKDW

and experience of racism is also acute because she notes that her very dark skin has attracted

negative criticism. As a school child she e OOHG H[SOLFLW UDFLVW QDPHV VXFK DV 3P

and at work suffered indirect racism.

&RQQLHYIV VWRU\

When | was in Primary school | had this one teacher who really inspired me. | appli
WHDFKHU WUDLQLQJ D QXPEHU RI \HDQUGL G QN WE X\
/IRQGRQ %XW ZKHQ , ZRUNHG LQ FKLOGUHQTV FH
teacher has impact on children. You are playing a big role. Society recognises that.
there are not many teachers from BME backgrouritisey tend to go into nursing more.
black males tend to go into sports in schools, like coaching. It saddens me because
represented in the classroom and as society becomes more diverse, we are not reco
the profession.

In my Primaryschool[that she attended as a chiltijvas very mixed ethnically. | was callg
XV H

HORQNH\T DQG p%»ODFN *LUOY (YHQ DW ZRUN ,
D ZKLWH PDQ VDLG pRK \RX FDQ XVH WKH SKRIshd/
HMEXW DOO P\ IDPLO\fV KHUH 1 7KHUH ZHUH PDQ\ R
one supported me which surprised me. It was if it was accepted that people co
something like that. And in a way society enables those type g tbitve said.

On the course | am one of a handful of black people and I did wonder how the others

respond to me, especially when there is the majority of one culture over another.
accepted by others. | am not on my own in sessions buistbatause | make a point

MRLQLQJ D JURXS DQG WDNLQJ SDUW E\ WDONLQJ D

get stereotyped as not very clever or just sticking within your cultural understanding.
the others would just side andignore me otherwise.

ed for

QW OMCRH ® HHDXWH EHFD
QWUHYV WKRXJKW

| know

}

am not
gnised in

ed

1G WR ZRUN LQ WHOl
WR ULQJ \RXU IDPL(
WKHU &DULEEHDQ St
uld say

would

| feel

of

QG MRLQLQJ LQ
think
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Deena

Deena is 19 yeamld and is single with no children. She is a student on an undergraduate
course. She describes her heritage as BanglaBetkh and chooses to wear a hybrid of
Eastern and Western clothing. Her decision to enter teaching arosé auteveloping
confidence as a child, but she now admits she is less confident and more unsure of herself.
+HU IDPLO\TV PR Y-tfensityBBRngIadé&shiJdftea to a mainly white town, brought

bullying at school and constant microagressions in the &tealHOW OLNH DQ RXWFDVW’

'"HHQDTV VWRU\

| have always wanted to be a teacher, since | was two jyadls When | became head girl

of my school. | had becoming a teacher in the back of my mind, so | put myself through the
interviews and canvassingo that | would get experience of leading. My parents are really
happy about it but my grandparents think teaching is not good enough. They asked me why |
am not training to be doctor or to go into law. He [(her grandfather) kept on saying to this to
meand on one occasion, when lots of other family members were there, he started talking to
my uncle about me. 1 got really angry and started crying. | just ran out of the room.
being a teacher, not a teaching assistant, means | have a degreedifiéd/status.

9P D OXVOLP DQG ZRXOG ORYH WR ZHDU D KLMDE| EXW , FDQTW EHFD
scared that | will be picked on. | live in an area where there are hardly any Muslimg, so |

would really stand out if | wore a hijab. The media has taobinfluence. As soon as

DOQ\WKLQJ KDSSHQV DERXW ZKDW 0XVOLPV DUH GRLQJ VWUDLJKWDZD\
natural for people to feel hatred and anger towards us, but it frightens me. | was bullied a lot

in Primary school because | was the onlye in my school who was not white. | felt like|an

outcast. My family moved from London to a school in an outer county, so | was just |picked

on. It has made me much less confident in how | interact with people. | will not go on social

media, for examplebecause | do not want to get any racist comments. Just by weafing a

hijab will make people see me. Where | live it is not very diverse. My aunt and Grandma do

wear traditional dress and they have had people calling out to them and once had a bottle

thrown at them. | just try to dress modestly.

