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Fig 1 map of states of India http://www.nationsonline.org/oneworld/india_map.html Andra Pradesh is now divided –Telangana +AP
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Presenter
Presentation Notes
interviews were undertaken in Bengaluru, Chennai, Hyderabad, Kolkata, Jorhat and Aizwal providing a range of views from university, college, secondary, primary and nursery professionals .  
The lead investigator spent two consecutive summers visiting Christian foundation schools in five Indian states and this paper focuses on the impact of Christian values on practice using West-Burnham and Davis (2014) tree metaphor, where education is seen as a moral activity. 
The research team reflected on the interconnectedness of values, the Christian religion, the context of the Indian education system and the impact on practice. We explored how espoused values, a teacher’s faith and the ‘institutional body language’  of the school (Dadzie 2000), are enacted in practice. 
 
I did not set out to gauge the extent to which teachers showed a shared belief system rooted or inspired by their faith, rather, I listened to their stories using IPA approach and identified themes which arose - ‘making sense of them making sense of their views’, (Smith and Osborne 2003) and some views were shared while others were in stark contrast.
 
The findings illustrate how the thirty four participants narrate firstly the impact of their faith on teaching and learning and secondly the influence of the Christian values in their schools given that the majority of learners are predominantly Hindu, (with some from Muslim, Christian or Sikh backgrounds) all within the context of Indian governmental policy prohibiting proselytising.
 
 
Three themes emerged  which are mapped on to West-Burnham and Davis tree metaphor (2014): 
Christian values provide deep ethical roots.
Biblical texts and Christian doctrine informs decision making – the tree trunk , and the day to day action – the branches 
Differences and commonalities
The presentation highlights the tension of conflicting values - Indian Christian teachers sharing God’s love whilst  adhering to governmental policy not to co erce non Christians to convert. 
 



http://www.nationsonline.org/oneworld/india_map.html


Research question-

How do a sample of teachers 
and headteachers narrate the 
impact of  their own faith and 
their school’s Christian 
foundation  

Project funded by St 
Christopher’s Trust and 
University of Cumbria

3

 Listening to their stories 
using IPA approach and 
identifying themes which 
arose - ‘making sense of them 
making sense of their views’, 
(Smith and Osborne 2003)
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did not set out to gauge the extent to which teachers showed a shared belief system rooted or inspired by their faith, rather, I listened to their stories using IPA approach and identified themes which arose - ‘making sense of them making sense of their views’, (Smith and Osborne 2003) and some views were shared while others were in stark contrast.




Thinking deeply about teacher 
education
 Impact of values in teacher education
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1.interconnectedness of values, 
2.the Christian religion, 
3.the context of the Indian education system
4. espoused values, 
5. a teacher’s faith 

impact on practice. 

6. How the ‘institutional body language’  of the 
school (Dadzie 2000), are enacted in practice. 
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The findings illustrate how the thirty four participants narrate firstly the impact of their faith on teaching and learning and secondly the influence of the Christian values in their schools given that the majority of learners are predominantly Hindu, (with some from Muslim, Christian or Sikh backgrounds) all within the context of Indian governmental policy prohibiting proselytising.
 
 
Three themes emerged  which are mapped on to West-Burnham and Davis tree metaphor (2014): 
Christian values provide deep ethical roots.
Biblical texts and Christian doctrine informs decision making – the tree trunk , and the day to day action – the branches 
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The presentation highlights the tension of conflicting values - Indian Christian teachers sharing God’s love whilst  adhering to governmental policy not to co erce non Christians to convert. 
 
 
 
The lead investigator spent two consecutive summers visiting Christian foundation schools in five Indian states and this paper focuses on the impact of Christian values on practice using West-Burnham and Davis (2014) tree metaphor, where education is seen as a moral activity. 
The research team reflected on the interconnectedness of values, the Christian religion, the context of the Indian education system and the impact on practice. We explored how espoused values, a teacher’s faith and the ‘institutional body language’  of the school (Dadzie 2000), are enacted in practice. 
 
I did not set out to gauge the extent to which teachers showed a shared belief system rooted or inspired by their faith, rather, I listened to their stories using IPA approach and identified themes which arose - ‘making sense of them making sense of their views’, (Smith and Osborne 2003) and some views were shared while others were in stark contrast.
 
The findings illustrate how the thirty four participants narrate firstly the impact of their faith on teaching and learning and secondly the influence of the Christian values in their schools given that the majority of learners are predominantly Hindu, (with some from Muslim, Christian or Sikh backgrounds) all within the context of Indian governmental policy prohibiting proselytising.
 
 
Three themes emerged  which are mapped on to West-Burnham and Davis tree metaphor (2014): 
Christian values provide deep ethical roots.
Biblical texts and Christian doctrine informs decision making – the tree trunk , and the day to day action – the branches 
Differences and commonalities
The presentation highlights the tension of conflicting values - Indian Christian teachers sharing God’s love whilst  adhering to governmental policy not to co erce non Christians to convert. 
 