On Placement | had more a problem with the teachers, rather than the children. |l was

working with another white student in the same class. The teacher would seem to pddress

him more than me. When she wakitgj to the two of us she would look at him and seem to

ignore me. It was as if she was expecting him to pass on the information to me| This

happened more than once. It happened with the second teacher too, so this time | went

straight to the tutor fronthe university, who helped me. | was really looking forward to that

SODFHPHQW 7KH ILUVW WZR ZHHNV ZHUH JUHDW EXW WKHQ LW DOO Z
HQMR\LQJ WKLV , DP ILJKWLQJ DJDLQVW WKH UHVW RI P\ IDPLO\ WR
tHDFKHU VR LI WKLY SDUW RI WKH FRXUVH LVQIYW JRLQJ ZHOO LW EHJD
guestion myself.
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Ruby

Ruby is a 30 yeaold woman of Asian heritage on a PGCE course, who is married with two

young children. She has formerly worked as anualified teacher in Muslim schools. She

arrived 10 minutes after the focus group had started and sat at one end of tbeckemi

After noticing the recording equipment she moved to position herself behind me then

began

to question the purpose of thesearch and the need to record responses. When the content

and purpose of the research are explained she raised questions, first about anonymity and if

she has to sign using her real name; and then where and for how long the data will be stored.

5 X E \ ity

$UH \RX MXVW« \RXTUH EDVLFDOO\ IRFXVLQJ RQ RQH DUHD

here. | thought you wanted us to do additional research so that is what made me|totally

FRQIXVHG , GLGQTW NQRZ WK D W (Shezidoes hBrLpositiow
behind me.)<HV WKDWYJV ILQH

,V LW 'LDQH \RXU QDPH" 6R \RXTOO EH XVLQJ ZKDW
the consent form, how would you want that signing then? Do you want us to sign w
UHDO QDPHV RWPH ZRQXW BB XVHG"

, GRQYW ZDQW WR EH UXGH EXW LV LW RN LI , GRQ

MXVW D ELW KHVLWDQWQERIZFRXKVW ZDMOH]OHBWEQ TW

EH UHFRUGHG

<RXTUH V

ZHYYH JLYHQ WKH

ith our

TW «EHFDXVH ,TYH J
VRUW RI WKLQJ , ZDQW WR JLYH LW P\ IXOO FRPPLWPHQW EXW , GRQTY'
R ,1fP UHDOO\ VRUU\

OLNH« , NQRZ \RXTUH \RXQJVWHUV ,fP«DQG \RX NQRZ WKDW VRUW RI

D

TP ILQH WR DQVZHU DQ\ TXHVWLRQV LI \RX ZDQWeWR , FDQ LI \RX ZDf

WKDWTV INBSRUMQARX LQ WKDW ZD\ EXW , W ktb-Qnd?
<HK EHFDXVH ,fP QRW JRLQJ WR EH SDUW RI \RXU
want to | can see you at 4[pm] because we finish our lectures at 4, if you wart, ac R
PLQG GRLQJ WKDW 7KDQN \RX IRU WKDW , WImY,
EHFDXVH , GRQTW PLQG VKDULQJ P\ LGHDV
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Hanima

Hanima is a 21 yeasld married mother who chose not to disclose her cultural heritage, but

wears &hijab. She is on an undergraduate course. Her sister, who is a qualified teacher, has

VWUXJJOHG WR ILQG ZRUN LQ WKH 8. ZKLFK KDV UHGXFHG +DQLPDTV FI
VKH LV ?3ILW WR EH D WHDFKHU" 6KH DFNQRZI@®W&&HY WKDW VKH LV VW
GUHVVHYVY DQG EHOLHYHV WKDW WKLV PLJKW OHDG WR 3SUHMHFWLRQ ™ LQ
SHUFHLYH KHU 3, \RX DUH LQ D SUHGRPLQDQWO\ ZKLWH VFKRRO LW

WKH\ WKLQN DQG VSHDN ,WfV LQWHJUDWHG LQ WKH FODVVURRP °

+DQLPDTV VWRU\

When | started at this university | felt | shared nothing with other Muslim students| even
though they dress like me. | still feel like that. | have nothing in common with them. |l have
more friends who are white or black, but never fally faccepted by them either.

On Placement the children thought | was of an Arab background then Pakistani. | felt the

Arab thing was a compliment but felt offended that they thought | was Pakistani. My first

school was a Catholic school where the dheh were black and white but in my second

VFKRRO WKHUH ZHUH PRUH WHDFKHUV ZKR ZHUH OXVOLP EXW , GLGQIW
FOLTXHYV 2Q SODFHPHQW LI , WKRXJKW VRPHRQH |ZDV JRLQJ WR EH UI
know how to deal with that. Sorokildren have asked me why | wear a hijab. Now after

SODFHPHQWYV ,fP TXHVWLRQLQJ P\VHOI DVNLQJ puDP|, ILW WR EH D WHDF
EH IDYRXUHG PRUH WKDQ PH" $P , UHDG\"Y

KHQ , VWDUWHG >RQ@ WKH FRXUVHFERPKRXMMDERK UYHKE XWP UWREE IJQW R/
that easy. At university there are the white group of students, the Muslim students but | feel |

GRQYW ILW DQ\ZKHUH , WKRXJKW WKH VWXGHQWV-|EHFDXVH WKH\ DUH
minded. | am surprised they dolitV , GRQIW IHHO FRPIRUWDEOH| WKDW , GRQIW ILW
OLNH DQ RXWVLGHU WV DERXW \RXU YDOXHV«, GRQTW WKLQN , IHHO
, KDYH VWRSSHG VD\LQJ WKLQJVY EHFDXVH , GRQTW|ZDQW D QHJDWLYH I
about being Muslim and a teacher so | am surprised that other people stereotype me. If |

ZHQW IRU D MRE , WKLQN D ZKLWH FDQGLGDWH ZLQO EH SUHIHUUHG RY
wearing a traditional dress. My sister only got jobs in schools where thasea large,

diverse teaching staff. If you are in a predominantly white school it will affect the chjldren

LQ KRZ WKH\ WKLQN DQG VSHDN ,WfV LQWHJUDWHG LQ WKH FODVVURRF

| worry about my experience here at university and on placement whether | witlebef

those teachers who feel they cannot go to the staff room because they feel not that welcome,
but | even worry about getting a job first of all because people will look at my dress and
religion and reject me.
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With this group of student teachers leuthe Critical Race Theory tenet that racism is
endemic and pervades ITE in England by creating racial hierarchy and causing racialised
difficulties and microagressions at university and on school placenTédrgy spoke of pain

and confusion on their ITE course and were aware of microaggressions within it that affected
their confidence. But they did not make clear links between these racialised difficulties and
racism even though some of their stories sugtiest they just felt numbed by the whole
experience. However their openness and willingness to talk about their experiences showed a

OHYHO RI WUXVW LQ PH DV D %0( UHVHDUFKHU DQ pLQVLGHUT

Some were unable to articulate much detail about their BMEr&xres due to their fears

and pain. They felt unaccepted in society generally and unsure about their capabilities as

VWXGHQW WHDFKHUV +RZHYHU WKH\ ZDQWHG WR EHFRPH WHDFKHUV
3, FDQ DFWXDOO\ GR WK bthat &iBngptays a0 Qrpditany rleDiQs6eiety.

Connie was very aware of the lower numbers of BME teachers in general,

It saddens me because | am not represented in the classroom and as society
becomes more diverse, we are not recognised ipritfession.