 




Research design and sampling
 IPA interpretive phenomenological analysis 
Smith and Osborn 2003

 Interpretivist paradigm (Denscombe 2014)

 Narrative approach (Clandinin 2007,) 

 Time and accessibility factors determined who was included in my 
sample –Convenience, snowballing and opportunistic sampling in 
Bengaluru, Chennai, Hyderabad, Kolkata, Jorhat and Aizwal
providing a range of views from university, college, secondary, 
primary and nursery professionals 
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telling the participant’s storyTime and accessibility  factors inhibiting sample selection – so NOT representative sample – Rather Convenience – individuals were easily accessible in the Chrsitian colleges in which we stayed- eg wives, husbands, children in families living in the Colleges 
snowballing – studnets/ indivuals at the colleges whom we met told me about others
Opportunistic - I met some folk at college events – these folk were included in the sample (Savin Baden and Major 2013:312-315

I investigated how Indian teachers and Headteachers from five Indian states view the Christian foundation of their school. The philosophical stance adopted is constructivism – ‘reality and knowledge reside in the minds of the individuals and knowledge may be uncovered by unpacking individual experiences’ (Savin-Baden and Major 2013:56). Through an ethnographic lens, I explored the teacher’s perspective on the impact of an individual’s faith and their school’s Christian foundation on learners.
Interpretivist paradigm (Denscombe 2014, 
Narrative approach (Clandinin 2007,) 
Discourse analysis (Halliday and Matthieson 2004 – in SB and 
Ehtical approval gained



Main Themes
Interpretative phenomenological analysis – exploration of how participants 
narrate their personal and school ‘life world’ (Smith and Osborn 2003)

 Influence of Christian values in their schools (given that the majority of 
learners are from Hindu, Muslim or Sikh backgrounds)

 Impact of the teacher’s faith on teaching and learning 

 Affinities between Christian foundation, an individual teacher’s faith and 
the Christian ethos as exemplified in the school’s ‘institutional body 
language’ (Dadzie 2000) -for example the displays, taught and hidden 
curriculum, relationships with the staff, equality of opportunity etc.  
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Discussion revolves around the impact of the teacher’s faith on teaching and learning and the influence of Christian values in their schools given that the majority of learners are from Hindu, Muslim or Sikh backgrounds. The empirical enquiry investigated affinities between Christian foundation, an individual teacher’s faith and the Christian ethos as exemplified in the school’s ‘institutional body language’ (Dadzie 2000) -for example the displays, taught and hidden curriculum, relationships with the staff, equality of opportunity and so on.  
I tried to access particiapnts’ perceptions of how their own faith impacted on their choice of which school to work in, how they taught and their descriptions of how they treated children. I tried to access what they thought about their school’s ‘institutional body language’ – what messages are given in dispalys, the structure of the school – values of the head teacher/ mission statements, playtimes, behaviour etc.




Three themes emerged  which are mapped 
on to West-Burnham and Davis tree 
metaphor (2014): 

1. Christian values provide deep ethical roots.

2. Biblical texts and Christian doctrine informs decision making –
the tree trunk , and the day to day action – the branches 

3. Differences and commonalities

 The presentation highlights the tension of conflicting values -
Indian Christian teachers sharing God’s love whilst  adhering to 
governmental policy not to co erce non Christians to convert. 
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Findings
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Theme from India data Tree metaphor

1. God sustains and personal faith empowers 
both in personal and professional life

ROOTS : Christian values and ethics 
underpin decision making 

2.    Biblical texts guide behaviour  teachers are  
inspired by Biblical values : obedience, love, 
honesty, humility etc ,

TRUNK : Biblical texts and Christian 
doctrine informs decision making 

BRANCHES/leaves : the day to day 
behaviour inspired by decision making 

3.    One faith, myriad interpretations teachers’ 
‘voices’ illustrate elements in common but also 
significant differences,  

DIFFERENT TREES: teachers’ 
narratives are all Christian (tree not a 
flower) but different  (eg Bayan tree,  
Indian Mahogany, Curry tree, Mango 
tree etc)

Presenter
Presentation Notes
I investigated how Indian teachers and Headteachers from five Indian states view the Christian foundation of their school. The philosophical stance adopted is constructivism – ‘reality and knowledge reside in the minds of the individuals and knowledge may be uncovered by unpacking individual experiences’ (Savin-Baden and Howell-Major 2013:56). Through an ethnographic lens, I explored the teacher’s perspective on the impact of an individual’s faith and their school’s Christian foundation on learners.