While Taz said she had positive experiences on some placements, she recognised problems

WKDW %0( VWXGHQW WHDFKHUV IDFH VWDWLQJ 3,1 WKH\TUH QRW JRLC
JRLQJ WR DFFHSW \RX ;K\ GR \RX KD W& hodefuNat tHeSstatt JIKW LQ J "~ +DQLPD
Rl KHU FRXUVH 32K \HK ,YfP JRLQJ WR EHFRShelb&alWheHDFKHUY EXW LWV
GLVLOOXVLRQHG DV WKH FRXUVH SURJUHVVHG OHDGLQJ KHU WR TXHVW
$P , UHDG\"" 6KH EHO Litotetooked ByVEchédsbefduSeQuhite students

will be favoured over her. Deena felt she was not accepted by the teachers at two placement
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schools who she perceive JQRUHG” KHU DQG VSRNH WR WKH RWKHU ZKLWH VWXC
3, W ZDV DV L[ISYHKMWEZ@Y KLP WR SDVV RQ WKH LQIRUPDWLRQ WR PH ~ 7K
DQG GLVRULHQWDWHG 3« LI WKLV SDUW RI WKH FRXUVH LVQYW JRLQJ

UHDOO\ EDG DQG TXHVWLRQ P\WHOI °

Connie, the only African Caribbean student in her uniwesihort, saw racism among her

peers. She worried about being accepted by other students because of her colour.

,/ \RXfUH TXLHW DQG EODFN \RX FDQ JHW VWHUHRW\SHG DV QRW EH

or just sticking within your cultural understanding.

Her straHJ\ zDV WR VSHDN RXW DQG WDNH DQ DFW-linédH UROH LQ VHVVLRQV
DQG LIJQRUHG” 7KH LPSDFW R-mdbtwIHPsetiing) 8nFdoknie ahd) D ZKLWH

her peers, had revealed a hierarchy of white students at the top and blackssatdthe

bottom. Connie tried to avoid being stereotyped by adopting what she deemed as a white

strategy of speaking out, to show that she was intelligent. Understanding of the way racism is

endemic in ITE, led these students to wonder how to posttiemselves within the

hierarchy.

Osa made the opposite decision to Connie because she was worried about being stereotyped

DV 3DQ DQJU\ EODFN ZRPDQ" E\ KHU SODFHPHQW WHDFKHU 6KH EHFD|
was frustrated that she was seen as unwdsthyhe teacher. This occurred because she

perceived overly negative comments from the class teacher towards her that she said were not

UHSOLFDWHG WRZDUGV WKH RWKHU ZKLWH VWXGHQW WHDFKHU 3, FRX

the expression on her fat ,1G QHYHU EHHQ WUHDWHG LQ VXFK D QHJDWLYH zZD!
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EHOLHYH ZDV EHFDXVH , DP EODFN"’ 2vD PDGH FRPPHQWY DERXW KHU
who complained about her. This resulted in Osa being observed only by the head teacher.
BeingiQ VFKRRO KDV FKDOOHQJHG PH WR WKLQN GLITHUHQWO\«,W KDV
think | will choose carefully where | work when | qualify.
2vDfV SDLQ UHYHDOHG WR KHU KRZ WKH KLGGHQ UDFLVP LQ ,7( DIIHFW'
a voluntary placement at a school wétttarge multiracial staff and felt much more accepted.
She believes her experience at the first school revealed how the Black African (her chosen
GHVFULSWLRQ IHPDOH FKDUDFWHULVWLF RI EHLQJ 3TXLHW DQG PHH
consciously adopted, mahave clashed with white ITE expectations of constant, easy
communication between student and teacher.
| am very quiet, especially when | am in a learning situation, like school
RU XQLYHUVLW\ EHFDXVH WKDW LV ZKDW , KDYH OHDUQW JURZLQJ X
, GR VSHDN , FDQ EH YHU\ RSLQLRQDWHG EHFDXVH ,TP WU\LQJ WR H

, WKLQN EXW WKDW PLJKW VWHUHRW\SH PH DV DQ DQJU\ EODFN ZR|
want to be stereotyped like that.

Hanima, a white Muslim who wears a hijab and abaya, demonstrated rerdifferspective
on how to position herself in the racial hierarchy of ITE. She too, was worried about the
future and how white schools would react to her;

If I went for a job | think a white candidate will be preferred over me

EHFDXVH WK H Wweatihgl a\wadibonal dfeéls...and reject me. |

GRQTYW DOzZD\V WKLQN DERXW EHLQJ OXVOLP DQG D WHDFKHU VR , D
that other people stereotype me.

6KH IHOW WKDW VKH 3KDV QRWKLQJ LQ FRPPRQ™ ZLWK RWKHU 0OXVOLP ZF
she feels mar affinity with white and other black students, she thinks they do not relate to
KHU EHFDXVH Rl KHU UHOLJLRQ DQG GUHVYV 3, GRQTW ILW DQ\ZKHUH«,

This feeling of being in limbo followed through into a placement where sheteepihiat the
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FKLOGUHQ FRXOG QRW pSODFHY KHU HLWKHU +RZHYHU WKLV PDGH
towards her ethnicity emerge because she revealed that she felt pleased if they said she was of

an Arab heritage, which she deemed as of a higher culturdigdpieased if they thought she

was Pakistani, which she deemed as of a lower culture. Hanima wanted to be seen at the top

of the racial hierarchy from where she felt she was more likely to succeed in ITE but

although she is white, she believed it woull d circuitous process because she is also a

Muslim convert. Her story shows unhappiness that others see her at the bottom of the

hierarchy which has destabilised her outlook and confidence.

Endemic racism and its effect on these student teachersnalsdeéd how insideoutsider

tensions impacted on them. | stated in Chapter Three that at the start of each focus group and

interview | shared my own story of journeying through English ITE as a BME student

teacher. | did this to signal similarities asldared understandings between my experience

and those of the student teachers so that they felt accepted and trusted enough to share their

stories. There were, however three student teachers who displayed tensions during the

interview process which madeenguestion the insideutsider issues at play. Farzana and

Nadia struggled to communicate their stories coherenBpth of their narratives were very

short and barely expressed how race and ethnicity impacted on their developing
SURIHVVLRQDOLVP )YDU]IDQD IRFXVHG PRUH RQ JHQHULF WHDFKLQJ SRL
GHDO ZLWK DQG WKH\TUH Q RyyessBEHaXdNe i OWEr@Hekiedly even 7KLV V
SDUDO\]HG E\ WKH SURFHVV RI ZKDW LV UHTXLUHG WR EHFRPH D WHDF!
LQ WU\ DQG EH SDUW RI LW DOO" VKH VKRZV D IHDU RI EHLQJ VFUXYV
looking for things she can justtLWLFL]H"’ 7KLV IHDU GLVDEOHV KHU DELOLW\ WR
Nadia however offered more about the effect of her race and ethnicity on her journey through

7 ( 7KLV ZDV VKRZQ ZKHQ VKH VSRNH DERXW ZK\ WHDFKLQJ LV LPSRU!'
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be a teachr since | was a little kid [even though] | felt left out because | was Turkish. |
FRXOGQYIW VSHDN (QJOLVK~ $QG GHVSLWH H[SHULHQFLQJ WKHVH ODQ
FKLOG VKH H[SHULHQFHG D JRRG SODFHPHQWittbrve,SDUW RI KHU ,7( FR>

WKH\ DFFHSW PH IRU ZKR , DP’ +HU FRPPHQW

| think everyone should have an opportunity to become a teacher, not
WR EH GLVFULPLQDWHG EHFDXVH RI \RXU UDFH RU ZKR \RX DUH«\RX

suggests restrained, unexplored and deeper opinions.

5XE\ WRR VKRZHG LVVXHV RI FRPPXQLFDWLRQ 5XE\TV QDUUDWLYH LV
not explicitly show aspects of pain, unsureness, worry or even opinions on becoming a

teacher, although they may have been implicit due to heabséince. Duringer short time

in the focus group she avoids being seen in the video recordings, questions my research

rationale and confirms that she will be anonymowen | began the focus group by sharing

about my position as a black lecturer she interrupted ratate that she could not help. She