Biblical text in SEN school B

Bible guides 
action

 Institutional 
body language 
(Dadzie 2000)
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Many of the teachers in the school talked about their ‘role/ vocation’ (inspired  by their faith ) to do good works ie to support SEN children and help them to enjoy educaiton/ be independent/ self sufficient in their adult life



Display in 10 year olds classroom 
Christian foundation school Bangalore. 
Christian teacher
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Chhota Beem (children’s cartoon 
hero) Unity in Diversity https://www.youtube.com/watch?v=cUInX8iw8Sc

11

https://www.youtube.com/watch?v=cUInX8iw8Sc
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http://www.teenvan.com/poster-good-manners.html
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Findings
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both in personal and professional life

ROOTS : Christian values and ethics 
underpin decision making 

2.    Biblical texts guide behaviour  teachers are  
inspired by Biblical values : obedience, love, 
honesty, humility etc ,

TRUNK : Biblical texts and Christian 
doctrine informs decision making 

BRANCHES/leaves : the day to day 
behaviour inspired by decision making 

3.    One faith, myriad interpretations teachers’ 
‘voices’ illustrate elements in common but also 
significant differences,  

DIFFERENT TREES: teachers’ 
narratives are all Christian (tree not a 
flower) but different  (eg Bayan tree,  
Indian Mahogany, Curry tree, Mango 
tree etc)
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Presentation Notes
I investigated how Indian teachers and Headteachers from five Indian states view the Christian foundation of their school. The philosophical stance adopted is constructivism – ‘reality and knowledge reside in the minds of the individuals and knowledge may be uncovered by unpacking individual experiences’ (Savin-Baden and Howell-Major 2013:56). Through an ethnographic lens, I explored the teacher’s perspective on the impact of an individual’s faith and their school’s Christian foundation on learners.




Same religion, Christianity  (tree not a flower) ; Different 
interpretations of Christianity (eg Assam Catholic priest, 
Presbyterian tribal, : Different trees (Indian Mahogany, Bayan tree, 
Mango tree
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)  

Bangalore 
Saint: SEN 

school

Assam Priest: 
secondary 

school

Bangalore 
liberal: SEN 

school

Presbyterian 
tribal: 

secondary 
school

Pluralist:      
Early Years 

setting

Tree images available at 
https://www.google.co.uk/search?q=tree+branches+roots+images+free+download&tbm=isch&tbo=u&source=univ&
sa=X&ved=0ahUKEwiCv6y339PSAhUCC5AKHXQtDRMQ7AkIUg&biw=1518&bih=748
accessed on 13.3.17

https://www.google.co.uk/search?q=tree+branches+roots+images+free+download&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwiCv6y339PSAhUCC5AKHXQtDRMQ7AkIUg&biw=1518&bih=748


Different Christian ‘world views’

Bangalore 
– not 

‘deficit’ 
model, 

compassion

Bangalore 
‘western’ 

not  
‘traditional’ 

morals

Assam 
priest – not 
only child 

but siblings

Mizoram 
teacher –

tribal, 
hospitality

Assam 
Nursery 

Principal-
pluralism
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Presentation Notes
All these views could be described as different aspects of Chrsitianity  (they are all patchwork parts of a big blanket – Chrsitianity)
Catholic priest/ headteacher in Asaam  M pg 8 smoking And drinking appropriate/ Chrsitian ?/ M
Mizoram – open hostpitality . The parts may be very different in some cases but all are aspects of Chrsitianity. Some are similar
Impact on children 
Pg 7 bangalore sp needs principal - Not deficit model – NOT child is doing something wrong or adult doing smthig wrong rather – God help me in this situation 




1. Western versus traditional Indian 
Christianity – the Bangalore liberal

 Christ is with you 
 So one principle I follow in my life is that 

Christ is with you wherever you go. So if 
you can do it when he is there with you 
then go ahead and do it. 

 Being professional
 salaries were very low and I felt that it 

wasn’t right because .. when you do things 
out of, what you say, service, it’s different 
..people shouldn’t be taken advantage of . 
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Previously when I worked here the salaries were very low and I felt that it wasn’t right because I mean when you do things out of, what you say, service, it’s different
 but when you’re doing it as a profession it is different, 
I felt that that shouldn’t be mixed. 
People shouldn’t be taken advantage of . 




2. Compassion and obedience –
the Bangalore saint

 The Christian foundation is 
important because the diocese 
wanted to have outreach 
programmes, so starting a special 
school was part of their outreach 
programme. 

 You should expect not to receive 
anything from other people
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3. Hospitality trumps everything –
the Mizoram ideal host

Sociable
 We are in and out of each other’s houses. 
We are so sociable (laughs) unlike non tribal we are so close . 
Discipline
 Christians have to be kind, but without discipline we cannot be kind. 