VDLG WKDW DV D PDWXUH VWXGHQW VKH GLG QRW IHHO FRPIRUWDEOH

JLYH KHU 3IXOO FRPPLWPHQW’ 6KH DOVR SHUKDSVY DYRLGY DOO\LQJ K
she ascertained the focus of theleB UFK 3, UHDOO\ GLGQYW NQRZ ZKDW ZDV H[SHFW
stated that she would prefer to talk to me on her own, after lectures, later that day. She did

not turn up later. (I discussed the ethics of informed consent involving Ruby in my study, in

Chapter Thre.). My presumptions of allying with the student teachers as BME insiders, was

tested the most with Farzana, Nadia and Ruby and demonstrated the difficulty of wrestling

with insideroutsider tensions. | was not able to build connections with them agchat

have adequately demonstrated that | was hearing their pain or fears, making them sense a gap

between us. Despite my attempts to close gaps by assuring them of anonymity and
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confidentiality and the research not being connected to their progrebe onurse, perhaps

P\ uRXWVLGHUY DOLJQPHQW ZLWK WKH SRZHUIXO ZRUOG RI ZKLWH ,7( F
barriers and they consciously saw them. This could have come through my language choices,

dress, use of recording equipment and the environmemuafversity room. This may have

made them uncommunicative because it reminded them of how difficult they found ITE.

Insideroutsider issues also encompassed their sense of of identity. Farzana showed
FRQIXVLRQ 3«>, ZDQW WR@ ILL¥RKQD@IBN EMIXYIW MR RIQL WQBOGR WKH WKL
\RX ZDQW WR GR°’ 7KLV VXJIJHVWV WKHUH ZDV D FXOWXUDO FRGH WR
IRXQG KRZ WR GR 7D] ZKRVH WUDGLWLRQDO OXVOLP SDUHQWY VDZ W
as fulfilling their aspirationswas torn between the firgeneration hopes and the reality of
EHFRPLQJ VRPHRQH LQ VRFLHW\ ,Q VRPH zZzD\V 7D] KDG IXOILOOHG VRP
marrying another India®@d XVOLP 3, IHOW , KDG WR IXOILO WKH FULWHULD" VKH V
of racism as a future teacher made her falter. In discussing a future job she said,
, 16 ZDQW WR EH LQ D VDIH FRQWHI[W I, KHDUG WKLQJV RU LI D VF
DOQWL«, GRQTW NQRZ«, ZRXOG EH D OLWWOH ELW PRUH DSSUHKHQVL
Nadia, unable to articulate ratised aspects of becoming a teacher, did know that she would
not have attended her ITE institution unless it was multicultural. She intimated that she
would not have felt accepted or fitted iAs a white Muslim Hanima felt her traditional dress
confusel people, such as when children at a placement school asked her why she wore a
hijab. She was bemused3f | thought someone was going to be racist towards me, |
ZRXOGQIYW NQRZ KRZ WR GHDO ZLWK WKDW ~ '"HHQD ZKRVH IDPLO\ KDG
area to a white area felt the weight of being different. She admitted that she would prefer to
wear a hijab but does not for fear of negative responses. She has seen members of her family

verbally abused because they wear traditional dress outside. ienlys, like Taz, she has
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IDPLO\ H[SHFWDWLRQV WR FRQVLGHU EXW XQOLNH 7D]fV IDPLO\ VRPH
vDZ WHDFKLQJ DV D ORZHU JUDGH SURIHVVLRQ FRPSDUHG ZLWK PHGLFL
PH IHHO UHDOO\ EDG DQG TMOHWWKRQKPW MW®RI *ILEKW IBIDLQVW WKLV EX

keep the two cultures in balance as she proceeds on her course.

These issues of identity confusion arose from a realisation of being in an ITE system where
racism is endemic. This growgpoke ofongoing and mtiple difficulties, where they felt
excluded from a system that placed them at the bottom of a hierarchy. They spoke a little
about their hopes of becoming teachers but this tended to be a quieter, parallel discourse.
They showed characteristics of beinmulturally-invisible and they spoke of being
disorientatedbecause while there was some articulation of themselves as raced beings in

their conception of becoming teachers, it was undeveloped.

4.3.4

This Critical Race Theory tenet understands th&grsectionality means that
BME student teachers are not stereotypes with limited ways of thinking and
acting, but embody multiple identities and are active and dynamic in their
response to their course. These student teachers demonstrated strongegleologi

emanating from an awareness of being black and minority ethnic in ITE.

This group of participants were: Mona, Suzanne, Ayanna, Layla, Toni, Michelle,
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Toni

ODQGT

Toni is 21 yeaold single woman from a NigerigBritish background. She is on a post

graduate teaching course.
as a young NigeriaBritish woman she feels she does not fit into any caltuShe has
white boyfriend but many of her cousins do not have any white friends. Now livin
VWXG\LQJ DW D 1RUWKHUQ XQLYHUVLW\ VKH IHHOV
, OHIW /RQGRQ

and her narrative contains a number of incidents of racism.

She states that her family see teacher training as second best and

a
g and

VKH VWLENV RXW D)\

., EHFDPH EOD F N'react®iksHliited byHhetr @atk\skinZ DUH R1 WK

7TRQLTV VWRU\

My parents pushed education. My dad was adamant that | was going to learn and be
RI P\ FODVV
GLGQTW ZDQW PH WR EHFRPH D WHDFKHU DW DOO
XQOHVV WKH\ RZQ WKHLU RZQ VFKRRO RU WKH\YJUH
her. | had to show her that lag serious. | see my education as an opportunity to give
WR NLQG RI VXSSRUW DQG XSOLIW RWKHU VWXGHQ
school because of the area we lived in. Two of them were from a Nigerian backgr
well. So tame the idea of a female Nigerian teacher is not a weird thing.

[As a child] my school was in a difficult area of London so we had a lot of supply ted

the top

*RLQJ WR X QL Yhewwantat\ mé Bo\be § \wvyer &id By H

0\ PXP GRHVQTW L
D KHDGPLVWUHVYV
back;
WV
pund as

,TYH KDG EODF

ichers.

Once this teacher that came into our class and started the register but struggled with-the non

(QJOLVK QDPHV EHFDXVH ZHYfUH QRW D VFKRRO RI
9LNUDPMLW DQG VKH FRXOGQTW SURQRXQFH LW V
MXVW FDOO PH 9LFN\ T EXW WKH WHDFKWHIWYW ZDVLOQ
UHPHPEHU WKH DWPRVSKHUH LQ WKH FODVV MXVW
MXVW VvD\" +HfV D ER\ ZK\ GLG VKH FDOO KLP D JL
up to me and being racist to me was ridiculoisemember when | was little my dad dril
LW LQWR PH p\RXYUH QRW EODFN \RXfJUH $IULFD(
PRYHG RXW RI /RQGRQ ZKHQ , ZDV WR D VPDOO
months. It was a culture shk. When | came out of London | [became] black, but bef
was just me. | was the only black girl in the school.

'KHQ , FDPH WR XQLYHUVLW\ DOO P\ FRXVLQV ZHUH
WKHP ZRXOG QHYHU OHDYH /RQGRQ DQG , UHPHPEH
EHLQJ IULHQGV ZLWK D ZKLWH SHUVRQ , ZD® QulWK
LV ZHJUH MXVW UHDOO\ GLIIHUHQWY 0\ EHVW IU
WKHPuV PRUH EODFN WKDQ , DP«:KHQ ZHJUH RXW

IULHQG :KHQ P\ ER\IULHQG DQG trikingloipIR BoithVaK tisla
TXLWH WDOXHBETWM® KHIf&/ UHDOO\ SDOH DQG ,fP V|
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&KDUORWWHYV 6KDU
R KH GHFLGHG WR E
NN QDD QW FDOO
ZHQW ZKRRVK $00
Uof $W WKDW VFKR
ed

\RXTUH 1LJHULDQ
WRZQ DQG ZRXOGC
ore |

OLNH p:K\ DUH \RX
HU RQH RI P\ FRXVLQ
tH MZKIOQN GR \RX PHI
LHQGV DW WKH PRP
NRIHWKHU ,fP RIWH
ZHJUH TXLWH D V
HU\ GDUN










































































































































































































































































































































































































































































