Most [problem children] have a bad background- family broken, so 
many problems. There are drop outs, some bunk classes. But when 
we look into their personal life we find out they have bad family. If 
parents didn’t teach good manners we see it in school it is due to bad 
parenting.

20

Presenter
Presentation Notes
Christians have to be kind, but without discipline we cannot be kind. 
Most [problem children] have a bad background- family broken, so many problems. 
There are drop outs, some bunk classes. 
But when we look into their personal life we find out they have bad family. 
If parents didn’t teach good manners we see it in school it is due to bad parenting.




4.Exemplifying God’s love through 
procreation or celibacy- The Assam 
priest  Yes there are so many [SEN] children 

they are very slow and maximum 
children are only children, …so they 
are not normal children …and these 
children are really problematic, ..they 
behave abnormal and they want to have 
attention from everybody  ..we have to 
handle with GREAT care... This child 
has so much comfort…so they don’t 
know anything……. 



21
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Yes there are so many [SEN] children they are very slow and maximum children are only  children, single children – no brother no sister so they are not normal children …and these children are really problematic,  they don’t have anybody to play and share. They come to this school and they behave abnormal and they want to have attention from everybody  and so these children we have to handle with GREAT care  and parents will come and they tell me ‘Father, father my child is not obeying not listening’; and I say ‘what is the reason?’ and  I find out the background, [is] what is  the reason. The reason is they are alone. This child has so much comfort…so they don’t know anything……. The child has to have a tutor to himself on his own and he does a full class and goes home and his parents cannot scold, cannot punish , because he is only one child  and there are so many of this kind of children. 
 Similarly the Assam Catholic’s vocation as priest is celibacy and should not be compromised by being a family man. Kendzia explains the four roles
A priest-  communicating God’s message/ ministry and administering the Holy sacraments,
A nun or monk – chastity poverty and obedience
Single person- can be a complete person on your own
Married person- to have children, procreative
(Kendzia 2012) 
The Assam Catholic priest’s adherence to such a values impacted on his attitude towards children in his school,
‘Only’ children are spoilt and are the cause of ill discipline. If you teach proper moral values then the others [‘naughty’ children] come in to line…





5.All ways lead to God- pluralist EY 
principal, Assam

 If they know about the love of God, they will know about Good 
and Bad. Everyone has a different religion, I cannot say Hindu is 
bad. God is present everywhere. We all worship the same God…. 
We don’t want to force them [to convert to Christianity]. So far 
parents don’t have any objection [to the Christian ethos –
Christian singing , prayers etc] Parents come to the Christmas 
celebration , the gift exchange, refreshment and all. 

22
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If they know about the love of God, they will know about Good and Bad. Everyone has a different religion, I cannot say Hindu is bad. God is present everywhere. We all worship the same God…. We don’t want to force them [to convert to Christianity]. So far parents don’t have any objection [to the Christian ethos – Christian singing , prayers etc] Parents come to the Christmas celebration , the gift exchange, refreshment and all. We start with a prayer, an exhortation. We share why we have Christmas. It is the only time we can show them our concern. So we teach the parents [about Christianity]. Some of them [parents] they don’t know and don’t give importance [to Christian foundation and ethos]. 
The pluralist early years principal stressed throughout her interview, her desire to witness to the parents and their children and she saw education and imparting Christian values as of equal importance.
From 2  years when they hardly talk and write, slowly, slowly, we teach them about colours, shape, painting, we sing Christian songs have prayers, we bring them in fear of God. Discipline, habits, respect,  etiquette all are very important. Our nursery is different to other nurseries – we teach them from a Christian perspective. Also most nurseries don’t have a playground – parents prefer space.
She echoed what I had heard in numerous other interviews – that while fee paying schools paid low salaries  teachers preferred to be employed in a Christian foundation schools because of the job satisfaction it afforded in comparison with the higher salaried government schools which afforded low job satisfaction owing to ill-discipline, poor administration and high absenteeism of fellow teachers. Another issue in common with other interviewees concerned non-proselyting, ‘we can direct but we cannot force them’. Also she stressed the need for patience when dealing with children but, unlike other interviewees, she did not explicitly mention prayer to God for direction, sustenance or support.



Conclusions
 Head teachers’ Christian values underpin decision making 

and day to day practices are varied
 Findings reveal depth and richness of the varied 

expressions of the impact of Christian faith on practice 
 The range of values in one faith, across a range of 

states, in India = variation of values and practice
 Implications of this case study – can teachers in UK learn 

from this case study in a foreign country:  Dealing with 
Governmental directives counter to values and beliefs?
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Education is a moral activity . Some teachers subscribed to unity in diversity – eg mainstr5eam school display. Other schools had predominantly Christian displays




Implications for the British teacher 
educator
 Impact of Values on teacher education
Whose values?
Faith schools values?
What happens when Government directives 

run counter to beliefs and values?
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